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Abstract
Mothering Values: An Exploration of Generational Differences in Values,
Beliefs and Attitudes.
Maternal employment has led to an increase in the need for childcare (Horgan, 2001). In
2005, the most valuable source of childcare for children of primary school age was
unpaid relatives (Share & Kerrins, 2009). 33% of grandparents are involved in childcare
on a weekly basis (Jones, 2011). Therefore, childrearing tasks are shared, and children
may be exposed to a variety of childrearing values.
Given the key-role grandparents, and in particular grandmothers play in
childcare, this research focuses on exploring the parenting values, beliefs and roles of
maternal grandmothers and mothers of children under the age of ten and how
differences in these may impact on the mother-daughter relationship. The perception of
each other’s values, beliefs and roles were also explored. Finally, the pressures mothers
encounter, and are perceived to encounter were explored. The sample consisted of 130
participants.
A number of key findings were identified through a mixed method approach,
which consisted of a survey and focus groups. Mothers and grandmothers were found to
differ in disciplinary approaches, and findings confirm that both mothers and
grandmothers were aware of these differences. Mothers were found to take an active,
authoritative role in discipline, while grandmothers took a more passive,
permissive/indulgent role; with many highlighting they would not wish to interfere in
what was not seen to be their role.
Significant differences were recorded in the activities mothers and grandmothers
engaged in with children. Mothers were most likely to engage in activities such as
reading, swimming, going to the library, homework, going to church services but to
name a few.
There were significant differences in values, grandmothers placed greater value
on religion, and mothers valued reasoned discipline and the child’s inclusion in decision
making; this was also perceived correctly. Furthermore, mothers were most likely to
place pride in appearance, and the pressure of achieving a ‘perfect mother’ image was
considered and perceived to be great. The father and mother-in-law were also found to
be influential on parenting approach.

Key words: Motherhood; Grandmotherhood; Parenting Values; Mother-Daughter
Relationship.
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1. Introduction
“Life affords no greater responsibility, no greater privilege than the raising of the next
generation” (Koop, cited in Parankimalil, 2008).
Much research has focused on the parenting role, particularly the role of the
mother in such theories as attachment theory (Bowlby, 1952). However, with 33 % of
grandparents involved in some form of childcare on a weekly basis (Jones, 2011), it
would appear that the task of raising the next generation is becoming a joint
responsibility. Therefore there is a possibility that children will come in contact with a
combination (and possibly contrasting) parenting approaches, e.g. different approaches
to disciplining children. The thesis is anchored in general parenting values but focuses
on mothering values. While the father is obviously an important influence on the child,
and the mothers parenting; this research focuses solely on the mother-maternal
grandmother dynamic.
Research by Greene and colleagues (1995) highlighted that an authoritarian style
of parenting was the most popular at the time (cited in Nixon & Halpenny, 2010); while
Halpenny and colleagues (2010) later found that authoritative parenting was most
common. This underlines a generational difference in parenting approach, and therefore
a difference in values. For instance Greene and colleagues (1995) identified that parents
at that time placed value on sociability, independence and self-direction (cited in Nixon
& Halpenny, 2010); Halpenny and colleagues (2010) found that parents also placed
most value in independence. However, they also found that parental value was placed
on practical skills and personal moral values such as knowing right from wrong and
getting on with others. Lundstrom (2001) explored grandparenthood in Ireland and the
values participants emphasised differed from those which parents valued, e.g. religion;
while traveller grandparents valued respect for the general public, and diversion from
criminal activity. Grandparents were shown to focus on the ‘fun’ element of
grandparenthood. Lundstrom outlined a number of categories that grandparents fall into,
namely non-involved; proscribed; custodial; conscientious; and ‘Supergrans’.
Grandmothers tend to be most likely to be involved in frequent childcare.
However, there is an apparent lack of support for grandparents in their own right, with

the majority of support available in Ireland being for those who become primary carers
of grandchildren, or those supporting their own children in the parenting role.
Grandmothers in the ‘Supergrans’ category, who wish to emphasise the fun
element of their role may therefore shy away from disciplining grandchildren; this may
lead to conflict in the mother-daughter relationship due to conflicting approaches. There
is a likelihood that grandmothers and mothers engage in different activities with
grand/children, perhaps due to personal preference, but most likely due to difference in
age and physical ability (ibid). One’s values may be transmitted through such aspects,
and therefore may impact on one’s identity/self-image. A recent Netmums (2010)
survey illustrated that mothers may feel pressured to lie about the kinds of activities
they engage in with children, e.g. lying about the amount of time they allowed their
children to watch television. Therefore it would appear that image is highly important to
mothers in that they wish to be viewed in a particular way; values which may be
transmitted to children.
The research for this thesis was undertaken over a twenty-one month period;
with mothers and grandmothers of children under the age of ten, from a rural setting in
the south of Ireland. The research aimed to explore and compare the values of mothers
and grandmothers, and their perceptions of each other; with a link to Baumrind’s (1991)
parenting style theory, and focused on three specific areas of parenting, discipline,
identity/image and activities. The activities in question relate to play and social and
organised activities outlined in Baxter and Hayes’ (2007, p. 36) classification (see
Appendix A); activities in which mothers and grandmothers involved in frequent
childcare are likely to engage. These concepts were explored as a child’s daily routine
may change when in maternal and grandmatemal care. Activities may differ when in the
care of one’s grandmother, depending on the grandmother’s age and health; those who
are older may not be able to engage in very energetic activities with grandchildren. The
disciplinary approach grandmothers and mothers adopt may also differ; such elements
may then influence one’s identity/image, i.e. the values that are transmitted through
these concepts may influence one’s self-image.
The overall objective of the research in this thesis was to explore the dynamic
that exists between mothers and daughter when maternal grandmothers are involved in

frequent childcare; and how best to support mothers and grandmothers in their roles,
from a social care perspective.
The research aimed to answer a number of research questions through mixed
methods research. This method was chosen in order for an in depth exploration of the
mother-daughter dynamic; themes that emerged in the initial quantitative phase could
then be explored further through qualitative methods.
The research addressed the following questions:
1. What are the parenting values, beliefs and roles held by mothers and
grandmothers in the 21 Centuiy'?
2. How do these variables contrast/compare?
3. If such differences do exist, how do they influence the mother-daughter
relationship?
4. How do mothers and grandmothers perceive each other’s values, beliefs and
roles?
5. Are mothers experiencing pressures?
6. Do grandmothers perceive their daughters as experiencing pressures?

2. Literature Review
2.1 Background and History of Motherhood in Ireland
Motherhood in Ireland has changed greatly over the last century. This may be due to a
number of factors including, changes in legislation, which in turn may have led to
changing social views and the involvement of mothers in the labour force (either by
choice or financial necessity). A number of contributory factors to said social change will
be discussed in the following section; including an outline of relevant legislation and the
influence of Catholicism in Irish society.
Maternal employment has led to an increase in the need for childcare (Horgan,
2001); with the current economic climate and fonnal childcare costs, much of this
responsibility falls on relatives, e.g. the child’s grandparents. In 2005, the most valuable
source of childcare for children of primary school age was unpaid relatives (Share &
Ken'ins, 2009). This therefore emphasises the “vital supportive role of the extended
family” (Richardson, 2004, p. 254); particularly in times of change.

2.1.1 Population Change
Population change during the early 20'*^ century in Ireland is striking in terms of the
consistent decline that occurred. In 1911 the population was 3.1 million, this gradually
decreased until 1961 where it reached a low of slightly over 2.8 million (Central Statistics
Office, 2004).

2.1.1.1 Population Decline
A number of factors are believed to have led to this decline, including “marrying at a later
age”, a “low birth rate outside of marriage, and in the general population overall” (Tovey
& Share, 2003, p. 144). Emigration rates during this period were also extremely high;
they peaked from the mid 1940’s-1960 approximately (Fahey & Murray, 1994). However,
at that time one might think the figure for male emigration would be greater than that of
females as many men left in search of work. In fact it was the opposite. This is possibly
due to the general social standing of women at the time and the laws which governed their
behaviour. Also highlighted by Tovey and Share (2003), was the unusually high death
rate for women. As a result, Ireland in the early 1900’s had a dominantly male population.
2.1.1.2 Fertility Rates in Ireland
Despite this, Ireland’s fertility rate remained quite high with respect to its European
counterparts; most likely linked to the ban on contraception until the latter part of the 20^*^

century. During the 1960’s, Ireland’s fertility rate rose to the highest in Europe, resulting
from a baby boom, which continued until the early 1980’s (ibid). While fertility rates
remained high in comparison with other European countries; with regard to previous Irish
figures, fertility began to decline. Fahey and Russell (2001) found this to be owing to the
overall decrease in family size. That is, during the 1960’s over 30% of all births were fifth
births or higher and by the 1990’s this figure had reduced to approximately 5% (Kennedy,
2004).
On the other hand, fertility rates rose with respect to non-married, teenage
mothers, from 1.6% of all births in 1961 to 17% of births in 1991 (ibid); with a specific
increase in the under 19 age group of 3.1 per 1,000 females from 1970-2000 (Kennedy,
2002 cited in Kennedy, 2004).

2.1.2 Social Change in Ireland
These figures, along with an increase in cohabitation, marriage and child birth at a
later age (the average age of women giving birth in the first quarter of 2011 was 31.7
years (CSO, 2011); and increased births outside of marriage (Nixon & Halpenny, 2010),
would tend to highlight society’s greater acceptance of unmarried mothers. The first
quarter of 2011 registered that 33.9% of all births were to unmarried mothers (CSO,
2011). Also, the average age of first time mothers in the first quarter of 2011 was 29.7
years (ibid). Possibly highlighting a change in value systems in recent years, with a focus
on personal achievement and self-fulfilment rather than starting a family. Of course this
may also be due to the expense of starting a family and the current recession.
Medical advances, meaning people live longer, and the decrease in family size
have ensured that the family has also experienced change from a horizontal to vertical
framework, with the possibility of a child having great grandparents being more likely
today. This increase in lineage may lead to less time to spend with individual family
members; this could be considered positively or negatively depending on the family
values one holds, e.g. those with strong family values may find it tiresome trying to
spread their time evenly among a large family. Should one value time with family this
dilemma may lead to poor role satisfaction. While on the other hand greater lineage could
possibly mean greater family support, should it occur in a close-knit family that has strong
family values.

2.1.3 Social Perspectives
Lynch and Lyons (2008) highlighted that care giving is often seen as “women’s work”
(Share & Kerrins, 2009, p.34), as women are primarily seen as mothers (Kennedy, 2004).
However it must be said that not all women become mothers, whether by choice,
circumstance or due to an inability to do so. Nonetheless, Briner (1990) mentioned that
motherhood is often deemed a “woman’s distinguishing characteristic” (p. 109).
However, fatherhood does not appear to characterise men in this same manner, rather it is
generally physicality and strength that are associated with men.
Irish society’s view of motherhood has a basis in Article 41 of the Constitution
(1937). This Article is meant to show the State’s “apparent commitment to and respect for
motherhood” (Guilbride, 2004, p. 177). However, Article 41.2 states that “the State shall,
therefore, endeavour to ensure that mothers shall not be obliged by economic necessity to
engage in labour to the neglect of their duties in the home”. This is felt to be dated
(Kingston, 2007, p.31), as it uses the words ‘mother’ and ‘woman’ as though they are one
(Kennedy, 2004). This suggests that there is pressure to be a mother; not becoming a
mother could lead to being stigmatised and perhaps feelings of negativity due to not
fulfilling what appears to be socially expected of women.
This ‘ideal’ of women staying in the home appears to linger today (Bresnihan.
2004) as Irish society favours a male bread winner model (Kennedy, 2001 cited in Tovey
& Share, 2003). This is supported by a lack of assistance for women in the public sphere,
e.g. the lack of a substantial childcare system (Tovey & Share, 2003); and the fact that
women generally do not earn as much as men (Burke-Kennedy, 2012).
2.1.3.1 Social Perspectives on Family Planning

Family planning was also viewed negatively as ‘selfish’ and ‘morally indefensible’ by
the Commission on Emigration and Other Population Problems (1955). In general,
women felt pressure fi'om both State and public organisations to have large families as it
was seen to be ‘natural law” (Hilliard, 2004; Conroy, 2004). Also, pressure to obey
their husband’s needs, as that was how they had been reared. Few women were able to
plan or space their pregnancies as contraception was unavailable to them for the
majority of the 20^*^ century; they relied on the co-operation of their partners, natural
methods and luck (Hilliard, 2004).

' Postel (2011) defines natural law as “a statement of systematic cause-and-effect relationships that are always
and everywhere true” e.g., the law of gravity (p. 35).

According to Lee (1989) “motherhood was dependent on marriage. Economic
factors prevented women from marrying and social values prevented them from
becoming mothers-but they did not prevent them from beeoming pregnant” (cited in
Guilbride, 2004, p. 178). Great shame was associated with having a child out of
‘wedlock’. It was a social crime, punished by hiding away unmarried mothers in
institutions. Many umnarried mothers were thrown out of their family home and so
sheltered in workhouses. The conditions in the workhouses were later deemed unsuitable
for children, and Mother and Baby Homes were introduced; with some of them staying
open until as late as 1969 and 1971 (Conway, 2004).
In an attempt to free themselves from such an existence (as abortion was not
available in Ireland) many pregnant women took matters into their own hands. Children
were often abandoned in the hope someone would find the child and look after it (Luddy,
1995). The two most common methods were to either abandon the new born or commit
infanticide^ Approximately forty-six cases of infanticide were brought before the Central
Criminal Court between 1940 and 1946; the actual number of cases investigated is
expectedly much higher. Those who were found guilty were either placed in the
Magdalene Laundries or prison; which were for a fixed term. During the 1950’s however,
those convicted were instead placed in mental hospitals, e.g. The Central Mental Hospital,
Dublin; and this was often a permanent placement (Guilbride, 2004).
Others resorted to back-street abortion as abortion was made illegal in Ireland
under the Offences Against the Person Act, 1861 (Hill, 2010); but many women became
victims of botched back street abortions. In the ‘X’ case in 1992, a fourteen year old girl
had been raped; she fell pregnant as a result, and was suicidal. The Supreme Court found
she had the right to abortion in Ireland. Later that year a referendum took place; the
outcome, that women be given the right to obtain information and travel abroad for an
abortion should they wish to do so (State, 2009). It would appear that this became a
popular choice. While the exact figure is not known; according to the OPCS (2001)
approximately 6,625 women who used a British abortion service during 2001 gave Irish
addresses (Kennedy, 2004). However, the HSE Crisis Pregnancy Report (2010) highlights

Infanticide: the “unlawful destruction of a newly-born child” (Sharma, 2008, p. 138).

that the number of Irish women going abroad for abortions has declined. These declines
are possibly due to the greater availability of contraception and the morning after pill.
Following the introduction of adoption law in Ireland in 1952 adoption became a
legal option for those who were unable to keep their baby and wished for it to find a good
home. The following year there were 1,340 non-marital births, with 381 adoptions taking
place. It became a popular choice for unwed mothers, particularly during 1963 when
figures for adoptions as a percentage of non-marital births rose above 70% and did not fall
below that until 1972, with a high of 96.95% in 1967. Post 1972 adoption rates began to
fall gradually with figures falling to less than 1% of non-marital births in 2007 (An Bord
Uchtala, 2010). This further indicates the greater acceptance of births outside of marriage,
reflecting a change in social values.
The modernisation and altitudinal change that took place in Ireland during the
second demographic transition was viewed as a threat to the control public spheres held
over family planning and family structure (Tovey & Share, 2003). In recent years there
have been further advances with some women choosing to freeze their eggs in order to
give birth later in life, and using the option of sperm or egg donation in place of
adoption.
2.1.4 The Influence of the Roman Catholic Church
The Church was a huge part of Irish culture and a governing body over social norms and
values. In a sense, it “decided society’s values” (RTE, 2011) Ireland was predominantly a
Roman Catholic State; this is evident in people’s views from the time and the laws that
were enacted. The Catholic Church held very specific views with regard to motherhood.
In order to monitor mothers’ adherence to these, priests visited them in their homes and
ensured that mothers were passing on the Church’s teachings to children (Inglis, 1987).
With regard to sex, it was considered ‘evil’ and a means of reproduction, nothing more. It
was not openly discussed and as a result sexual education was non-existent at home or
school (Hilliard, 2004).
However, the Church encouraged women to bear as many children as possible. If a
woman confessed to attempting to avoid pregnancy, priests generally did not absolve her
of her ‘sin’ (Kennedy, 2004). Research with mothers in Cork city found that many
respondents did not encourage the Church’s teaching to their own children due to the way
in which the mothers themselves had been treated (Hilliard, 2004). For instance, the
respondents felt pressured by the Church to have large families and obey their husbands,
regardless of their own wishes.
8

Therefore, the fear the Church had instilled in many women to gain its power
during the early 1900’s became the very reason why many turned their back on it in later
years. Many mothers refiised to put their children through a similar experience and in turn
the Church lost much of its social power (ibid). With the Catholic Church being so
influential on previous generations, and the change in values that appears to have
occurred, this may be cause for conflict in the mother-daughter relationship.

2.1.5 Irish Legislation
Much legislation in Ireland affects the family in some way (see Appendix B); others affect
women and the mother in the family directly. For example:
i.

The Criminal Law Amendment Act (1935); under Section 17, illegalises the selling;
importing or attempting to import; advertising or offering of any form of
contraception. Those found guilty of any of these were liable to pay a fine and/or be
imprisoned. Under this Act a contraceptive was defined as “any appliance, instrument,
drug, preparation or thing, designed, prepared, or intended to prevent pregnancy
resulting from sexual intercourse between human beings” (ibid). This therefore
affected the process of family planning; restricting the choice available to couples.

ii.

The Constitution (1937), under Article 41.2, defines the mother’s role within the
family, e.g. Art. 41.2.1 states that “the State recognises that by her life within the
home, woman gives to the State a support without which the common good cannot be
achieved”; followed by Art.41.2.2 which articulates that “the State shall, therefore,
endeavour to ensure that mothers shall not be obliged by economic necessity to
engage in labour to the neglect of their duties in the home” (ibid). Therefore a mother
and a “woman” appear to be the same thing (Kennedy, 2004).

iii.

Laws such as the Married Women's Status Act (1957); Civil Service (Employment of
Married Women) Act (1973); and Unfair Dismissals Act (1977) all impact on the
status of women. The latter two impact on the employability of married women in the
Civil Service and the unfair dismissal of pregnant women (ibid).

iv.

It wasn’t until 1979 and the introduction of The Health (Family Planning) Act that
contraceptives were legalised. However this act also had its limitations, i.e. “every
type of artifieial contraeeption, including condoms and spermicides had to be bought
on a prescription from a general practitioner with a minimum age restriction”
(Conroy, 2004, p. 134). Section 4 of the Act was amended in 1985, which made
contraception more aceessible to those over eighteen.

V.

The Child Care Act {\99\) stressed a rise in State intervention with regard to children
and the care they receive. This Act gave the health board the power to apply for a
‘supervision order’ if there were reasonable grounds to believe that a child/children
were being neglected, ill-treated or abused in some way. The health board then had the
authority to visit the child periodically to ensure they were being cared for
appropriately; or by order of the court, have the child attend medical or psychiatric
assessment or treatment.
Legislation greatly influences the family unit, how it is recognised, and the rights
members have with regard to access, etc. The legislation outlined above stresses the legal
influence on the family, i.e. family planning and the employability of mothers in
particular. This then influences how society views the family unit; with the Irish
Constitution placing great emphasis on the ‘typical’ family structure consisting of
husband, wife and their children, and the Constitution highlighting that mothers’ were
preferred to remain in the home. Therefore family values tended to define the roles of
mothers/wives solely as home makers, with husbands/fathers being bread winners. It is
only in recent decades that women have more choice in how and when they achieve
motherhood status, e.g. adoption law; the availability of contraceptives; and other family
structures such as cohabiting couples and same sex couples have gained recognition.
However appreciation for such alternative family forms is variable in terms of
recognition, rights, and supports provided in comparison with the ‘typical’ family
structure.
The topic of the family and parenting has received quite a lot of attention from the
government in recent years. The establishment of the Commission on the Family in 1995
and the Family Support Agency in 2003; a number of Springboard Family Support
Projects and the ‘Investing in Parenthood’ support strategy in order to provide parenting
support and education (Nixon & Halpenny, 2010) highlight the growing recognition for
the family and the role of the parent.

2.1.6 Maternal Employment
The lift of the ban on married women’s participation in the labour force was a
positive advance for Irish women; but as recently as the late 1990’s, Bresnihan
highlighted that some of the population were still of the opinion that this was a negative
change. Bresnihan (1997) conducted two sets of open ended interviews throughout 1996
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with representatives from three groups of the pro-life movement. The research underlined
that some participants believed women should not be involved in the labour market“women in the workplace cause society to: self-destruct [and] children run riot all
over the place ” (Bresnihan, 2004, p. 121).
Participants in Bresnihan’s study also felt men were more suited to the working
environment in that they were “naturally ambitious and aggressive”. On the other hand,
Coakley (2004) felt that women in the workplace were important for economic growth
during the Celtic Tiger years; as in June-August 2001 almost half of those who had
children and were cohabiting or married were in employment. In 1990, 35% of women
between 15 and 64 years of age were in paid employment (Russell et al, 2002); this figure
had increased to 60.3% by 2007 (CSO, 2007a cited in Share & Kerrins, 2009) and 60.8%
in 2008 (O’Hara, 2009). Wliile it would appear that the State values dual-earner
households as it rewards them with better tax rates, it has made it difficult for mothers to
participate in employment due to a poor child care system and poor maternity benefit
rates. While social views have advanced in part, the fact that an appropriate childcare
system still ceases to exist means that “life for mothers runs pretty much as it always has”
(McCarthy, 2004, p. 106).

2.1.7 Childcare Provision in Ireland
During the early 1990’s non-parental childcare provision was not widely available.
Horgan (2001) highlighted that only 2% of those aged 0-3 years were in childcare in
1990. It was not seen as a priority as only 23% of mothers with children under the age of
ten were gainfully employment; the majority of childcare then, was focused at
disadvantaged areas. A review of Progress carried out in 2003 of the Equal Opportunities
Childcare Programme 2000-2006 (Department of Justice, Equality and Law Reform,
2004) found that approximately two-thirds of facilities had waiting lists for places; the
likelihood of community based facilities having waiting lists was much higher.
According to the CSO (2009), the percentage of households using non-parental
childcare for pre-school children increased by 6% (from 42% to 48%), between 2002
and 2007. This is possibly due to the increase of maternal employment, with 60.8% of
women eligible to work being involved in the labour force (O’Hara, 2009). In the fourth
quarter of the 2007 Quarterly National Household Survey regarding childcare, 60% of
households did not feel that they had access to “high quality, affordable childcare” in
their community (CSO, 2009, p. 1). Perhaps a further reason was the fact that the
average household childcare expenditure was €144 per week (ibid). Barry and Sherlock
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(2008) reiterate that despite the high growth in the economy at that time, child care
provision was at an extreme low in Ireland. With the current climate, it is likely that the
waiting lists are much longer and the lack of high quality, affordable care is much
higher. It is not surprising that the use of unpaid relative care is on the rise. This
increased demand for childcare would suggest that there is a shift in values, with
mothers placing greater importance on working outside of the home (whether by choice
or necessity) than they previously had done. However, it also indicates that while
parents wish to return to employment, they will not compromise on high quality care for
their children.

2.1.8 Conclusion
In sum, the role of women as mothers has been subject to much negativity and hardship,
especially for those who did not fit the socially ‘ideal’ mother image, e.g. unmarried
mothers. However, social perceptions appear to have evolved with the greater acceptance
of unmarried mothers, childbirth at a later age and increased maternal employment. Even
though there have been many changes over the last century, particularly with regard to
social policy; nevertheless, one particular aspect remains-the lack of government support
in the form of a decent childcare system. This in turn impedes the opportunity for mothers
to return to employment; if one is to do so she generally needs the support of her family.
However, there does appear to be a slight shift in parenting values with more
mothers returning to the workplace. With the lack of childcare facilities, much
responsibility is placed on grandparents to become involved in childcare. Thus
grandparents will have a more involved role in their grandchildren’s lives; possibly more
than they had expected, or intended. Should grandparents refuse to rise to the level of
demand parents expect of them in relation to childcare; this will then determine the
parent’s level of career involvement and therefore, could impact on their parenting values.
There has also been a shift in the views regarding the average maternal age; with women
generally choosing to give birth later in life.

2.2 Parenting and Motherhood
The following section will explore the complex phenomenon of parenthood; various
definitions and perspectives will be considered. This will be followed by an outline of
the stages of parenthood and factors that may influence ones parenting. While
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parenthood obviously includes both mothers and fathers; this research focuses on the
concept of motherhood, and so the following section will examine this concept,
including the mothering role and defining theories. The challenges, such as conflict in
the mother-daughter relationship, and positive experiences related to motherhood will
also be discussed, with a link to the influence on the child’s identity/image and
involvement in leisure activities.

2.2.1 Definitions of Parenthood
Parenthood may be seen as the simple act of “contributing a set of chromosomes to a
fertilized egg” (Ding & Littleton, 2005, p. 13), but this is merely from a biological
perspective. Other simple definitions include “the process of raising and educating a
child from birth til adulthood” (Parankimalil, 2008, p.5). Parenthood is difficult to
define as it involves a number of behaviours’, therefore many rely on Baumrind’s
concept of parenting style in order to explore the topic (Darling, 1999), which will be
discussed later in this chapter.
Demick (2000) discussed that from a “psychological or sociological perspective,
parenthood begins even before the actual birth of the child and parenthood as a
developmental stage precedes and can even supersede the actual act” (p. 440). This
definition identifies that parenthood begins during pregnancy as parents are responsible
for the development of the foetus and may feel protective of it; also that parenthood is a
long term concept. Parenthood involves much responsibility and is associated with a
number of duties. For example, parents are responsible for the “physical, intellectual,
and emotional development” of their child, along with providing an “emotionally secure
environment” in which the child can develop to its full potential (Levy & Orlans, 1990
cited in Sieber, 2006, p. 20). This includes their moral, spiritual and psychological
growth (Parankimalil, 2008).
Parents are often referred to as social agents (Aavik, Aavik, & Korgesaar, 2006)
as it is through one’s parents that initial socialisation occurs, and therefore one’s first
steps in developing an identity. Parents may also be seen as role models and teachers as
it is through observing that their child will learn and develop (Nixon & Halpenny,
2010). Research by Nixon and Halpenny (2010), using focus groups with children aged
between six and seventeen, researched children’s perspectives on parenting and the
responsibilities/duties involved with the parenting role. Eight themes emerged from the
data, i.e. “sustenance and basic care-giving; protection; breadwinning; guidance;
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authority; emotional support; shared activities; and facilitating autonomy” (ibid, p.30).
This insinuates that the role of the parent today is multifaceted and goes beyond basic
provision of care.
2.2.1.1 Stages of Parenthood
The afore-mentioned responsibilities and parental duties change as the child gets older
and progresses developmentally. During the 1980’s American researcher, Ellen
Galinsky, researched parenthood and developed a six stage theory that focused on
“balancing parental ability to distance with closeness” (Demick, 2000, p. 441).
Interviews were undertaken with 228 parents, which underpinned Galinsky’s theory.
This “enhanced other stage theories on parent development” and “added ideas on the
tasks accomplished by parents”, incorporated “into prior psychoanalytic theory” (ibid,
p. 441).
The theoiy involves the following stages:
1. Image making stage (occurs during pregnancy until the birth)-parents prepare for
the birth and the role they will play by attending ante natal classes, reading
parenting books such as ‘What to Expect When You're Expecting’, etc.
2. Nurturing stage (0-2 years of age)-parents must learn to merge their expectations
of parenthood, with the child’s individual needs. For example, parents must
acclimatise themselves to the baby’s feeding times, sleeping pattern, etc.; or, the
parent may need to attend to any additional needs of the child should it be bom
with a medical condition or disability.
3. Authority stage (2-5 years of age)-development during this stage is dependent on
the parents use of power (which will be discussed later in the parenting styles
section); how they accept responsibility associated with authority and setting
limits; and their response to conflict. Learning to distance and allowing for
individuality is vital at this stage if both parent and child are to develop positively.
4. Interpretive stage (5-12 years of age)-communication is key here; the parent
interprets values, beliefs and concepts about the world to the child, while also
communicating personal information. In order to do this, parents must first
identify how they interpret the world in order to relay this information to their
children. During this stage, children begin to interpret the world as well as their
parents.
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5. Interdependence stage (occurs during adolescence)-this stage is similar to stage
three as the parent must learn to be an authoritative figure to the child’s
“newfound sense of self’; all while preparing oneself for the child’s eventual
departure as an adult.
6. Departure-the parent must learn to let go, balance distancing themselves from their
child while appropriately supporting them. This will foster “parental development
and a sense of accomplishment.”
(Demick, 2000, p. 441-442)
However the theory has been criticised for failing to acknowledge individual
difference such as gender, family type and sociocultural context. For example, with the
current economic climate, stage six may not be achieved as ‘ideally’ intended; adult
children may not be able to afford to depart from their parent’s house. It was further
criticised for a lack of consideration of the “contemporary grandparent experience”
(Demick, 2000, p. 436). Grandparents will have reached stage six with their own
children but, should they become the primary carer for their grandchild/ren, they will go
back to the beginning of the stages.
Further criticism could be drawn from the fact that the theory appears to outline
stages with regard to the child’s age; therefore it is expected that parents progress as the
child gets older. Obviously stages such as Departure will be reached when children
leave home, however the possibility that parents may reach these stages slightly before
or after the ages outlined is not addressed. This suggests that parental values must be
adapted to the stage of the child rather than the manner in which parents would prefer.
These stages suggest that parenthood occurs in six specific stages, in a particular order;
but, these may not apply in this manner to all parents. It is possible that stages may
interlock or happen in a different order depending on the parent and the individual needs
of the child. Furthermore it does not accommodate adoptive mothers, who do not reach
the first stage as a birth mother would, i.e. adoptive mothers will not experience the
bond that occurs during childbirth, breastfeeding, etc. However, it is difficult for one
theory to cover all individual variations, and as a theory it could be utilised to highlight
parental responsibilities that co-exist with various stages in the child’s life.
With regard to grandparents, they may have reached the departure stage with
their own children; however should they become the legal guardian of a grandchild, like
adoptive mothers they will skip the image making stage, and possibly experience other
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stages later than typically expected. For example, grandparents may experience the
nurturing stage (which is typically experienced between 0-2 years of age) later than the
norm should the child be entrusted in their care at a later stage. They may then
experience the other stages sooner than expected. Parenting practice may therefore need
to be adapted in accordance with various stages.
Parenting practice and skill play a part in progressing from one stage to another.
Parenting practice is defined as “specific, goal-directed behaviours through which
parents perform their duties” (Darling & Steinberg cited in Aavik, Aavik & Korgesaar,
2006, p. 46). Parenting skill is then defined as a combination of “ten basic behavioursstay calm, listen, encourage, use value skills, give appropriate attention, give
appropriate responses, explain, allow for compromise, allow for consequences, and
apologize” (Gockley & Gockley, 1997, p. 195). These parenting skills may be used in
empowering the child, i.e. helping children to learn how to regulate their emotions or in
teaching the child the consequences of their behaviour; not only for themselves, but also
for others. For instance, the parent may use a combination of responding appropriately,
explaining to the child why the behaviour was not appropriate, followed by the
consequences of their behaviour. There is a wide array of parenting courses available to
parents in Ireland that teach the basic skills of effective parenting practice, discipline
and family communication, e.g. Parents Plus, Triple P Parenting Programme.
2.2.2 Parenting Influences
Parenting practice/skill is influenced by one’s own childhood, whether they agree or
disagree with the parenting they experienced as a child (Eunice Kennedy Shriver
National Institute of Child Health and Human Development (EKSNICHHD), 2001);
and from the goals parents set themselves and the values they hold (Aavik, Aavik, &
Korgesaar, 2006). A number of researchers also found a link between ones values and
parental behaviour and practice (Bogenschneider et al, 1998; Darling & Steinberg,
1993). Factors such as situational (the parents age, the number of children in the
family), genetic (ibid), personal (injury or illness), and economic factors (loss of job;
pay cuts) can impact on ones parenting ability. Parents may become “irritable, critical,
and punitive toward” children (Riesch et al, 1997, p. 63), therefore influencing the
child’s behaviour; and due to intergenerational transmission, may in turn influence in
later life, the way the child raises their own children (Ding & Littleton, 2005).
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2.2.2.1 The Child’s Influence on the Parent

Just as the parent can influence the child, the child may also influence the parent, e.g. by
their reaction to certain parenting styles or approaches. It is a constant cycle.
McGillicuddy-De Lisi (1982) and Sigel (1982) proposed that “children affect parental
beliefs about child development processes, which in turn influence the ways parents
interact with their children” (McGillicuddy-De-Lisi, 1985, p. 8) and the parents
response of setting limits for example (see Figure 1), may lead to antisocial behaviour in
the child and so on (Aavik, Aavik, & Korgesaar, 2006). The way in which a parent
responds to the child is critical with respect to long term effects, and the parent-child
relationship. A consistent, positive relationship provides a stable environment in which
the child can grow, and the child leams that the parent is dependable and reliable
(EKSNICHHD, 2001).
Child
misbehaves
(takes sweets
before dinner)

/Parent sets limitsA
(e.g. child not
allowed sweets
until after
dinnerl

Parent sets
stricter limits
(removes child's
favourite toy)

Child acts out
(hits/bites
parent)

Figure 1: Link between parental limits and antisocial behaviour in children

Figure 1 emphasises the cyclical manner in which parental limits may influence a child’s
behaviour, i.e. they rebel; which in turn may influence parental reaction, and the cycle
continues in this manner.
2.2.2.2 Influential Forces Outside of the Home

Cultural environment is highly influential on parenting; it is the set of beliefs and values
with which one grows up. Parents observe and tend to develop similar ways of
parenting to that of those around them. In Ireland, cultural diversity is present between
the travelling community and the settled community. For example, the travelling
community place emphasis on females becoming involved in domestic duties and the
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childcare of their younger siblings from a young age (Pavee Point & Kennedy, 2004).
Then in teenage years it is common for young girls to be married. However, the settled
community appears to approaeh both of these at a later age, with the majority of females
in todays’ society choosing to marry in their twenties or thirties; and many continue to
work after having children. It is likely that when females become mothers, they will
adopt a similar approach to that which they experienced as children.
Other forces outside of the home, such as peer gi'oups, media, etc. can influence
the child’s behaviour also. For instance, social networking sites like Faeebook are
becoming more popular with young children; from this, children have access to a
network of people that may be very influential. Unfortunately in recent years, cyber
bullying and suicide paets are serious cause for concern for parents, with incidents of
these becoming apparent globally. Therefore parents may wish to limit their child’s
access to such media. The ideals present from such media may be in conflict with the
beliefs and values parents wish to instil in their ehildren, thus the child may exhibit
undesirable behaviours, e.g. rebel against their parents’ wishes by becoming involved in
behaviour of which their parents do not approve. There are a number of strategies
parents put in plaee to limit such undesirable behaviour (Padilla-WaUcer & Thompson,
2005), including:
i.

Cocooning-parents attempt to shield or ‘cocoon’ their children from societal
influences which may conflict with their own parental values; ‘controlled’ or
‘reasoned’ cocooning may be used. In the latter, parents provide reasons why they
are attempting to eocoon their children from conflicting values, while still
allowing them to explore for themselves. This is linked to parenting styles and the
stages of identity formation outlined later in this chapter.

ii.

Pre-arming-parents anticipate their ehildren coming in contact with certain
conflicting values and help them to develop specific coping strategies for when
they encounter such values; or on the other hand, parents may speak negatively
about eonflicting values in order to make them sound less interesting to the child.

iii.

Compromise-the “balance between parental control and the growing desire for
autonomy on the part of the child” as the parent allows for exploration of
conflicting values, while expressing a certain level of control (p. 307).

iv.

Deference-the parent allows the child to experience conflicting values, either after
an unsuccessful attempt at the three previous approaches, to avoid conflict with
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the child, or; the parent believes the child is capable of dealing with the
consequences of encounters outside of the home.

Three particular factors can influence the strategies used by parents, i.e. the
child’s gender, “the parental beliefs regarding the degree of perceived threat, and
parental desire for compliance” (ibid, p. 308). This is particularly true in relation to the
disciplinary approaches a parent adopts with their child. Also, the strength of a parents’
response is generally linked to the strength of their values with regard to the behaviour,
or misbehaviour as it may be (ibid). For example, a parent who is a pioneer may have
very strict views with regard to alcohol. Should their teenager experiment with alcohol,
it is likely that the parent would react very strongly due to their values. Baumrind’s
parenting style categories could be utilised to further discuss parental responses and can
be considered in relation to parenting practice. These are elaborated on later in this
chapter.

2.2.3 Motherhood
The following section will discuss the concept of motherhood; firstly, exploring
definitions of the concept which were previously highlighted in the social perspectives
section, regarding the Constitutional and social input. This will be followed by a
detailed outline of the positive and negative experiences of motherhood. Various types
of mother will be considered within this, unmarried mothers, young mothers, mothers
with disabilities, adoptive mothers, etc. Factors that influence the mothering role will
also be discussed as these are often determining factors in how motherhood is
experienced.
2.2.3.1 Motherhood: Definition and Role
Biologically based theories view motherhood as ‘naturally rewarding’ and
therefore satisfying for both mother and child, as “it is in line with their biological
programming” (Boulton, 1983, p. 29-30). However, Olsen (1972) identified that
motherhood “means being constantly interruptible, responsive, responsible,” and work
related accomplishments may have to be postponed or deferred as a result; therefore
lacking sense of self-fulfilment (cited in McCarthy, 2004, p. 96-97). Rich (1976) also
stressed a pressurising expectation placed on mothers-that the role be experienced
“unambivalently and in accordance with patriarchal values” (ibid, p. 98). This suggests
that women are ‘born’ to be mothers and should find the experience to be reward
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enough without having to fulfil any other personal goals such as a career. Furthermore,
Rich’s comment implies that male dominated values have expressed the expectation that
mothers should not need guidance in the task, but automatically know how to be a
mother to their child. This is controversial as women may achieve self-fulfilment as
well in ways other than becoming a mother, e.g. through volunteer/charity work, being a
good friend, etc.; which can also be achieved simultaneously.
With such pressures placed on mothers, Winnicott’s concept, ‘the good enough
mother’ is worth discussing here. He believed it was important for a mother to be
available to her child, but he also believed in the ‘good-enough mother’. According to
Winnicott (1965), the mother, who cannot guarantee perfection, must try and find the
correct ‘balance of availability’ to her child. Wdnnicott (1965) felt that such a balance
would lead to “healthy development of independence and sense of self’ in the child
(cited in Ding & Littleton, 2005, p.25); but this also stresses the realistic view that being
‘good-enough’ is acceptable. However, the term ‘good enough’ is open to interpretation,
with what is perceived or expected by society and others in order to be good enough,
often influencing a mother’s interpretation of the term.
A mother by legal definition and in the biological sense simply has to give birth.
But when exploring a more broad definition, it must be acknowledged that the title can
be “equally bestowed upon any person undertaking the parenting tasks of developing
kinship, providing nurture, and offering guidance and love in biological and non
bio logical relationships with the children in their care” (O’Reilly, 2010, p. 436).
Whether they are birth or adoptive mothers, working mothers or stay at home mothers,
there are mothers of various abilities and backgrounds (Kennedy, 2004). Medical
advances have increased the possibilities for women to become mothers who may not
physically be able to bear children, e.g. through surrogacy. Unfortunately, legislation on
surrogacy does not exist in Ireland. The surrogate is recognised as the child’s mother on
a birth certificate; should the surrogate mother be married, her husband’s name will go
on the child’s birth certificate as the child’s father. This causes great concern for many
couples wishing to use this method as they will not hold any rights to the child under
Irish law (O' Connor, 2011). In general it would appear that the term ‘mother’ is not just
given to those who give birth, but to one that fulfils parental duties, i.e. nurturance,
guidance, etc.
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The Catholic Church previously impacted the definition of motherhood in that
Inglis (1987) felt that once married, Irish women gave up their economic (their dowry)
and political (their occupation) capital. Thus the only form of capital available to them
was dependant on their social and moral standing. As the Church and its members were
seen to be the most respected in Irish society, mother’s wished to be associated with
this. In turn mothers followed the Churches teaching and beliefs in order to retain social
standing. However, mothers in Ireland today are combining a number of roles (such as
that of being a partner/wife, mother, career woman, student), suggesting they are
embracing a wider array of values as to what being a mother can be. Also becoming a
mother is not done at the expense of other roles. While this study is not concerned with
the father’s role, it must be emphasised that child rearing is no longer viewed solely as a
female responsibility, with many fathers becoming stay at home fathers.

2.2.4 Challenges in Motherhood
In 1924, Fr. James Cassidy discussed the topic of women and their devotion to their
maiTiage (and their husband), and said it was this very devotion that saved society from
its ills (Guilbride, 2004). Later Rich (1976) underlined that the ‘institution of
motherhood’ (the phenomenon that women are universally seen as, and expected to
become, mothers, which is expected to be done so in an almost innate manner) appeared
to “remain under male control” (Rich, 1976 cited by McCarthy, 2004, p. 98) and was
ideally characterised by her selfless devotion to her family.
Nevertheless, in general today’s mother stereotypically remains a pillar of
society, demands respect and is pure in her role as a carer, earner and life-giver (Tovey
& Share, 2003). She is associated with emotional support and traditional home making
duties (Nixon & Halpenny, 2010). While Rich (1976) felt that these characteristics
innately exist in women, it must be said that not all women become mothers, either
physically or psychologically (Briner, 1990). There are women who give birth to
children but are not psychologically ready, or perhaps able, to take on the mothering
role. One may wish to achieve self-fulfilment in certain areas before taking on the
mothering role, and therefore may display a level of resentment toward the role, should
it hinder developments in other areas of her life.

Qun&instuuieot
2.2.4.1 Unmarried Mothers
Unmarried mothers were previously stigmatised by Irish society and often
hidden in institutions in an attempt to get rid of such an “intractable problem”
21

(O'Sullivan, 2011). Sole mothers are traditionally viewed in a similar light. With such
unnecessary social pressure placed on them it is not surprising that sole mothers are at
an increased risk of poorer health than that of others their own age (Loxton, Mooney,
Young, 2006 cited in Robinson, 2009). While Kirke (1979) found little difference
between married and unmarried mothers in respect of education, work and lifestyle; it
was found that unmarried mothers were more permissive in their attitudes toward
dating, premarital sex and religious practice (cited in Conway, 2004), which some may
link to poor parenting. However, a number of studies have shown that it is in fact not
the familial structure, but family processes, or parental practices used that will shape the
child’s welfare (Robinson, 2009).
Hupp and colleagues (2010) researched the topic of maternal influence on the
child’s gender typing knowledge by carrying out a number of tests with 28 children and
their mothers. It was found that the children of unmarried mothers had less gendertyped knowledge than those of married mothers; perhaps because their mothers do not
show the stereotypical division of labour associated with husband and wife. This
implies that the mother (who is generally the primary care giver) is greatly influential on
a child’s gender identity due to the behaviours the child observes.
Furthermore, single parenthood is also felt to be associated with a child’s levels
of physical activity. Dagkas and Stathi (2007) felt that children in single parent families
have less physical activity experiences than “intact couple families” (Quarmby &
Dagkas, 2010, p. 62). Family structure is felt to have an impact on this decision making
process. A number of international studies have found a correlation between the two
(Howard & Madrigal, 1990; Macdonald et al, 2005; Dagkas & Stathi, 2007). Children
in single parent families, or families in which both parents work lull time, show more
involvement in the decision making process when it comes to choosing activities. This
may be due to the other responsibilities of these parents leading to them having less
time to devote to “family leisure decisions” (Howard & Madrigal. 1990 cited in
Quarmby & Dagkas, 2010, p. 55).
Changing social attitudes have led to increased acceptance for unmarried and
sole mothers, reflected in governmental support in the form of social welfare payments
(Richardson, 2004). Previously, many unmarried mothers were forced to put their
children up for adoption. This not only impacted on the birth mother, but the child’s
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development could also suffer from the effects of‘maternal deprivation’ (Ding &
Littleton, 2005).
2.2.4.2 Health Problems Associated with Young Mothers

While recent statistics would tend to show that women are choosing to have children
later in life (the average age of mothers was 31 in the first quarter of 2011); as
previously highlighted in section 2.1, the number of young mothers, particularly those
under twenty years of age, almost tripled during the period of 1961 -2002 (Richardson,
2004). Giving birth to a child at this stage in life can lead to difficulties; not only
medically (with risks for this age group being high during pregnancy and childbirth),
but also emotionally. The Young Mothers and Employment Project (2002) highlighted
that young mothers often feel stigmatised and isolated, and are prone to depression. Sole
mothers aged 22-27 are also in serious danger of having suicidal thoughts and selfharming behaviour than others of similar age (Robinson, 2009).
Being an adolescent mother is particularly challenging, as not only are they
coming to terms with the physical changes associated with pregnancy, but also the
physical and emotional changes of adolescence (Bloom, 1995; Richardson, 2004).
Therefore they are in great need of support and become particularly dependant on their
parents, especially their own mothers (ibid). Reliance on one’s own family is common
in rural settings in many cultures; early marriage is quite common and close-knit
communities allow for members of the extended family to play key roles in child
rearing, i.e. grandmothers and mother-in-laws (O’Reilly, 2010).
2.2.4.3 Post Natal Depression

Lack of understanding and fear of stigma often silences another difficulty many new
mothers have to deal with. Almost 10% of women who are pregnant or give birth may
find it difficult to bond with their child (PND Ireland, n.d.). Post-partum/post-natal
depression has a number of characteristics, e.g. exhaustion, sadness, and “exaggerated
fears concerning the baby or self’ (Gair, 1999, p. 56); it develops in some women due to
hormonal changes that occur during pregnancy (EKSNICHHD, 2001). Other possible
causes include the experience of birth not living up to the mothers’ expectations and of
the social expectations of motherhood (PND Ireland, n.d.). It is this blurring of the lines
of ideology and reality that many feminists believe contribute to the condition (Gair,
1999). Interestingly, Handford (1985) believed that it was possible for both biological
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and adoptive mothers to suffer from post-natal depression (ibid), showing how the
experience of motherhood per se, as opposed to childbirth, can be emotionally taxing.
2.2.4.4 Mothers in Minority
A number of minority groups are also faced with stigma and negativity, generally as a
result of society’s lack of understanding. Lesbian women who wish to become mothers
for example, while technological advances can make it possible, social forces often wish
to deny these women the same opportunities as married heterosexual women (ibid). The
transition to motherhood for these couples can be particularly difficult as it is likely
both mothers will have a different experience of motherhood; mainly due to only one
mother being biologically related and obviously, as only one can carry the baby
(Goldberg & Smith, 2008).
Mothers of children with disabilities are often identified as a carer first, and
parent second (Morgan, 2004); while women with disabilities who become mothers are
not socially accepted as a parent, rather their children become the carers (ibid).
Ironically, Morgan’s study, which was carried out between 2002 and 2003, brought to
light the feelings of “normality” becoming a mother gave these women, as it was not
socially expected of them (ibid, p. 201).
Mothers within the travelling community may too be misunderstood as the
Mealth of Traveller Women Study (1997) underlines cultural differences with regard to
motherhood. While some traveller values had changed, women involved in this study
still believed in tradition; for example, using their own cures and remedies for various
ailments, including maternity powders used during labour, which are believed to help
with the birth (Kennedy, 2004). These women emphasised the value of their own
heritage, which other members of society may find difficult to comprehend.
2.2.4.5 Balancing Work and Home Responsibilities
Briner (1990) believed that a major difficulty for mothers in today’s climate is that
while motherhood and traditional values would tend to keep them “imprisoned” in the
home, “economic demands” are forcing them out (p. 110-111). Thus, the ‘second shift’
(Mochschild, 1989) must be considered. Not only must one complete a day’s work, but
it is then followed by a ‘second shift’ of unpaid work, i.e. taking care of children.
Mochschild found that the hours of paid work and unpaid work combined, equal
approximately fifteen hours per week more than men. Therefore in a year, “women
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work the equivalent of an extra month of 24-hour days” (cited in O’Reilly, 2010, p.
1104). This may impact the child as it was reported that unemployed mothers spend
more time on achievement-related activities than employed mothers (Baxter and Hayes,
2007).
A recent study commissioned by Procter and Gamble Ireland (2011) found that
40% of Irish mothers report they have less than one hour a day to themselves due to the
responsibilities at work and in the home (cited in the Irish Examiner, 2011). The study,
which sampled 516 mothers, found that 75% of participants felt that the previous
generation had more time to give to child rearing, with current day pressures of work
taking mothers out of the home (Irish Examiner, 2011). It must be noted that a previous
survey by YouGov (2009) highlighted that 19% of women would not work if it were
not a necessity. The survey (which surveyed two samples of men and women totalling
almost 4,700 participants) also found that both men and women felt that mothers with
children under the age of five, where the father was in employment, should not work
(ibid). With so little time to oneself it is not surprising that a recent ‘Netmums’ survey
showed that many mothers lied about, or ‘downplayed’, the amount of television they
allowed their children to watch (Goughian, 2011); implying that they feel pressure from
other parents to involve their children in extra-curricular activities and spend more time
with them. This further relates to Goffman’s theory of‘presentation of self in everyday
life’ where he uses the metaphor of a stage having ‘front regions’ (the self that
individuals wish to present to others) and ‘back regions’ (the parts that they wish to
keep guarded), i.e. mothers feel they cannot show their true identity and must therefore
lie about the activities in which their children take part (Kamer, 2007).
This indicates that parents feel pressure in balancing work and home
responsibilities, particularly with the demands of the current economic climate. Instead
of giving their full attention to their parenting role, mothers must divide their time
between home life and work. With little personal time it, is most likely that many
mothers may feel overwhelmed with their responsibilities, possibly taking away from
their enjoyment of the mothering experience. O’Hara (2009) described that 97% of
working parents felt that the government were not providing enough support to working
parents. Therefore the pressure involved in trying to combine “work with children” (see
Figure 2) may leave mothers feeling run down and therefore vulnerable to both physical
and mental illness.
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Figure 2: Parents’ perceptions of the extent to which different pressures influence parenting today (%)
(Halpenny, Nixon, Watson; 2010, p.45)

2.2.5 The Mother-Adult Daughter Relationship
Mother-daughter relationships tend to be more emotionally intense in comparison with
father-son relationships (Birditt et al, 2009). Closeness in the mother-daughter
relationship is linked to the similar experiences they share as women and the central role
they play in the family (Washington et al, 2009). The relationship is influenced by
cultural values, family norms, personality traits, and relationship history (Kenen, ArdenJones, & Eeles, 2004; Miller-Day, 2004 cited in Washington et al, 2009). While many
studies identify the positive effects of the mother-adult daughter relationship, the
possibility for conflict is great (McDonald-Culp et al, 2006; Letoumeau et al, 2004;
Birditt et al, 2009; Reschke et al, 2006); particularly with regard to childcare and
discipline (Oberlander et al, 2009). This is often due to their attempts to negotiate
childcare arrangements and mothers giving their adult daughters advice on parenting.
Different needs and expectations of the other’s role can lead to tension; for example,
when grandmothers do want to be involved in their grandchildren’s lives and help their
adult children, but adult children expect the grandparent to play a greater role than they
had hoped (Reschke et al, 2006). This is one of the key issues explored in this research
thesis.
The type of attachment that developed in the mother-daughter relationship in the
daughter’s early years could have great influence on the relationship shared when older.
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For instance, secure attachment (type b) would highlight that the mother provided a
‘secure base’ (Carr, 2006) for her daughter to explore from, and return to, should she
need support. This type of attachment indicates close family values and a strong sense
of right and wrong as the parent generally will exhibit dependable, warm parenting;
therefore securely attached individuals are comfortable in the expression of warmth
(Ding & Littleton, 2005). The daughter may then carry this approach on in the parenting
of her own children.
However, the other three types of attachment would tend to relate to some form
of negativity in the mother-daughter relationship. Individuals with insecure-avoidant
attachments (type a) tend to be ‘emotionally self-contained’ (de Roiste, 2009) and as a
result may not be able to effectively deal with their emotions regarding the motherdaughter relationship. Insecure-resistant attachments (type c) highlight “approachavoidance” (de Roiste, 2005, p. 70) as the child has come in contact with inconsistent
parenting; this may continue in the mother-daughter relationship, and in adulthood
individuals can be clingy and constantly seek the approval of others (ibid). This may
lead to the daughter not accepting parenting responsibilities with her own children and
rely too much on her own mother, therefore leading to conflict. Finally, insecuredisorganised attachments (type d) is characterised by unpredictable or unavailable care
giving (de Roiste, 2009), therefore in adulthood the daughter may not feel like she can
seek support from the mother.
The likelihood of conflict is even greater when the mother and adult daughter
live in a multigenerational household (Letoumeau et al., 2004). Adolescent mothers that
live with their own mother may feel resentment towards them as they struggle with
acting out both the child and mother role. A number of studies found numerous poor
outcomes for adolescent mothers remaining with their families of origin for three to five
years following giving birth, i.e. great stress on the grandmother (Black & Nitz, 1996;
Black et al, 2002; Chase-Landsdale, Brooks-Gunn, & Zamsky, 1994; Unger & Cooley,
1992 cited in Oberlander et al, 2009). Birditt and colleagues (2009) identified two
categories for the tensions experienced. 'Relationship' refers to how both mother and
adult daughter interact; the emotional relationship between them, and includes
personality differences and differences of opinion regarding child rearing, whereas
'Individuar tensions relate to the behaviour of either the mother or adult daughter, how
their individual tensions reflect on their own relationship.
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This indicates that while a mother’s support can be invaluable to her daughter’s
journey through motherhood, it can also lead to a great deal of tension and conflict.
Difference of opinion and approach to child rearing, both influenced by individual traits
and values, appear to be greatly linked to disagreement between mother and daughter.
This is heightened and can lead to a ‘hazardous’ living environment if living in a
multigenerational household (Szinovacz, 1998, p. 3).
Women are bom with an individual “psychological structure of feminine
fimctioning”, which can be influenced by social and cultural changes, i.e. public
opinion/expectations. One’s own mother is also a major influence (Briner, 1990, p.
109). The latter is particularly apparent when a woman becomes a mother, as she relives
the mother-child relationship she had with her own mother as a child. She can identily
with both parties of the relationship and therefore must relive unresolved issues she had
with her mother during her childhood (Boulton, 1983). This will be expressed in the
woman’s approach to parenting. She may be satisfied with the upbringing she had and
therefore adopt a parenting style similar to that of her mother and that is in accordance
with her own nature (Briner, 1990).
On the other hand, the woman may decide to adopt a different parenting style in
an attempt to parent her child the way she would have liked to be parented. It is believed
that the more intense ones feelings toward her mother, whether negative or positive, the
closer they will be (ibid). In sum, Jung (1949) believed, “every mother contains her
daughter in herself, and every daughter her mother, and that every woman extends
backward into her mother and forward into her daughter” (ibid, p. 116). This suggests
that mothers and daughters influence one another, their values, behaviour, parental
practice, etc. This could be linked to the work of McGillicuddy-De-Lisi (1985) and
Aavik and colleagues (2006), which were identified earlier in the section.
With regard to family systems theory; Bowen believed in the multigenerational
transmission process. Generally children tend to develop a level of differentiation of self
^ like that of their parents, but overall there will be slight difference with the possibility
of one child becoming a little more and another being a little less differentiated;

^ Differentiation of self “Psychological separation of intellectual and emotional systems within the self
which, according to Bowen, permits the concurrent separation of self from others within the family of origin
and elsewhere” (Carr, 2006, p. 185).
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nonetheless, the level of difference between the two will be minor (Carr, 2006). This
emphasises how one generation influences the next, e.g. similarities in personality traits,
parenting style, values, etc.
The previous generation may also influence the way in which mothers treat their
own children. Rich (1976) felt that mothers traditionally treat daughters and sons
differently, in that daughters are indoctrinated to subservience, and sons to dominance
(McCarthy, 2004). However, this is very much dependent on culture, amongst other
factors. For example. Traveller culture tends to be more strict with girls; they are given
more responsibility at an early age, and expected to do more household duties than
boys, e.g.“Nowadays we wouldn’t put as much responsibility on our daughters but with my
daughter, now that she is ten, I would ask her to keep an eye on her younger brother or
to do the dishes ”
-participant in the Health of Traveller Women Study (1997)
(Kennedy, 2002 cited in Kennedy, 2004, p. 259)
It is felt that the type of parenting experienced tend to effect the child’s
development. Generally, a child will develop positively should s/he come in contact
with “warm, supportive, sensitive and consistent care-giving” (Skinner, 1985, p. 51).
Bowlby also felt that continuity is a necessity for the growth of a child’s personality, but
he said it must also be remembered that “continuity is necessary for the growth of the
mother” (Bowlby, 1952, p. 67). Bowlby’s concept of the ‘internal working model’
serves as a mediating mechanism for explaining how one’s own parenting experiences
as a child affects how one parents his/her own children. How we ‘see’, interpret and
respond to a child’s behaviour is often a function of the family values we were raised
with and how we experienced our parents responses to us as children. In order for a
mother to respond appropriately to her child, Bowlby voiced the need for the continued
support in her role also.
2.2.6 The Rewards and Positive Experiences of Motherhood
While it appears that mothers’ face many difficulties associated with the role, these
difficulties seem to be overpowered by the joy experienced. A vast array of studies
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emphasised how enjoyable the experience of being a mother can be (Barclay et al, 1997;
Nystrom & Ohrling, 2004; Seamark & Lings, 2004).
Many mothers feel a surge of love and an immediate bond with their babies
(Seamark & Lings, 2004). Barclay and colleagues (1997) on the other hand described
how joy may not occur straight away; rather once the initial uncertainty of mothering
fades, the enjoyment grows “week by week” (p. 726).
Feelings of “complete” love for the child, pride in becoming a parent and
satisfaction with the role were expressed in a study by Nystrom and Ohrling (2004, p.
324). They reviewed a number of qualitative and quantitative sources in researching the
feelings of parenthood in the child’s first year. Some mothers felt that they could not put
into words the feelings associated with the experience, but continued to say that it was
“the most true love” they had ever experienced (Sethi, 1995 cited in Nystrom &
Ohrling, 2004, p. 324).
These mothers had been the birth mothers of children, however these same
feelings of joy were also expressed with regard to a lesbian couple describing rearing
two children as being “the best thing that has ever happened” (Harris, 2010). In general
the literature highlights the many challenges related to motherhood, such as the
sacrifices made by mothers; but these tend to be cancelled out by the happiness and
overall privilege of having children (Seamark & Lings, 2004). Motherhood is socially
seen to be the “ultimate goal for all women”, in which they are expected to find
“fulfilment and satisfaction” (Kruger, 2003, p. 198). However, the participants of
Kruger’s study, in which she examined the narratives of two women from very different
backgrounds, drew attention to the feeling reported that in order to be a fulfilled person
one cannot be a mother; that fulfilment and motherhood do not exist together. This
links to Olsen’s (1972) comment highlighted earlier regarding the choice of deferring
one’s self-fulfilment in order to experience motherhood.
The above study points out the apparent divide for some, between becoming a
mother, or a fulfilled person. While there appears to be a social acceptance that career
success and wealth lead to self-fulfilment, women can also feel fulfilled by giving birth
and being a mother. But overall it is clear from the research that women can be mothers
while negotiating many other roles, i.e. friendship; recreation; career; being sisters.
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daughters, etc. Therefore motherhood is not their only defining characteristic, and only
one of many possible sources of fulfilment.

2.2.7 Conclusion
Overall, the literature tends to discuss motherhood from the point of duties and
responsibility to both the child and homestead. There are a number of factors that
impact on the mothering role, such as the parenting she was exposed to, cultural
influence and the health problems to which mothers may be susceptible. Pressures
involved with motherhood and balancing home life with economic demands may be
particularly difficult; this infers that the mother is in particular need of support.
Therefore, should the mother be neglected, so too is her ability to facilitate her
role. The pressures experienced by mothers in trying to be a ‘good’ mother may
increase the pressure to conform to values that are socially expected, which may leave
the mother in conflict with her own values and the belief of being ‘good enough’.
Pressure may also be placed on grandparents to become involved in childcare in order to
ease the level of stress experienced by their adult children in balancing social, work and
domestic duties. These in turn can lead to tension between the two parties and possibly
affect the mother-adult daughter relationship.

2.3 Grandparenthood
The following section will explore the concept of‘grandparenthood’. Various works
highlight different categories of grandparent, these will be outlined. A discussion of the
grandparent role will follow, including influential factors such as the transition to the
role, the benefits and challenges associated with grandparenting, and the level of contact
with grandchildren, including the time engaging in leisure activities with grandchildren.
Finally, with many grandparents becoming more involved in childcare, the advantages
and disadvantages of this will be outlined.

2.3.1 Grandparenthood: Definition and Categorisation
‘Grandparenthood’, the simple fact of being a grandparent, does not imply any
involvement with, or role in a grandchild’s life. ‘Grandparenting’ on the other hand,
indicates some level of involvement with their grandchild/grandchildren (Lundstrom,
2001). With the current economic state, the increase in maternal employment and the
cost of childcare, more grandparents are experiencing ‘grandparenting’ on a frequent
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basis in the form of childcare. According to the ‘Growing up in Ireland’ study, 33% of
grandparents are involved in some form of childcare on a weekly basis (Jones, 2011).
Share and Kerrins (2009) underlined that unpaid relatives were the “most important
source of non-parental childcare for families with primary school children” (p. 22), with
the CSO (2009) showing that unpaid relatives constituted 9% of childcare
arrangements. In previous years women married and gave birth to children at quite a
young age. However today, women are choosing to postpone starting a family and
“grandparents are older than they were for previous generations” (Gray, 2005 cited in
Share & Kerrins, 2009, p. 35), which can have an effect on their physical and mental
health.
Grandparenting roles were divided into five categories by Neugarten and Weinstein
(1964):
1. those who adopt a formal role and are not involved in child care but are involved
lovingly and emotionally with grandchildren;
2. those who play a more fun-seeking, playmate role;
3. those who have little contact with grandchildren;
4. surrogate parent, but only so parents can work outside of the home; and
5. those who have a role as a “reservoir of family wisdom who occupies a powerlul
patriarchal or matriarchal position within the extended family”
(cited in Carr, 2006, p. 13-14).
On the other hand, according to Cherlin and Furstenberg (1985, 1986a, 1986b) there
were only three types of grandparent; involved, companionate and remote. They felt that
this typology was influenced by variables including gender, geographical distance, and
the grandchild’s age. It was also felt that grandparent’s may be selective with regard to
their involvement with grandchildren (cited in Szinovacz, 1998). While Lundstrom’s
study, ‘Grandparenthood in Modern Ireland’ (2001) identified five categories:
i.

Non-involved grandparents: grandparents that choose not to be involved with their
grandchild/ren; or those whose lineage is so large, that contact has waned.

ii.

Proscribed grandparents: grandparents that are being separated from their
grandchildren, due to negative family relationships.
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iii.

Custodial grandparents: those “who have taken over the role of surrogate parent
and those who have teenage children who have become pregnant” and therefore
have the responsibility of parenting two generations (p. 86).

iv.

Conscientious grandparents: very involved with their grandchildren, often
providing financial support as well as childcare (usually done by grandmothers).
Some may be ‘over-conscientious* and therefore health and quality of life can be
effected.

V.

‘Supergrans’: similar to conscientious grandparents, but in addition they have a
relationship with grandchildren that is “based on equality” (p. 87), engaging in fun
activities with grandchildren. The relationship is beneficial for both grandparents
and grandchildren alike.
These categories refer to grandparents, however, the term which should be

gender neutral, tends to be a predominantly female phenomenon. Grandmothers tend to
be more involved in caregiving, particularly with younger children, than grandfathers
(Spitze & Ward, 1998); the caregiving grandfathers do take part in is generally in the
company of a spouse (Wheelock & Jones cited in Share & Kerrins, 2009). It is possible
that categories may not be mutually exclusive, with different sets of grandchildren it is
possible that they fit into different categories. It is also possible that grandparents may
not be categorised as they wish, rather the grandchild’s parents may influence how they
are categorised. Also, as grandparents and grandchildren get older their role may change
and therefore the category they fit into may not be constant over time.
2.3.2 The Role of the Grandparent
Ochiltree (2006) describes the grandparenting role as “a dynamic one” that changes in
accordance with family change (p. 3). For instance, should a grandchild’s parents
become divorced or if there is a death of a parent, grandparents may play a larger role in
childcare or even as a surrogate parent, depending on circumstance. The kind of role a
grandparent plays is highly dependent on the parent-grandparent relationship. Kivett
(1998), and King and Elder (1995) felt that a poor relationship means “it is more
difficult to actualize the grandparent role” (cited in Ikels, 1998, p. 46), e.g.
“instrumental assistance, mentoring, companionship and activities with grandchildren”
(cited in King, Russell, Elder, 1998 p. 56). These are but a few ‘duties’ associated with
the role. Traditionally, grandmothers were associated with words such as ‘nurturing’
and domesticated, but Johnson (1985) found that grandmothers felt this to be far too old
fashioned. Instead, participants preferred to focus on having tun and developing a
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friendship with the grandchild (Lundstrom, 2001), therefore focusing on the role of
companionship.
From providing childcare, grandparents felt that it ensured they had a “central
role in the family” (Ochiltree, 2006, p. 4), not only as caregivers, but as “kin keepers”;
particularly grandmothers as they provide the “glue that holds family and lineage
together” (Rossi, 1995 cited in Lundstrom, 2001, p. 14). Those from cultural minority
groups may fear loss of identity and therefore can also be classed as “cultural
conservators” (Ikels, 1998, p. 50). Grandparents are also a vital source of knowledge for
new mothers in helping them adjust to their new role (Richardson, 2004). Grandparents
on the other hand appear to have less adjusting to do and there can be great role
satisfaction as grandparents can observe the grandchild’s development (Lundstrom,
2001), and form a relationship with them without the responsibility of a parent
(Ochiltree, 2006).
With a number of parents having to emigrate in search of work, the
grandparenting role may be affected. However with so many communicative means,
such as email, telephone, Skype, Facebook, etc. it is possible for grandparents to remain
in frequent contact with their children and grandchildren. Increases in the incidence of
divorce and separation within families may also alter the role of grandparents, i.e. they
may become more closely involved with grandchildren in order for parents to work due
to financial responsibilities of single parenthood, or on the other hand they may become
less involved depending on the circumstances.
2.3.2.1 Role Satisfaction

The level of role satisfaction is largely dependent on the expectations grandparents have
and whether or not grandparenthood is experienced ‘on-time’ or ‘off-time’. Burton and
Bengtson (1985) conducted a study examining how grandmothers reacted when they
experienced grandmotherhood at a very early age (‘off-time’) and at a more ‘socially
acceptable’ age (‘on-time’). Those who experienced off-time grandparenting tended to
avoid engaging in the role as it was viewed negatively due to its ‘old age’ status (cited
in King, Russell, Elder, 1998) and society’s negative perception of ageing (Lundstrom,
2001). The further pressure of the unexpected demands placed on them led to quite a
negative experience. Those who experienced on-time grandparenthood felt quite the
opposite, embracing their new role. The travelling community in Ireland is one specific
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group that could be classed mainly as off-time grandparents in comparison to other
cultures, due to their culture of early marriage; with most marrying in their teens (ibid).
23.2.2 Transitions
On-time and off-time grandparenting is highly linked to the transition grandparent’s
experience. Schlossberg and colleagues developed a theory of transitions^, which
identified four transition categories, i.e.1. Anticipated transitions: occur ‘on-time’ and as expected, i.e. those who reach
grandparent status at an older age, as is generally expected.
2. Unanticipated transitions: similar to ‘off-time’. Those who experience
grandparenthood at an earlier than expected age, e.g. due to teenage pregnancy.
3. Chronic hassle transitions: “identified by their continuous and pervasive nature,
and lead to affected self-confidence and therefore inability to make necessary
changes in roles or relationships.”
4. Non-event transitions: those that one is ready for but do not happen; particularly
those who cannot achieve grandparent status due to their adult children’s inability
to conceive.
(cited in Kivett, 1998, p. 133)
These transition categories highlight the transition to grandparenthood; the
categorisation one fits into will tend to influence one’s role. It would suggest that those
who fall into the anticipated transition category are likely to make a positive transition
to grandparenthood; however, those in the unanticipated category may feel unprepared
for their new role and therefore the role may be associated with negativity.
Transitions occur in three particular areas, personal, interpersonal and societal.
From a personal context, factors such as age, health (physical and mental), work and
retirement can influence the level of involvement with ones grandchildren. Troll (1985)
felt that individuals may decide to either distance themselves ifom familial
responsibilities in order to dedicate more time to social responsibilities (such as being
involved in Community Alert or Meals on Wheels services) or vice versa (cited in
Kivett, 1998). Others felt that the level of proximity to ones grandchildren was the main
factor to consider here (ibid).

^ Transition: “any event or non-event that results in changed relationships, routines, assumptions, and roles’
(Evans, Forney, & Guido-DiBrito, 1998 cited in Dickerson & Stiefer, 2006, p. 184).
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Interpersonal context refers to the way in which the transitions of others in one’s
social group influence their role as a grandparent. For example, factors affecting the
grandparents’ adult child such as marital breakdown or illness may increase the role a
grandparent must play; whereas miscarriage or the choice of adult children not to have
children (non-occurring events) obviously inhibits grandparent status (ibid).
Natural disasters, social policy, the economic climate, and the justice system are
factors that affect grandparenthood from a societal context (ibid) as contact with
grandchildren may be limited should their parents need to emigrate; or should a parent
die, the grandparent may become the child’s primary carer. Society can contribute to
great role satisfaction for grandparents through the facilitation of grandparent
programmes, support groups (ibid, p. 140), and recognition of the role by celebrating
‘grandparent’s day’; however this is a considerably new concept in Ireland.

Individuals cope with transitions in various ways; Schlossberg (1984) felt that
these were dependant on the “4 S’s”. These are: the situation, self, support, and
strategies. Each of these may be classed as either assets or liabilities (see Figure 3),
depending on the time at which the transition is taking place. Individuals may therefore
react differently to transitions at different points in time due to changes in the
individuals’ characteristics, the supports available, the situation itself and the coping
strategies one adopts to deal with the transition (Schlossberg, 1984).
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Figure 3: Schlossberg’s 4 S’s for coping with change (Goodman, Schlossberg, & Anderson, 2006, p. 56)

2.3.3 Positive and Negative Experiences of Grandparenthood
Apart from spouses, grandchildren are of great importance to a grandparent’s social
network; particularly those who live close to them (Fahey & Murray, 1994). According
to Lundstrom (2001) many grandparents live within approximately ten miles of their
grandchildren, and on average see them at least once a week. This can be greatly
beneficial for both, with grandparents being "stimulated’ and ‘enriched’ by contact with
grandchildren (Szinovacz, 1998); along with the opportunity to meet “continuing
developmental needs to care for and to nurture” (cited in Kivett, 1998, p. 132), i.e. pride
in seeing positive outcomes in grandchildren can be greatly rewarding. Provision of
childcare may also be beneficial to the grandmother-mother relationship, according to
Reschke and colleagues (2006) it portrays high levels of trust and security in their
relationship, having both emotional and psychological benefits.
While those who care for a grandchild generally consider it a positive
experience, some highlight the negative feelings associated with the role, e.g. being
“undervalued” and going “unrecognised” or underappreciated (Wearing & Wearing,
1996 cited in Goodfellow & Laverty, 2003, p. 15). Other negative aspects such as “loss
of independence, the narrowing of social contacts”, “the unavailability of support
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services”, and ph/sical and emotional exhaustion (ibid, p. 17), were also identified. As
previously highlighted, stresses may be aggravated when living in a multigenerational
household, and conflict is highly possible, e.g. over parenting approaches (Lundstrom,
2001). Approximitely 10% of lone mothers live in multigenerational houses (CSO,
2007e cited in Shire & Kerrins, 2009). This is felt to contribute to ‘hazardous’ living
conditions (Szinovacz, 1998), for instance there may be some level of role confusion
between mothers and grandmothers living in the same house.
Grandparents may also find it a negative experience either due to Tiredness’,
psychological distress (Fahey & Murray,1994 cited in Lundstrom, 2001), or the feeling
of obligation to provide childcare (Goodfellow & Laverty, 2003), therefore support is
vital to their overall health.

2.3.4 Support for Grandparents
Ochiltree (2006) stressed the two main strategies for grandparent support-“to provide
information about issues of interest or concern”, and “provide practical support where
needed” (p. 7). Szinovacz and Roberts (1998) felt that such supports fall into three main
groups:
•

“general education and information that targets all grandparents, and aims at
improving grandparenting skills”

•

Information and support for grandparents with specific needs, i.e. those raising
grandchildren.

•

“intergenerational programs that allow for interaction between the different
generations.”
(p. 247)

In Ireland, the s upports available to grandparents appear to be aimed at those raising
their grandchildren and those supporting their adult children in raising children.
Intergenerational programmes exist such as Age Action’s Generations Together
programme, aimed at linking older and younger generations through various community
programmes and activities.
Burton ( 1992) reported that grandparents underscored the need for both
instrumental and emotional support. Instrumental supports listed included economic
support; respite; parenting programs to improve skills; and legal counselling to
recognise their r ights regarding fostering and guardianship (depending on the level of
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caregiving being undertaken). Counselling for various problems and grandparent
support groups were the emotional supports grandparents felt they needed (Lundstrom,
2001). Ochiltree (2006) identifies playgroups and children’s story time at the library as
useful support groups for grandparents as it is an opportunity for them to meet other
grandparents and parents, while the children interact amongst themselves.
2.3.4.1 Supports Available in Ireland and Abroad
The supports available to Irish grandparents involved in childcare appear to be aimed at
grandparents with a more formal caring role, i.e. those acting as primary carer; but these
supports have been found to need much improvement. For instance a report by the
Citywide Family Support Network (2004) identified a lack of consistency, with services
in various areas ranging from “non-existent to having access to paid support staff and
projects” (p. 14). Lundstrom’s ‘Supporting Grandparents Caring for their
Grandchildren’ (2005) also stresses the lack of adequate financial and legal assistance
for full-time grandparent carers. ‘Grandparents Obliterated’ is an organisation which
offers support and information to grandparents denied access to their grandchildren.
However, there is a serious lack of information and research into the invaluable role of
grandparents in their grandchildren’s lives (Lundstrom, 2005).
In general, any information available to grandparents involved in informal
childcare in Ireland appears to be with regard to how they can support their adult
children in the parenting role, not solely how to support grandparents in their own right
e.g. the booklet funded by the Crisis Pregnancy Programme in association with Treoir:
‘Being there for them-A booklet for grandparents of children whose parents are not
married to each other’. Other countries have recognised the importance of support for
grandparents and developed many organisations primarily for grandparents, providing
support groups and forums in which grandparents can discuss various issues, e.g.
Grandparents Australia ; and the Grandparents Association and Grandparents Plus in
the U.K.

^ Grandparents Australia is a non-profit organisation that promotes the role and needs of grandparents and
grandchildren; and undertakes awareness campaigns and research into their needs.
^ The Grandparents Association offers support and information to grandparents, including those who raise
their grandchildren, are involved in childcare and those who do not have contact with their grandchildren.
’ A charity that emphasises the important role grandparents play in the lives of grandchildren, specifically
when they take on the caring role; offers advice and support on certain aspects of the role such as
educational and legal advice.
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2.3.4.2 Supporting Grandparents: the case ofAustralia
Australia in particular appears to have recognised not only the role of grandparents
providing primary care for grandchildren, but also their contribution to frequent
childcare. A number of associations and supports exist for those who become primary
carers (e.g. an initiative in Western Australia which has a Grandparent Liaison Officer
to help communicate on the behalf of grandparents) but also specifically for those
providing childcare. For instance, Grandparents Victoria, which was launched in 2001,
provides support and aims to form a link between grandparents across the country as a
source of support. This group also identifies and advocates the needs of grandparents.
Finally, The Australian Institute of Family Studies has published a number of AFRC
(Australian Family Relationships Clearinghouse) Briefings that provide information on
aspects of family life, including grandparenting, e.g. tips for grandparents who spend
regular time with their grandchildren; but also tips for those supporting these
grandparents.
In general there appears to be a lack of information and support for grandparents
involved in regular childcare in Ireland, and as previously illustrated, such involvement
can lead to tiredness and high levels of stress. This pinpoints a gap in services for
grandmothers involved in frequent childcare and a need to adopt more strategies like
those in Australia. Particularly when grandparents are one of the greatest resources to
parents in Ireland (as was highlighted at the beginning of the section, 33% of Irish
grandparents are involved in some form of child care on a weekly basis), and similarly
are the biggest provider of childcare to children under the age of twelve in Australia
(Ochiltree, 2006).

2.3.5 Level of Interaction
A number of factors tend to affect the grandparent-grandchild relationship, e.g. the
number of grandchildren. The amount of time spent with grandchildren may be partly
determined by how many grandchildren one has to share ones time between. Uhlenberg
and Hamill (1998) found it likely that those with many sets of grandchildren will be in
frequent contact with at least one set of grandchildren as opposed to those with only one
set. A grandparents’ gender may also be relevant as research by Smith (1991) shows
that grandmothers are more “certain of their biological connection to grandchildren than
are grandfathers” (cited in Spitze & Ward, 1998, p. 115). Also, Somary and Strieker
(1998) felt that “maternal grandparents, especially maternal grandmothers have stronger
bonds with their grandchildren than do paternal grandparents” (cited in Lundstrom,
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2001, p. 11). This may be due to many mothers turning to their own mothers for support
in child rearing, highlighted earlier in the Parenting and Motherhood section. Recent
research by Aviva Health Insurance and Empathy Research has stressed that Irish
mothers felt their own mother was a great source of support following the birth of their
first child. Out of the 593 women surveyed aged 18-44; 71% felt that they received the
most support from their own mother (McGreevy, 2012).
Numerous studies have underlined physical proximity or geographical distance
between the grandparent and grandchild as a key factor in the level of interaction
(Lundstrom, 2001; Cherlin & Furstenberg, 1986a; Doka & Mertz, 1988; Kivett, 1985b;
Rossi & Rossi, 1990; Chan & Elder, 1996; Uhlenberg & Kirby, 1998). It is felt that the
closer grandparents live to their grandchildren, the more likely they are to see them and
be actively involved in babysitting or childcare (Uhlenberg & Hamill, 1998; Fahey &
Murray, 1994), therefore the grandchild-grandparents relationship is considered dually
beneficial to one’s social network.
While physical proximity may also influence how grandparents engage in
activities with grandchildren, gender and age appear to have greater influence.
Grandparents tend to engage in 'gender related’ activities, i.e. grandfathers were more
likely to take part in sporting activities, whereas grandmothers were most likely to bring
grandchildren clothes shopping (Lundstrom, 2001). Lundstrom’s study indicated that
those in the 40-49 age range did not engage in activities at all, while those of 50 years of
age and over engaged to some extent. Grandparents aged between 60 and 69 had the
highest level of activity involvement with grandchildren (ibid). Activities listed by
participants included driving to activities, going to the park, shopping, gardening, hill
walking, playing cards and games. Grandmothers were more likely to participate in
activities with their grandchildren than grandfathers. This is possibly linked to the
greater level of involvement grandmothers have in childcare.
2.3.5.1 Degree of Contact

While Lundstrom (2001) found that many grandparents saw their grandchildren at least
once a week, over a quarter of participants were certain not to interfere with regard to
childrearing, even if their parenting beliefs and values differed to those of their child
(ibid). This was also found to be the case in America by Cherlin and Furstenberg
(1985); the issue of child behaviour and discipline was generally the most frequent
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difference (Ochiltree, 2006), as grandparents were found to have an authoritative rather
than authoritarian parenting style (Wise, 2003 cited in Goodfellow & Laverty, 2003).
Perhaps this is the case as grandparents may not wish to interfere; or feel they are not
the disciplinarian, and therefore rather speak to their grandchildren about appropriate
behaviour.
2.3.5.2 The Grandparent-Grandchild Relationship
The importance of the parent-grandparent relationship is vital to the grandparentgrandchild relationship. Matthews and Sprey (1985) felt that the way in which the
parent interacts with the grandparent will generally be modelled by the child
(Silverstein, Giarrusso, & Bengtson, 1998). Tomlin (1998) developed a model to
illustrate interactions between the three generations. It would suggest that all three
generations are interlinked, and may be influenced by each other either directly or
indirectly. Views about one generation may be influenced by another, reflecting
intergenerational transmission of parenting values and styles.

A further factor to affect the grandparent-grandchild relationship is marital
breakdown of the middle generation. Relationship involvement will tend to be
heightened (Share & Kerrins, 2009); Gladstone (1998) illustrated a particular increase in
grandmother-grandchild interaction following a divorce (cited in Lundstrom, 2001).
Parents may rely on grandparents for support at this time as they adjust to single
parenthood.
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2.3.6 Grandparent’s Providing Childcare
Childcare is one speeifie support many grandparents provide for their children. This is
considered ideal for many families as they feel they can trust the carer (Share & Kerrins,
2009) and they are already known to the child (Ochiltree, 2006). It is also beneficial in
that grandparents will “better provide the emotional security and involvement that
young children require” (Land, 2002; Wheelock & Jones, 2002 cited in Duncan et al,
2004, p. 255); continuity, routine (Goodfellow & Laverty, 2003), and allows for
grandparents to pass on childrearing values (Share & Kerrins, 2009). Furthermore, the
flexibility and low cost (or no cost) nature of grandparent childcare is highly benefieial
to low-income families (ABS, 2006; Gray, Misson & Hayes, 2005 cited in Oehiltree,
2006), particularly in today’s economic downturn and the existing high childcare costs.
Studies in the UK (Wheelock & Jones, 2002) and Australia (Goodfellow & Laverty,
2003) highlight grandparents as one of the main sources of ehildcare (Share & Kerrins,
2009), similar to Irish findings (Lundstrom, 2001; Share & Kerrins, 2009).
Grandparental childcare may appear to lessen the financial burden and stress
experienced by many parents; however, sometimes what was meant to relieve stress
may in fact increase it. Goldenberg and Goldenberg (2008) stressed this in relation to
Bowen’s family systems theory and the concept of‘triangles’. The interlocking
triangles that may exist within the family, i.e. the parents and child, and both parents’
families, may either lessen or heighten stresses within the family (Kerr & Bowen,
1988). For example, tensions may be aggravated for parents by grandparents not
beeoming involved with gi'andchildren; or in eomparison, grandparents may feel more
stressed due to the pressure they feel from parents to become involved with
grandchildren.
2.3.6.1 Types of Care

Many studies have focused on grandparent childcare and as a result a number of
styles/types of eare have been identified. Hirshom (1998) highlights three types of earer,
helping, co-parenting and surrogate parenting; each category can be divided into three
subcategories-occasionaLemergency; short-term; and routine/long-term. The type of
care a grandparent is involved in appears to be highly dependent on familial
circumstanee.
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In general, the literature appears to highlight three specific typologies, Arthur et al
(2003), Jendrek (1994), and Goodfellow and Laverty (2003). Arthur et al (2003)
focused on grandmother care and divided it into three models:
1. Those who look after grandchildren regularly.
2. “Those who look after their grandchildren frequently but in a more informal and
ad-hoc way; and
3. Those whose role in childcare is less frequent but more formal and pre-planned.”
(Share & Kerrins, 2009, p. 42)
This typology is quite broad, Arthur et al (2003) found that a grandmothers main
motivation to be involved in childcare was to help her own children, while getting to
spend time with grandchildren (ibid). Also, at specific times there may be a need for a
combination of all three.
Jendrek (1994) also identified three types of grandparent care in the form of
custodial (those who have legal/physical custody of grandchildren); living-with (those
who parent grandchildren but do not have legal parenting rights); and day-care (those
who care for grandchildren on a “daily basis over extended periods; excluding casual
babysitting”) (Lundstrom, 2001, p. 17). This categorisation is more structured and
formal; grandparents appear to take a more parental or co-parental role with
grandchildren. Therefore they may not be able to enjoy grandparenthood due to the high
level of responsibility placed upon them, similar to parental responsibility.
The most common typology identified in studies appears to be that which was
developed by Goodfellow and Laverty (2003); it includes:
•

Avid carers: those who choose to live a life that revolves around their
grandchildren (Ochiltree, 2006; Goodfellow & Laverty, 2003; Share & Kerrins,
2009).

•

Flexible carers: those who are very involved with their grandchildren, while still
placing some priority on personal time (Goodfellow & Laverty, 2003; Ochiltree,
2006).

•

Selective carers: those who wish to have a life outside of their grandchildren, not
simply defined as grandparents (Ochiltree, 2006), but still see their grandchildren
as an important part of their life (Goodfellow & Laverty, 2003).
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•

Hesitant carers: those who do not either anticipate caring for their grandchildren;
or plan “for the care of grandchildren to be only a small part of their overall
involvement” (ibid, p. 18). They wish to balance multiple roles in their life
(Ochiltree, 2006).

The many categories listed above suggest that grandparenthood is not easily
categorised, rather it is a complex concept that is made up of many elements. It is
possible that the above typologies may be linked to the grandparents’ value system in
that some may place great importance on family, i.e. avid and flexible carers; whereas
others, while they do wish to have some level of involvement with their grandchildren,
may wish to focus on self-fulfilment, e.g. selective and hesitant carers. These typologies
may be useful in identifying the level of childcare in which grandparents partake and
whether or not the level of involvement is feasible, i.e. the level of care may be too
demanding or strenuous for them.
2.3.6.2 Links to Parenting Style
Perhaps the categories listed could also be linked to Baumrind’s parenting style model.
For example flexible carers may be linked to permissive/indulgent parenting as
grandparents are flexible in their approach; they are ‘non-intrusive’ to their adult
daughter, but available should the need arise. Likewise authoritarian parenting could be
linked to the avid carer as they can be overly-involved and therefore may try to interfere
with their son/daughter’s parenting of the grandchild. Permissive/neglectful parenting
could be seen as similar to the hesitant carer as they are the least involved; and selective
carers linked to authoritative parenting. Authoritative parenting is linked to high
behavioural control, in this case the grandparent ‘selects’ when they get involved in
childcare; while they wish to be supportive they still have their own interests aside from
their grandchildren, thus the adult daughter must take frill responsibility as a parent.

2.3.7 Conclusion
The information and typologies in this section help illustrate the invaluable support
grandparents give many families, which Lundstrom (2001) has stressed as being in need
of greater support from government departments. Role reeognition, financial incentive
for childcare, and greater recognition were but a few recommendations made by study
participants. Therefore there is much room for improvement in the area, particularly due
to the lack of social support available to grandparents in Ireland in comparison with
other countries. The introduetion of programmes similar to those abroad sueh as support
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groups, web forums, etc. could be greatly beneficial. While grandparents are a useful
resource to parents, the level of involvement they have with grandchildren is also
important for grandparents’ self-fulfilment and role satisfaction; it is also important for
the grandchild’s development. The typologies discussed in this section may be utilised
in ensuring the level of childcare grandparents are involved in is appropriate with
respect to their physical and mental abilities and is not overly strenuous or demanding.
It may also be stressed that the introduction of sufficient supports for
grandparents may guide them in developing strategies for dealing with their
grandchildren’s behaviour which are appropriate to the values held by parents in today’s
society; in turn helping to avoid conflict between grandparents and adult children over
child rearing approaches.

2.4 Parenting Style
The following section will identify the origins of parenting style and highlight its two
main concepts, control and responsiveness/warmth. The four categories of parenting style
will then be outlined, along with the category considered most advantageous for child
development; and a number of criticisms that have been identified. Links will also be
drawn between parenting style and the thi'ee concepts on which the study focuses;
identity/image, activities, and discipline.

2.4.1 The Origins of Parenting Style
Parenting style can be defined as a “constellation of attitudes toward the child that are
communicated to the child and that, taken together, create an emotional climate in
which the parent’s behaviours are expressed” (Darling & Steinberg, 1993 cited in
Desjardins, Zelenski, Coplan, 2008, p. 589). Parenting style was a concept proposed by
Diana Baumrind and her colleagues^ during the 1960’s by examining the pattern
between “specific child-rearing patterns and particular child outcomes” (Baumrind,
1967; Baumrind & Black, 1967 cited in Ding & Littleton, 2005, p.35).
It is important to highlight that the parenting style one adopts is generally
influenced by the parenting they experienced as a child (Bugental & Happaney, 2002
cited in Halpenny, Nixon & Watson, 2010). It may also be linked to the goals and values

Interviews and observations were completed with mothers and fathers of 134 pre-school children,
investigating their approach to child rearing with specific focus on “four dimensions of parental behaviour:
control, nurturance, clarity of communication, and maturity demands” (Schaffer, 1996, p. 219).
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parents have (Aavik, Aavik, & Korgesaar, 2006), along with their socioeeonomic and
educational status. Just as parents can influence their children, as was highlighted earlier
in the parenting section, children can in turn influence their parents parenting style from
the way they behave (ibid). For instance, a child may constantly disobey their parent and
therefore the parent may change from a highly controlling and warm style, e.g.
authoritative style; and exhibit more control than warmtlifresponsiveness, e.g.
authoritarian or permissive/neglectftil styles.
Baumrind (1991) contended that the basis of parenting style lies in a parent’s
“attempts to control and socialize their children”. However, she believed this to apply
solely to ‘normal’ parenting and not to troubled homes, e.g. parents who are abusive to
their children (Darling, 1999, p. 1). There are contradictory views with regard to parental
control^; some believe that low levels of parental control can lead to problematic
behaviours (Kerr & Stattin, 2003). Others, such as Patterson et al (1989) contended that
problematic behaviour can also be influenced by high levels of control (cited in Nixon &
Halpenny, 2010). Sometimes the child can feel overpowered and rebel against its parent.
Therefore a balance must be found with regard to parental control levels (ibid). Barber et
al (1994 & 1996) felt that control could be divided into behavioural control and
psychological control. Behavioural control focuses on the child’s behaviours and creating
a structure in which to regulate these, e.g. setting limits and regulating rules; whereas
psychological control refers to the manipulation of the child’s emotions, e.g. love
withdrawal (Kakihara & Tilton-Weaver, 2009).
In comparison, warmth/responsiveness has often been linked to psychological
adjustment in children (Rohner, Khaleque & Coumoyer, 2007 cited in Kim, 2008).
“Parental warmth and involvement” has been outlined as one of the six principles of
effective discipline (cited in Nixon & Halpenny, 2010, p. 15)^^. A number of studies have
also emphasised the greater link between parental warmth’^ and academic achievement in
comparison to parental supervision and achievement (Gray & Steinberg, 1999; Gonzalez,
Holbein & Quilter, 2002 cited in Fulton & Turner, 2008). Engaging in leisure activities

’ Control refers to the demands parents place upon their children to be mature, responsible individuals, and
the rules and limits parents set and enforce for their children (Nixon & Halpenny, 2010, p. 12).
Further key principles of effective discipline: “clear communication and expectations”; reasoning and
setting up logical consequences so that children understand why certain behaviours are inappropriate; rules,
boundaries and demands in order for children to internalise rules and limits; “consistency and consequences;
being mindful of the contexts in which discipline occurs” (cited in Nixon & Halpenny, 2010, p. 15).
Parental warmth or supportiveness (also referred to as parental responsiveness) can be defined as “the
extent to which parents intentionally foster individuality, self-regulation, and self-assertion by being
attuned, supportive, and acquiescent to children’s special needs and demands” (Baumrind, 1991, p. 62).
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with children is considered beneficial as it allows a “social space for parenting” (Kelly,
1995 cited in Harrington, 2006, p. 168); therefore parents can display the warmth and
responsiveness needed for positive child development.
In essence, parenting style incorporates the levels of control, responsiveness and
demandingness a parent places on, or expects of their child (Maccoby & Martin, 1983
cited in Darling, 1999). Demandingness is similar to control and relates to the importance
parents place on children becoming mature and responsible individuals (Nixon &
Halpeimy, 2010); it is generally linked to behavioural control and academia (Darling,
1999). In order for their children to become mature and responsible, these parents demand
control over their children’s behaviour and wish for them to work hard academically in
order to be successful, mature adults. This is related to disciplinary approaches such as
‘power assertion,’ Tove withdrawal’ and physical punishment (see Appendix C).
Responsiveness is the level of warmth parents’ display towards their child and how
supportive/responsive they are to the child’s needs (Baumrind, 1991 cited in Darling,
1999), e.g. parents who use ‘attending’ as a means of discipline (see Appendix C). Having
a responsive parent will tend to lead to a child developing well socially. The differing
levels of responsiveness and control/demandingness will determine which of the four
parenting style categories a parent falls into.
2.4.2 Categories of Parenting Sty le
2.4.2.1 Permissive/Indulgent Parenting

Low levels of control and high responsiveness are associated with permissive/indulgent
parenting (Halpenny, Nixon, Watson; 2010); or ‘nondirective’ parenting as it is
sometimes referred to, as the category is sometimes subdivided into democratic parents
and nondirective parents (Darling, 1999). Permissive/indulgent parents are of the opinion
that parents should be ‘non-intrusive’ but still available should the child need support
(Ding & Littleton, 2005). This level of freedom given to the child allows them to explore
while knowing the parent is there for them and accepting of them. This could perhaps be
linked to the findings of Lundstrom (2001) and Cherlin and Furstenberg (1985) regarding
grandparents wishing not to interfere in their adult children’s parenting.
This non-traditional and lenient view of parenting (Darling, 1999) means that
parents do not monitor their children closely and there is little control over their behaviour
(Nixon & Halpenny, 2010). As there is little or no control over the child there is a
possibility of the child becoming immature and irresponsible. Also, there is a high
48

likelihood that the ehild will exhibit problematic behaviour. Baumrind (1967) found that
these behaviours include aggressiveness and impulsivity (ibid). While there are negative
aspects to this parenting style, the children of these parents tend to develop positively in
the areas of self-esteem and social skills, and are less likely to develop depression
(Darling, 1999).
2.4.2.2 Authoritarian Parenting
High levels of control and low responsiveness are linked to an authoritarian parenting
style (Halpenny, Nixon, Watson; 2010). Due to these low levels of responsiveness, there
is little warmth or ‘nurturance’ shown towards the child, and a significant lack of
communication between them (Nixon & Halpenny, 2010). Value is placed on obedience
and compliance with parental wishes (Ding & Littleton, 2005), with no room for
compromise. Baumrind (1967 & 1968) found that should the child go against these
wishes or disobey their parents’ orders, strict punishment will generally follow (cited in
Nixon & Halpenny, 2010).
Children with authoritarian parents generally perform well academically and tend
to avoid involvement in troublesome behaviour (Darling, 1999); it is likely that this is a
result of the strict punishment to which they are accustomed. Research has stressed the
relationship between this style of parenting and the occurrence of low self-esteem
(Furnham & Cheng, 2000 cited in Heaven et al, 2010); possibly due to the very structured
environment in which the child is brought up, and the lack of flexibility with regard to
house rules. Also, possibly as a result of the way in which authoritarian parents try to
control their children psychologically (Darling, 1999). There is also believed to be a
higher instance of A.D.H.D associated with authoritarian parenting (Lange et al, 2005
cited in Heaven et al, 2010).
The authoritarian style can further be divided into two sub-types: nonauthoritariandirective parenting, where the parent is directive but at the same time gives the child a
certain level of freedom; and authoritarian-directive parenting, in which the parent can be
overly intrusive (Darling, 1999). It was reported by Greene et al (1995) that authoritarian
parenting was widely evident in Irish parenting (cited in Nixon & Halpenny, 2010).
2.4.23 Authoritative Parenting
Authoritative parents exhibit high levels of both control and responsiveness (Halpenny,
Nixon, Watson; 2010). In this case, the high levels of control refer to behavioural control
rather than psychological control (Darling, 1999). In contrast to authoritarian parenting.
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those who adopt an authoritative style, while still expressing high levels of
demandingness, are more nurturing of their children and open to compromise with regard
to rules and expectations (Nixon & Halpenny, 2010). They are active in the discipline of
their children, both consistently and through supporting them (Darling, 1999) in a warm
and loving environment (Heaven et al, 2010); and rationally explain why behaviour is
undesirable (Ding & Littleton, 2005).
Children whose parents are authoritative in style tend to develop well (Teti &
Candelaria, 2002 cited in Halpenny, Nixon, Watson; 2010). Baumrind (1971) stressed the
importance of this style in “instilling social responsibility in the child” (Heaven et al,
2010, p.97). Parents strive for this through placing realistic demands on their child, in
order to stimulate them; while at the same time allowing for their sense of self to change
and adapt to theh ever changing environments’ values and norms (Ding & Littleton,
2005).
The supportive environments in which these children grow up, “is one of the most
consistent family predictors of competence from early childhood through adolescence”
(Darling, 1999, p.2) and encourage autonomy in them (Nixon & Halpenny, 2010). It is
associated with low levels of problem behaviour; good academic performance (Lamborn,
Mounts, Steinberg & Dornbusch, 1991 cited in Heaven et al, 2010); a good understanding
of give and take within relationships (Ding & Littleton, 2005); and lower instances of
drug use (Pilgrim, Luo, Urberg, & Fang, 1999 cited in Heaven et al, 2010). Greene and
colleagues (1995) found that authoritarian parenting was most common at the time
however, this appears to have evolved, with Halpenny and colleagues (2010) finding
authoritative parenting to be the most common among Irish parents today. This change is
perhaps cause for conflict among grandmothers and mothers when the grandmother is
involved in childcare.
2.4.2.4 Permissive/Neglectful or Nonconformist Parenting

This style is also known as uninvolved parenting due to low levels of control and
responsiveness (Maccoby & Martin, 1983; Teti & Candelaria, 2002 cited in Halpenny,
Nixon, Watson, 2010). While being opposed to authority, permissive/neglectful parents
are less tolerant than permissive/indulgent parents with their children’s behaviour; and
tend to exhibit more control over them (Ding & Littleton, 2005). It is most likely that
children of uninvolved parents will develop poor social skills, perform poorly in
academia, and in life overall (Darling, 1999).
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2.4.2.5 Difference in Parenting Style

authoritative parenting is generally seen as the most favourable style to nurture
positive development in children, research by Steinberg and Darling (1994), and
Steinberg et al (1995) has highlighted that this is not always the case. They found that
different cultures may benefit from other styles, e.g. Asian American’s tend to benefit
from authoritarian parenting (cited in Ding & Littleton, 2005). Wilson-Outley and Floyd
(2002) agreed that in order to cater for cultural difference a 'less than optimal” parenting
style may be adopted, i.e. authoritarian parenting is felt to be more developmentally
beneficial to African Americans (p. 164).
Research carried out on Australian parenting by Russell and colleagues (2003)
illuminated the fact that mothers and fathers tend to identify with different parenting
styles-mothers with authoritative parenting and fathers with either authoritarian or
nonconformist parenting. This was then further researched with regard to the child’s
gender, e.g. boys were more likely to come in contact with authoritarian parenting than
girls (cited in Ding & Littleton, 2005).
Research in Ireland however, appeared to have varied findings. Research by
Halpenny and colleagues (2010) has reported that there is little difference in the parenting
styles adopted by mothers and fathers, with authoritative parenting being most common.
In comparison, Williams and colleagues (2009) identified a slight difference in parenting
styles, with fathers more likely to adopt an authoritative style with sons rather than
daughters. Those who adopted a permissive/indulgent style were more likely to use this
with daughters; while sons were more likely to come in contact with an authoritarian
approach. However, it must be stressed that the research by Williams et al only sampled
nine year olds and their parents. Overall, there appears to have been a shift in the
parenting style favoured by Irish parents, with Greene and colleagues (1995) finding that
authoritarian parenting was widely evident (cited in Nixon & Halpenny, 2010); whereas
Halpenny and colleagues (2010) later found that an authoritative style of parenting was
most popular.
Research by Kitamura and colleagues (2009) also highlight difference of
parenting style from a generational perspective. It was found that certain aspects of
parenting are transmitted differently from generation to generation. For instance, “people
learn how to become affectionate toward children from the attitudes of the opposite-sex
parent whereas only women learn how to respect children’s autonomy from those of the
same-sex parent” (Kitamura, Shikai, Uji, Hiramura, Tanaka, & Shono, 2009, p. 552). This
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would suggest that mothers are influenced by their own father regarding displaying
affection toward children; and their views of autonomy are transmitted from their own
mother, i.e. the maternal grandmother. Therefore it would highlight that one’s parenting
style is influenced by both of their parents. However, with the research highlighting that
views on autonomy are transmitted from the same-sex parent, it is important to discuss the
following when exploring the mother-daughter relationship.
2.4.3 Parenting Style and a Child’s Identity Formation
From examining the literature it would suggest that a link could perhaps be made between
Marcia’s model for categorisation , and Baumrind’s parenting style categories. The high
levels of commitment and exploration linked to Identity Achievement (Schwartz et al,
2000; Marcia, 1966, 1980; Berzonsky, 2007) could possibly be linked to a secure
attachment as individuals are given the opportunity to explore their environment and
identity. In a similar manner, an association may be made with this category and
Baumrind’s authoritative parenting style. Identity Foreclosure has been linked to a ‘rigid
personality’ (Marcia, 1966); due to a lack of exploration the individual is not aware of
other possibilities that exist regarding their identity choice. Due to this category’s
association with a ‘Normative’

processing style (Berzonsky & Neimeyer, 1994;

Krettenauer, 2005 cited in Berzonsky, 2007), individuals may feel a need to comply with
parental values/wishes, and therefore may have encountered authoritarian parenting.
Permissive/indulgent parenting could possibly be linked to individuals in the Identity
Moratorium category. While these parents give their children space to explore, they do
not closely monitor them. The nondirective approach adopted by many of these parents
may leave the child confused as to what kind of identity and behaviour is appropriate,
therefore leading to an identity crisis. Finally, the lack of interest and social responsibility
of adopting an identity that is found in individuals in the Identity Diffusion category could

■ Marcia (1966) identified four categories for classifying identity status, identity achievement (high levels of
commitment to an identity after a period of exploring various identity types); identity foreclosure
(individuals do not explore, rather commit to an identity based on the preferences of others); identity
moratorium (those who are still exploring); and identity diffusion (individuals who are neither committed to
or exploring identities).
* Normative: one of the categories identified by Berzonsky (1990) to process identity; those in this category
tend to conform to peer expectations (Berzonsky & Neimeyer, 1994; Krettenauer, 2005 cited in Berzonsky,
2007). As well as normative processing, Berzonsky identified ‘Informational’ (those who go to the effort of
seeking out, processing and evaluating self-relevant information) and ‘Diffusive-avoidant’ (those who wish
to “evade identity conflicts and decisional situations as long as possible”) categories (Berzonsky, 2004 cited
in Berzonsky, 2007, p. 646).
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possibly be associated with permissive/neglectflil parenting as the children of these
parents tend to develop poorly overall, e.g. poor social skills.
2.4.4 Parenting Style and Leisure Activities
Kimiecik and Horn (2011) investigated the link between parenting style and physical
activity. Similar to academic achievement, higher levels of involvement in physical
activities coincide with authoritative parenting. Freedom to explore and high levels of
support are vital to enjoyable leisure experiences, e.g. authoritative (as was already
highlighted) and permissive/indulgent parents offer their children a lot of freedom to
explore but remain available for support. It was felt that the more enjoyable the
experience; the greater the likelihood of continued participation in such activities
(Kimiecik & Horn, 2011).
Therefore if family leisure activities are enjoyable for those involved, it is likely
that these activities will be a frequent occurrence. In turn there is greater likelihood of a
positive parent-child, or grandparent-grandchild relationship. This encourages
communication and allows a space tor older generations to guide their
children/grandchildren.
2.4.5 Parenting Style and Discipline
Baumrind’s approach recognises discipline to be linked to specific categories of
parenting. For example, permissive/indulgent parents are associated with low levels of
control and high responsiveness. They tend to allow their children to regulate themselves,
expecting little from them with regard to obedient mature behaviour; punishment is rarely
used by permissive parents. Authoritarian parents are linked to high levels of control and
low responsiveness therefore parents are strict, with no room for discussion about rules.
Authoritative parents tend to exhibit high levels of both control and responsiveness,
however the control aspect is related more to behavioural rather than psychological
control (Halpenny, Nixon, Watson; 2010). Rules are enforced firmly, sometimes using
punishment, but also using induction. These parents involve their children in decision
making with regard to rules, and encourage communication between them (Mussen,
1990). Finally, permissive/neglectful or nonconformist parents are associated with low
levels of control and responsiveness (Maccoby & Martin, 1983; Teti & Candelaria, 2002
cited in Halpenny, Nixon, Watson, 2010). This implies that parenting is viewed from two
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areas, control and responsiveness/warmth, whereas parenting has previously been
identified as being a multifaceted, complex concept.

2.4.6 Criticisms
Baumrind’s study could be criticised for its lack of understanding for parents of children
with special needs. While each parent has a unique way of parenting, having a child with
special needs will change the way in which these parents react in comparison to those
with children who do not have a disability. The theory also fails to account for cultural
difference; authoritative parenting is seen to be the ‘optimal’ style to adopt however
different cultural contexts may need to adopt a different style in order for children to
benefit, e.g. those living in what are considered “dangerous” areas like Israel and
Lebanon, where there is much conflict, may need to adopt a more controlling strategy in
comparison to families living in ‘safer’ areas (Hill, 1999 cited in Wilson-Outley & Floyd,
2002, p. 164). Likewise, parents may also need to consider other disciplinary approaches
which may not necessarily be considered the most effective. Due to the theory’s inability
to apply to all cultures, religions, etc. perhaps it would also be useful to consider the
RPM3 concept developed by the National Institute of Child Health and Human
Development (see Appendix D) as it focuses on behaviour and how “to handle day-to-day
parenting choices” (EKSNICHHD, 2001, p.4).
Further criticism could be applied to the theory’s perception that a parent fits into
one specific style of parenting. Shafto and colleagues (2011) highlight the common
problem that “most models represent only a single system of mutually exclusive
categories for a given domain” (p. 2), which is generally based on single observations.
However it is possible that a parent may adopt different styles of parenting at different
times, or different aspects of styles, depending on the child’s reaction to certain styles or
the individual needs of each child.

2.4.7 Conclusion
Parenting style has been emphasised as being strongly influenced by ones values, with
authoritative parenting presumed to be the most favourable. However, mothers may adopt
a different style of parenting for various reasons, e.g. if they have a child with an
intellectual disability, or due to cultural difference. This may lead to mothers questioning
their parenting values due to the belief that any style other than authoritative parenting is
not the most desirable or beneficial, and feelings of not being a ‘good’ mother; when in
fact they are doing what is appropriate for them. Grandparents have been referred to in
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research regarding their involvement in the intergenerational transmission of parenting
style, but there appears to be a lack of research into the possibility of applying Baumrind’s
parenting style theory to grandparents; particularly with the large number of grandparents
involved in childcare.
Thus, parenting style cannot be applied similarly across the board, and specific
styles are not simply either beneficial or disadvantageous; what may benefit one child,
may not benefit another. It is vital that parents find the right balance between control and
responsiveness in order for the positive child development. Also, it can be reiterated that
cultural norms and values influence the style of parenting one adopts, which will be
identified in the section that follows. The shift from the popularity of an authoritarian
style to an authoritative style could therefore highlight a change in Irish values.

2.5 Values, Beliefs and Attitudes
The following section shall define values, including parental values (on what parents
place importance); highlight the main influencing factors (including parenting style) and
outline values from an Irish rural perspective. In doing so one must also discuss
attitudes, beliefs and behaviour, as these concepts are intertwined with parenting values.
Furthermore, the three concepts of discipline, leisure activities and identity/image shall
also be discussed in relation to values, beliefs and attitudes.
2.5.1 Values, Beliefs and Attitudes
The three of these are intertwined. Rokeach (1973) summed this up in that “an attitude
refers to an organization of several beliefs around a specific object or situation ...
[whereas] a value ... refers to a single belief of a very specific kind ... which transcends
objects or situations” (p. 18).
2.5.2 Attitude and Behaviour
An attitude can be defined as “a state of readiness, a tendency to respond in a certain
manner when confronted with certain stimuli” (Oppenheim, 1992, p. 174). Attitudes and
beliefs are linked in that one’s “attitude toward an object is related to his beliefs about
it” (Fishbein & Ajzen, 1972, p. 488 & 507). This may then lead to specific behavioural
responses related to one’s beliefs. Oppenheim (1992) felt that attitude was an important
element of investigating how one’s child rearing practice is shaped. There are
approximately five hundred different means of measuring attitude, e.g. attitude scales
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such as Likert and Thurstone; indices across verbal items like factor analysis, or “single
statements of feeling, knowledge, or intentions, to single behaviours and physiological
measures” (ibid, p. 492). The family of origin is a major factor in developing attitudes
as there is often an ‘intergenerational transmission’ of parental attitudes (Halpenny,
Nixon & Watson, 2010). Parental attitudes and beliefs are often carried forward into the
next generation and this may be seen with child rearing, amongst other behavioural
domains.
One’s attitude with regard to a specific act can also be linked to the intention of
performing the act (Fishbein & Ajzen, 1972). There are conflicting views as to whether
or not attitude is linked to behaviour; while some believe there is little correlation
between the two, others believe that behavioural intention can be predicted by an
individual’s attitude toward that particular act (ibid).
2.5.2.1 Parental Behaviour

With regard to parental behaviour and practice. Darling and Steinberg (1993) found that
the “goals and values parents hold for their children” do have an impact (Padilla-Walker
& Thompson, 2005, p. 309). For instance, parents will base disciplinary approaches on
the specific values that have been dishonoured, choosing to discipline or react in more,
or less severe ways dependent on the level of importance parents place on these values.
Other research has stressed that the “influence of parental attitudes and beliefs on
behaviour” is dependent on the level of importance placed on said values
(McGillicuddy-De Lisi & Sigel, 1995 cited in Padilla-Walker & Thompson, 2005, p.
320). Baumrind contended that the values and beliefs parents hold with regard to the
parental role help in defining “naturally occurring patterns of affect, practices, and
values” (Darling & Steinberg, 1993, p. 490).
Goodnow and Collins (1990), and Pinderhughes et al (2000) have illustrated a
link between how parental values and parenting style influenee diseiplinary behaviour
(cited in Halpenny, Nixon & Watson, 2010). Value influence on parenting style was
emphasised earlier, e.g. the level of warmth and control one exhibits; these emphasise
one’s tendency to use a specific form of discipline. For instance a parent that values
obedience and respect for authority may use physieal punishment, whereas a parent that
values autonomy and freedom of speech may talk to the child about their behaviour.
This will be discussed further in the discipline seetion of the chapter. Similar to the way
in which values, beliefs and attitudes can be linked to one’s family of origin; behaviour
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can be linked to intergenerational transmission and “genetieally influenced parental
temperamental characteristics” (Kendler, 1996 cited in Halpenny, Nixon & Watson,
2010, p. 18), i.e. the child’s temperament is influenced by parental temperamental
characteristics, which have already been influenced by the previous generation (the
child’s grandparents), reflecting intergenerational transmission.
Parental behaviour also subconsciously influences the child’s decisions and
behaviour. Bowen and Bowen (1998) proposed that parents influenced their children’s
academic performance through the academic environment in the home. The following
diagram shows that more time spent completing homework, and less time watching
television was conducive to greater academic performance. The more positive the
academic culture that existed in the home, the more likely children would place greater
importance on their education and spend more time doing homework (p. 49).

Figure 5: The influence of one’s environment on Academic Performance

This illustrates learned behaviour; should the parent place great importance on
education, it is likely that the child will learn to do so also. While one may not verbalise
the importance of education, the environment in which one lives can highlight this to
the child.
2.5.3 Values
Values can be defined as internal beliefs (Gockley and Gockley, 1997). They are “used
as rationalizations for action as well as guides prior to action”; values will influence
what one classes as important (Weisner, 2002, p. 327; Schwartz & Bilsky, 1987, 1990;
Schwartz, 1999). Values differ, and while it is likely that individuals will share some
values, value systems are uniquely individual. For example, “one may value material
goods and another, prefer to have no more things than minimally necessary to survive”
57

(Heath, 1999, p. 11). Values guide how individuals present themselves to others and the
manner by which they compare themselves to others, indicating there is a link to
identity/image (Williams, 1979). For example, individuals that place little value on
material goods may be gracious should they hear of someone’s good fortune in winning
a car, whereas an individual that is highly materialistic may show jealousy in their
presence, or criticise the type of car, etc.
2.5.3.1 Values in Irish Society

In the 1930’s, Irish rural society placed much importance on community,
‘neighbourliness’ and the extended family (Tovey & Share, 2003). Research has also
shown a link between conservative, traditional family values and rural living in terms of
couples not cohabiting or having children until married. However, such values, along
with the traditional Irish patriarchal family structures that existed were subjected to
change as rural society modernised and “converged with urban” life (ibid, p. 244),
leading to a diversification of traditional families. A shift from ‘materialist’ to ‘post
materialist’ values also took place in other Western countries such as America. It was
found that young, well-educated individuals began to focus on self-fulfilment, rather
than career advancement and wealth (Inglehart, 1997 cited in Tovey & Share, 2003).
Emigration has ftirther diversified the beliefs, values and practices of Irish culture, with
approximately 10% of the population consisting of non-nationals (CSO, 2007 cited in
Halpenny, Nixon, Watson, 2010).
Parental values are also subject to change. In previous years the Church was a
highly influential factor in child rearing. Inglis (1987) highlighted the way in which
mothers passed on values to their children, with “moral responsibility, chastity and
modesty” being the goals for daughters, and sons associated with “temperance” (p.
189). However, nowadays parenting programmes and books appear to play a greater
role in educating parents, highlighting the benefits of allowing children to explore, and
supporting them in doing so. Greene and colleagues (1995) reported parental values of
sociability, independence and self-direction (cited in Nixon & Halpenny, 2010) and
high levels of authoritarian parenting. The link between the change in popularity of an
authoritarian to authoritative parenting style in Irish culture and possible link to
changing values was discussed in the previous section.
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2.5.3.2 Influential Factors
Culture^"^ is a key determining factor of one’s values (Demo & Cox, 2001 cited in Cox,
2009; Padilla-Walker & Thompson, 2005). For example, Greeks valued decency most,
whereas Americans placed most value on “self-maximization and
sociability/lovingness.” Those in Taiwan also valued ‘self-maximization’ but placed
most emphasis on the independent and educational aspect of it. All study participants
felt that honesty and responsibility were most important (Weisner, 2002), emphasising
the previous point with regard to value difference and similarity. The deprivation model
is one particular explanation for placing specific personal values of greater importance
than others; in that one values what they do not have (Aavik, Aavik, & Korgesaai",
2006), i.e. perhaps those who placed great importance on success, or lone mothers may
value the support other mothers receive from their spouses with regard to parenting.
Generally parents will hope for their children to develop certain value systems, which
differ depending on socioeconomic status, level of education, etc.
While peers and the media are felt to be great sources of value socialisation
(ibid), parents are believed to be an extremely important influence on the values of the
next generation. The environment or family system into which one is bom will
determine the various values with which one comes in contact and is likely to adopt,
according to social learning theory. For instance, those in poverty are believed to value
obedience, issue commands, be restrictive; and use physical punishment with their
children more than their affluent counterparts (Cox, 2009; Aavik, Aavik & Korgesaar,
2006). Likewise, values were likely to be similar among single mothers and they were
likely to value competition more than mothers in two parent families (Sigel, 1985). The
environment is an appropriate “training and testing ground” for values that will be
carried forward into their adult life (Parankimalil, 2008, p. 10); one’s differentiation of
self from one’s family is vital as to how these values are internalised.
Research by Halpenny, Nixon and Watson (2010), and Lundstrom (2001)
illustrate generational difference in values. Halpenny and colleagues found that parents
placed most importance on independence, practical skills and personal moral values,
e.g. knowing right from wrong, and getting on with others; and least importance on

“The culture of a particular people or other social body is everything one must learn in order to behave in
ways that are recognisable, predictable and understandable to those people” (Valentine, 1968 cited in Lago,
2006, p. 239).
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academics and religion. Parents also stressed an importance in involving children in
deeision making, with only 13% of the parents sampled saying that involving children
in family decision was “not important” (p.47). Lundstrom (2001) on the other hand
found that grandparents placed most importance on their grandchild’s education and
surprisingly, least on religion; while the traveller grandparents in the study stressed a
respect for the general public and a diversion from criminal activity, signifying
generational and cultural difference. It also illustrates that values change over time in
order to adapt to current social views.
While these studies denote general similarities between families of similar
soeioeconomic status, there may also be contrasts in that it is possible that individual
circumstance undoubtedly influence parental values. For instance, Cox (2009)
emphasised a link between poverty and physical punishment; but, if a parent
experienced physically abusive parenting as a child, they may in fact wish not to repeat
the cycle and therefore use more non-aggressive forms of discipline.
Parenting style has been outlined by researchers (Nixon & Halpenny, 2010;
Aavik, Aavik & Korgesaar, 2006) as a critical determinant in the make-up of one’s
value system. Parenting style is linked to values that influence parental behaviour and
discipline practices. These values are known as “parent-centered parenting values”;
qualities adopted by parents in order to be ‘successful’ in their role (Fischer, Harvey,
Driscoll, 2009, p. 297), e.g. parental control, obedience, and family loyalty (Zayas et al,
2001 cited in Fischer, Harvey, Driscoll, 2009). Parental behaviour and practice can
influence the values adopted by the child (Aavik, Aavik, & Korgesaar, 2006). Even
simple universal tasks like that of feeding can expose a child to cultural difference with
regard to values. Some cultures emphasise independenee in allowing the child to self
feed whereas others (as is the case in Puerto Rican culture) emphasise the child’s
dependence on the mother (Weisner, 2002). The way in whieh parenting style transmits
goals and values to children may be identified from the diagram below, proposed by
Darling and Steinberg (1993) in relation to adolescents.
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Figure 6: The link between parental goals/values and adolescent outcomes (Darling & Steinberg, 1993,
P, 493)

This diagram depicts how parental goals and vales influence one’s parenting style and
practice; these in turn influence child outcomes. However, this depends on the child’s
willingness to be socialised.
2.5.4 Beliefs
Several studies have illustrated how values and beliefs are “viewed as both motivators
and interpretive lenses through which parents and children” view one another (Ding &
Littleton, 2005, p. 36). Segal stresses that there is no accepted psychological definition
of belief (Sigel, 1985). However, Jemmer (2006) felt that “if facts are subjective
representations about what actually happened in the past, beliefs are conjectural
generalisations about what will happen in the future” (p. 17). Values and beliefs are
seen to be similar, i.e. the values one holds will tend to influence their beliefs about
individuals and the behaviour of others. Furthermore, Fishbein and Ajzen (1972)
indicated that beliefs, in contrast to values, are based upon observations of a subject.
Parental beliefs on the other hand have been defined as “mental representations
or knowledge parents have about the socialisation of their children” (Fischer, Harvey &
Driscoll, 2009, p. 296). The values parents have will also influence the way in which
they allow their children to socialise, the activities in which they engage and the image
they wish to develop through the use of clothing, jewellery, etc. For example, parents
may see sporting as a way of developing values such as discipline and respect for
authority and others; therefore they bring their children to sports trainings.
Beliefs guide parental practice. Initially parental practice is influenced by a
belief; this practice will then influence the child’s behaviour, which in turn influences
the parent’s interaction with the child (McGillicuddy-De Lisi, 1982a; Sigel, 1982); this
is illustrated in the diagram below. Beliefs and values are often more implicit than
explicit and therefore may be difficult to identify. Furthermore, they are dynamic, ever
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evolving and changeable over time, given the experiences and developments in one’s
environment. Therefore, beliefs are visible not only through parental practice, but also
from one’s home environment. The beliefs are not verbally expressed but visible from
the layout of the home, the toys in the house and the types of activities in which
children engage (Sigel, 1985), i.e. if children engage in more solitary play, or activities
are engaged in as a family.
Parental Belief
(e.g. child is not
able to feed
independently)

Child's Behaviour
(child plays with
spoon and puts in
in his/her mouth)

Parental Practice
(Parent spoon
feeds the child)

Interaction with
the Child (parent
allows child to
spoon feed itself)

Figure 7: Child behavioural influence on parental beliefs

Greenfild et al (2008) conducted a study with parents and the ‘nannies’ they
employed, and investigated the conflicts that presented from differing cultural parenting
practices. One nanny for instance spoon fed the child up until it reached pre-school age.
While this was felt to be the norm for her Central-American culture, the EuropeanAmerican parent was upset by this and felt that it was impeding the child’s
independence. The main conflict areas identified included whether or not children
should be held until they fall asleep, or do so independently; the levels of independence
given to children; including children in decision making processes, or the thought that
children should obey adult authority; learning from experts and parenting books, or
learning from experiences and advice of family members. This suggests that culture
influences one’s parenting style and practice.
With 10% of the overall population being non-nationals (Halpenny, Nixon,
Watson, 2010) and Irish culture becoming more diverse it is possible that second
generation families may be composed of different cultures and therefore there may be a
blend of cultural approaches to parenting. Grandparents and parents may differ in their
approaches to parenting, and conflict may arise. The increased need for child minders
and au pairs (Barry & Sherlock, 2008) due to maternal employment also indicate the
range of values with which the child may come in contact; which can impact the types
of activities in which the child participates, the discipline they experience and thus, may
influence their identity.
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2.5.4.1 The Influence of Religious Beliefs on Parenting

Many factors affect beliefs, many have mentioned the Church as greatly influential in
Irish society in particular due to religious influence of past generations (Kennedy, 2004;
Tovey & Share, 2003). Inglis (1987) felt that the importance of religion was what
separated Ireland from other Western countries. The family was highly influenced by
the Church. This was due to the fact that previously, social capital

was the only form

of capital available to married women in Ireland. Priests were seen to be the most
respected people in society and therefore mothers wished to be associated with them,
and their social status. In turn the Church saw a means of passing on their beliefsthrough the primary caregiver. Mothers then ensured that they reared their children in
the manner of which the Church approved, i.e. daughters were prepared for a life of
working within the home.
Religious affiliation is also believed to influence the disciplinary approaches
adopted by parents. Gershoff, Miller and Holden (1999) found that conservative
Protestant parents were most likely to use spanking in the belief that it was an effective
way in gaining “immediate and long term obedience'’ (Mahoney & Tarakeshwar, 2005,
p. 180). It was also reported that parents with more conservative Christian beliefs were
also likely to spank their children, but also tended to be warmer towards children (ibid,
p. 181). This could be linked to an authoritative parenting style as high levels of control
and warmth are characteristic of this style.
2.5.4.2 Factors Influencing Beliefs

Gender has consistently been found to affect ones beliefs, which is reinforced by the
beliefs and behaviour of parents. Other intluenees inelude the media, school, the places
one visits, ete. (Ding & Littleton, 2005). Research such as that by Rabinowitz (1978)
shows a link between socioeconomic status and an individual’s belief system. Those in
the lower socioeconomic bracket tend to have “more external control beliefs” (cited in
Skinner, 1985, p. 62) and parents tend to express a belief that children should be
“independent and self-sufficient” (cited in Goodnow, 1985, p. 262). Government and
social policy impact greatly on families; there is a belief in Irish state policy that
childcare should be carried out by the mother, rather than in a public childcare facility
(Kennedy, 2004). This appears to have evolved slightly with the introduction of a free

One’s ’‘individual social relationships allow differential access to resources (e.g. healthcare and education)
and these relationships define social capital” (McKenzie & Harpham, 2006, p. 13).

63

year of childcare for preschool children; however specific criteria for qualification may
impede access to the service.
Media coverage of the topic of parenting is undoubtedly greatly influential on
one’s parenting approach. With literature by childcare experts such as Jo Frost or David
Coleman, television programmes such as ‘Nanny 911’ or ‘Supernanny’, and internet
sources such as ‘Mumstown’ or ‘Netmums’; information on parenting is widely
available. Therefore parenting beliefs are constantly under social influence; the diagram
below illustrates this.

State
(policy/legislation)
Society

Socioeconomic/Educationa
I Background

Religion/Church

Family System
(i.e. one's own
parents)

r

Parent

Culture

Figure 8: Social influences on one’s parenting approach

2.5.5 The Intergenerational Transmission of Values and Beliefs
One’s family is the primary influence on such a phenomenon. Children grow up in an
environment which already has adopted a set of beliefs and values. Parents pass these
on to children in many ways; through what they say, the manner in which discipline is
approached, and the layout of the home environment but to name a few. Jodi and
colleagues (2001) felt that parenting values and beliefs were passed on to children,
through their behaviour and were a determining factor in children having specific
occupational aspirations (see Figure 9). Perhaps this is not limited to occupational
aspirations and could be applied to other situations, i.e. parenting style or disciplinary
approaches used once parents themselves.
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Transmission of values, beliefs, etc. will not merely pass directly from one
generation to the next; Boyd and Richardson (1985) felt that instead, there would be a
varied degree of replication. This was due to the fact that social environments change
from generation to generation and therefore the degree of transmission varies to
accommodate these changes (Idema & Phalet, 2007). Pinquart and Silbereisen (2004)
suggested that child to parent transmission of values such as religious importance and
traditional living was possible. They proposed this was particularly true for authoritative
parents due to authoritative parents being open to discussion and welcoming their
child’s input. Similarly those who use ‘induction’ (see Appendix C) as a form of
discipline, which is the most commonly used by Irish parents (Halpenny et al, 2010),
were found to be more effective in positive development and an equal understanding of
values and morals (ibid). For instance, while the parent may be somewhat religious;
they allow their child to question their faith and as a result a comment from the child
could resonate with the parent and influence their values.

Figure 9: Parental Influence on Child Occupational Aspirations (Jodi, Michael, Malanchuk, Eccles, &
Sameroff, 2001, p. 1249)

2.5.6 Discipline
Discipline is a common way in which parents transmit values to their children. Various
definitions of discipline exist, which tend to focus on teaching socially acceptable
behaviour, norms and values (Nixon & Halpenny, 2010). Gockley and Gockley (1997,
p.l93) define it as “an essential element of family life that informs children of parental
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expectations regarding behaviour through teaching and modelling, and provides
appropriate consequences for misbehaviors”. This indicates that a parent automatically
takes on a combination of roles such as that of a teacher, role model, etc. While some
parents may choose to model acceptable behaviour, others may choose ‘extinction’ (see
Appendix C) where the parent intentionally ignores rather than reinforces negative
behaviour (Mussen, 1990).
Discipline also encompasses learning and social learning theories, and the theory
of moral internalisation^^ (Hoffman, 2000 cited in Halpenny, Nixon, Watson, 2010).
Learning and social learning theories use reinforcements or rewards, and punishment in
order to shape behaviour, also known as operant conditioning

(Carr, 2006). The idea is

that the child learns that negative/undesirable behaviour is associated with negative
consequences such as punishment, therefore they will not wish to take part in it
(Halpenny, Nixon, Watson, 2010); whereas “good” behaviour is rewarded, or
“positively reinforced” (Carr, 2006, p. 102); thus increasing its appeal. Bandura (1986)
proposed that modern social learning theory links behaviour to children’s observation
and imitation of those in their social environment (cited in Halpenny, Nixon, Watson,
2010). This reveals parental influence on a subconscious level and a link to classical
conditioning . For example, the child may act out behaviour observed in the home, i.e.
if parents are abusive toward each other the child may also exhibit aggressive
behaviour. This is perhaps more likely with Irish mothers from a lower socioeconomic
status and with a lesser level of academic achievement as Williams and colleagues
(2009) found that these mothers were more likely to slap or smack their nine-year-old
children. However, it must be noted that research by Halpenny and colleagues (2010)
did not have similar findings.
According to Hoffman (2000, p.l4) discipline is a key element to the theory of
moral internalisation. It relates to “how societal norms and parental values, which are

Internalisation can be defined as “the process or incorporating the values and moral standards of one’s
society into one’s self-concept, or understanding, of oneself’ (Craig & Dunn, 2006, p. 225).
Operant Conditioning: “learning responses as a result of either positive or negative reinforcement; for
example, working hard because of praise for doing so in the past, or bullying others because in the past it
has stopped them annoying you” (Carr, 2006, p. 104).
Classical Conditioning: “Learning to produce a response in reaction to a conditioned stimulus or cue, as a
result of frequent pairing of the cue with other stimuli that produce the response; for example, having an
urge to argue when a family member clears their throat a particular way because in the past this has been a
cue for arguing” (Carr, 2006, p. 103).
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initially motivated by external forces” such as the “fear of sanction, eventually come to
acquire an internal motivational force.” The more accustomed the child becomes to
these behavioural norms, the less likely the need for external behavioural controls, i.e.
rewards, punishment (Smith et al, 2005 cited in Halpenny, Nixon, Watson, 2010).
Discipline must be educational in order for moral internalisation to occur.
In sum, theories on discipline identify that discipline should be educational to
the child. Parents must teach the child what is appropriate; in doing so parents portray
their own values to their children, e.g. values of right and wrong and values around
affection (authoritative or permissive/indulgent parent’s exhibit high levels of
warmth/responsiveness whereas authoritarian or permissive/neglectful parent’s exhibit
low levels). Therefore there is also a link to Baumrind’s parenting style categories.
2.5.7 Leisure Activities
Engaging in leisure activities as a family acts as a useful medium for teaching children
about values (Harrington, 2006, p. 168). Participating in outdoor activities encourage
self-expression, sharing and taking turns with other children (Guiney & Regan, 2005).
Cultural environment is very influential on leisure involvement as it affects parenting
beliefs, values, etc. as well as what types of activities may be available in a given
location, e.g. in Ireland, sporting activities such as hurling and football are greatly
popular, while cricket may be more common in England. Further examples include the
Chinese culture, which encourages the respect of elders, encourages family activities
that involve grandparents. Like many concepts, the literature appears to detail the great
influence various aspects of family life have on children’s approach to, and involvement
in, leisure activities. A number of factors including financial status, location and local
amenities, will affect activity choices and patterns, generally with regard to family, i.e.
family size or family values, e.g. where more cultural activities like music or dance are
preferred by parents rather than ‘fun’ activities like going to the playground.
Bois and colleagues (2005) conducted a longitudinal study investigating the
intergenerational transmission of values with regard to physical activities. They found
that the parents’ perceptions of their children’s physical activity competence effected
the child’s own perception of their competence; implying that the child learns this
behaviour from their parents. Quarmby and Dagkas (2010) Generational transmission of
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physical activity beliefs, particularly in dual parent families has also been if the activity
e.g. cycling, walking, sailing, and kayaking is engaged in as a family (Fredricks
&Eccles, 2002). This suggests the significance of parents leading by example.
Parents seem to choose to enrol their children in “goal-orientated” activities that
will potentially teach values (Witt & Foss, 1996 cited in Wilson-Outley & Floyd, 2002,
p. 175), and overall be “worthwhile” experiences (Wilson-Outley & Floyd, 2002, p.
175). Whether or not children are involved in social activities with peers will depend on
the parental values around soeialisation, as parents are the mediators of first social
experiences outside of playschooFschool. Floward and Madrigal (1990) felt that
mothers in particular were “gatekeepers” to the types of activities children took place in
or the clubs they joined by screening them before the child’s involvement (cited in
Wilson-Outley & Floyd, 2002, p. 175). These may vary depending on both cultural and
individual norms and values.
2.5.8 Identity/Image
The cultural norms and values parents portray to their children may also be linked to
one’s development of an identity/image as it links them to a defining community. 7'his
is linked to social identity theory and self-categorization theory as they “see people as
having to self-stereotype in line with their understanding of a group in order to belong
to it” (Ding & Littleton, 2005, p. 254). Social identity theory links an individual to some
sort of socially defining group, e.g. their nationality, or what county they’re from. These
will influence the individual from the respect that they are expected to act/think in a
certain way linked to that defining group (Hogg, Terry & White, 1995). Cooley’s
(1902) concept of the ‘looking glass self could also be applied here. It is based on the
idea that people develop a sense of self image from other peoples’ reactions to them and
the view they believe others have of them; in other words “people come to see
themselves as they are reflected in others” (cited in Ding & Littleton, 2005, p. 134).
While young children have a good understanding of identity/image through their early
experiences and interactions, the ‘looking glass self is important for acquiring a more
complex understanding of identity, and the group of people whom they wish to share
their identity with; all part of developing their social image (ibid).
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All of this alludes that one’s identity is a ‘social’ construction, formed by the
individual in interaction with his/her peers, family, social world and the individual’s
perception of these and their values and beliefs. The child behaves in specific ways (e.g.
buys certain clothes, objects, plays certain sports, etc.) in order to develop an identity.
All of which is shaped by one’s upbringing, including familial values, beliefs and
routines. It can therefore be reiterated that the identity one develops can be linked to
parental influence, i.e. parenting style and the level of control expressed over children.
Children of a young age are obviously greatly influenced by their parents; the fact that
this study focuses on parents and grandparents of children under the age of ten
highlights the importance of this topic.
Previously, one’s main source of identity was their profession; however the
primary source now appears to be based on lifestyle and consumption (Bocock, 1992;
Bauman, 1991 cited in Tovey & Share, 2003). Hence, possessions are important to the
identity tbnnation process as possessions and consumption enhance self-image and
status as they are socially valued (Ding & Littleton, 2005), and as specific social
stereotypes are related to possessions and their owners (Hyatt, 1992 cited in Richins,
1994).
The objects one considers most important are a characterisation of personal
values (Richins, 1994, p. 522). Those with materialistic values tend to place importance
on “items that are consumed publicly rather than privately and objects that denote
material achievement, either because of their price (in absolute terms) or because they
are expensive relative to the average cost of items in the product category” (ibid, p.
523). Research by Williams and colleagues (2009) is related to this. They sampled
8,570 nine-year-old children, their parents and teachers for the ‘Growing Up In Ireland’
study. They found that the nine year olds in their study that had either, TV’s, DVD
players or games consoles in their bedroom were children of mothers with lower
educational or socioeconomic status; or from single parent families. This implies that it
is not just children that wish to portray a specific image through their possessions; that
mothers use possessions to portray higher social status through providing such things
for their children.
The disciplinary approaches used by a parent can also be seen to influence a
child’s identity, in that they are rewarded for stereotypically gender appropriate
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behaviour. Interactions with parents will tend to get a specific response for sons and
daughters (Nixon & Halpenny, 2010); again highlighting gender difference to the child
and contributing to their self-image. By the age of two most children have established
an identity with respect to gender (Hupp et al, 2010), i.e. they can differentiate male and
female genders and the types of toys these genders are typically believed to play with.
Gender identity may also be illustrated from a recent ‘Netmums’ (2010) study which
surveyed 5,000 mothers. It found that 88% of mothers admitted to treating sons and
daughters differently. It also showed that boys and girls were labelled differently, e.g.
boys were seen as “funny, cheeky, playful, loving”, whereas girls were labelled as
“stroppy, argumentative and eager to please”; thus, reinforcing male and female images.
Mead’s concept of the “I” and “me”^^ can be linked to parenting values, i.e.
while parents may wish to act in a certain way, e.g. slap their child when misbehaving;
the “me” may stop them from doing so as it generally seen to be socially unacceptable.
Therefore, the child may in turn learn to differentiate their own “I” and “me”, again
influencing one’s identity.

2.5.9 Conclusion
In conclusion, all four aspects-values, beliefs, attitudes and behaviour appear to be
interlocking concepts, with one linking to another (see Figure 10), and the latter of these
being influenced by the importance of the values, beliefs and attitudes to the individual;
i.e. the stronger the value, the stronger the behavioural response. Also, all appear to
have certain influential factors in common, namely, one’s environment and gender.
Values, beliefs and attitudes have been linked to one’s parenting style and may also be
linked to the level of interaction grandparents have with their grandchildren, i.e. parents
that value family may encourage more grandparent involvement. While there is a link to
intergenerational transmission; as highlighted earlier, a child’s willingness to be
socialised will influence the acceptance or rejection of parental values/beliefs.

Mead (1925) felt that “selves exist only in relation to other selves” (p. 262, cited in Carpendale & Racine,
2011, p. 349). He introduced the terms the “1” and the “me”; with the “me” referring to how the individual
believes others view them (ibid). This in turn influences how the individual presents themselves to those
around them. For instance, while the “1” (the individual’s subjective side) may in fact wish to react to
certain situations in an extrovert manner, the “me” may not allow them to as others believe them to be of a
quiet nature. He believed that both must exist, if one only acts on the “1” there would be “social chaos and
disorganisation”, and the “me” would mean “no creativity, innovation, or social change” (Turner, 2002, p.
154).
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particularly in late childhood and adolescence as one becomes more autonomous and
critical in one’s own thinking.

Value {e.g.
Obedience/Respe
ct for Authority)

Attitude ("You
will do as I say,
and not question
my authority")

Belief (Children
should obey their
parents)

Figure 10: Values, Beliefs, Attitude and Behaviour as interlocking concepts
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Behaviour
(Authoritarian
Parenting Style)

3. Methodology
The following chapter will firstly highlight the research perspectives from which this
study was based. Information regarding the study participants will then be addressed
e.g. the sample size and the chosen sampling method. The instruments and procedure
used during the research will then be outlined, followed by the methods which were
used for analysis.

3.1 Research Perspectives and Design
Positivism is generally associated with quantitative methods. It seeks to
“identify, measure, and evaluate phenomena and to provide a rational explanation for
them” (Moore et al, 2010, p. 64). This approach was used in an attempt to identify and
measure difference of opinion, difference in values, and the participant’s perception of
their mother or daughter. Through the questionnaire, mother and grandmother
participants were asked to indicate their own approaches to discipline, and how they felt
their respective mother/daughter would respond. Similarly, respondents were asked to
indicate, by means of a Likert scale, whether they agreed or disagreed with a number of
value statements; and indicate how they felt their mothcr/daughter would respond. It
was intended that such indicators could highlight possible stresses on the mother-adult
daughter relationship, which was discussed earlier in the literature review.
The phenomenological approach, associated with qualitative research,
concentrates on the interpretation of social meanings of phenomena (e.g. motherhood
and grandmotherhood), rather than the actual causes (Harvey & McDonald, 1993).
Focus groups were used to expand on, and interpret, the data collected during the
quantitative part of the study. Moore and colleagues (2010) felt that “human
motivation” can be “inconsistent and shaped by factors not always observable”;
therefore may be difficult to generalize (p. 65), e.g. parental behaviour.
Pragmatism must also be discussed here as the research follows a mixed method
approach, and “draws from both quantitative and qualitative assumptions” (Creswell,
2009). In particular a sequential explanatory design was adopted. Therefore, a quantitative
method, i.e. the questionnaire, was used initially; which was then built upon by using a
qualitative method, i.e. focus groups. This approach was adopted as a mixed method
approach is felt to “provide the best understanding of a research problem” (ibid, p. 11).
The questionnaire provided data, which informed the schedules that were developed for
the focus group discussions (FGD). The qualitative approach then greater informed the
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quantitative findings; thus giving a more holistic view of the concept of
motherhood/grandmotherhood.
The design of the research involved a combination of quantitative and qualitative
methods, namely a mixed method, to address the following research questions.
1. What are the parenting values, beliefs and roles held by mothers and grandmothers
in the 21 ^ Century?
2. How do these variables contrast/compare?
3. If such differences do exist, how do they influence the mother-daughter
relationship?
4. How do mothers and grandmothers perceive each other’s values, beliefs and roles?
5. Are mothers experiencing pressures?
6. Do grandmothers perceive their daughters as experiencing pressures?
These questions focused on particular areas related to parenting such as discipline,
activities and identity/image.
3.2 Sampling and Participants
3.2.1 Sampling strategy
A purposive method was chosen to accommodate the key participant characteristics i.e.
the inclusion criteria, which were: participants were mothers and maternal grandmothers
of children under the age of ten; the grandmothers also had to be involved in the
frequent (weekly at least) childcare of their grandchildren. Punch (2007) felt that a
purposive sampling method was appropriate for making comparisons between groups.
Therefore, mothers and their own mothers (the maternal grandmother) were recruited in
order for comparisons to be made between the values and approaches of each
generation; and to gain insight into the mother-daughter dynamic that exists when
maternal grandmothers are involved in frequent childcare.
Purposive sampling was used initially, and snowball sampling ensued. Snowball
sampling was used to link participants with their respective mother or daughter. Also,
for ethical purposes; that is, to protect participants from possible harm (e.g. should the
maternal grandmother be deceased, or conflict exists within the mother-daughter
relationship).
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3.2.2 Participants
The sample consisted of 130 mothers and grandmothers; a mixture of single, co-habiting
and married mothers. This was identified while recruiting participants, however, the exact
figures were not collected. Participants were generally living rurally in the local
community; however some did live in the surrounding local town and village. Participants
needed to live relatively close to each other in order to be involved in/avail of childcare.
Participants had a variety of occupations, e.g. shop work, teaching, fitness instruction and
administrative work. The quantitative part of the study (Part A) consisted of mothers
(n=50) and their own mothers (n=50), i.e. the child’s maternal grandmother.
The youngest mother participant was 24 years of age; the oldest was 55, therefore
there was a range of 31 years. The average maternal age was 37.8 years. It was interesting
that the youngest grandmother was 50, while the oldest was 89; therefore the range was
39 years, and the average age of grandmother participants was 65.6 years. The number of
mother participants in employment contrasted with the number of grandmother
participants who were not in employment. The average age of grandmother participants
were of pensionable age, understandably why fewer grandmothers were working outside
of the home; it is also possible that many of the mothers relied on their own mothers to
provide childcare in order for them to be able to work. Almost three out of every four
mothers indicated that they would not prefer to be a stay at home mother if given the
choice; part-time work (48.5%) was the most frequent type of maternal employment, with
full-time work following closely (39.4%). Therefore, indicating the need for frequent
childcare and highlighting the vital support grandmothers give to their daughters.
The study was discussed with the president of a local female organisation. She
relayed that the majority of members were grandmothers that were involved in the
frequent childcare of their grandchildren. The group were then approached by the
organisation’s president, and a number of members expressed an interest in taking part
in the study. From this, interested participants and their daughters were approached and
recruited, ten grandmothers and their daughters. Through snowball sampling, another
five mothers and five grandmothers in the wider community were recruited. While
ethical considerations were of primary importance, it was also felt that the validity of
the data (enhanced by participants having an interest in the research topic) was far more
important than recruiting a sample by random means. However as with much research,
the volunteer effect may have compromised the findings as the views of participants not
interested in this research are not reflected.
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Like part A of the study, purposive and snowball sampling methods were also
used for the qualitative section (Part B) of the study (n=30). Six focus groups were
conducted, which were composed as follows:
Table 1: Composition of Focus Groups
Grandmothers

Mothers

Group 1 (n=5)

Group 5:daughters of Group 1 (n=5)

(members of a local organisation)
Group 6:daughters of Group 2 (n=5)

Group 2 (n=5)
(members of a local organisation)
Group 3 (n=5)

Group 4 (n=4; one participant withdrew due
to childrearing responsibilities)

(recruited through making contact with the
organisation in which the questionnaire was

(recruited through the same organisation as

piloted)

Group 3)

Focus groups were kept under n= 5 participants in order to best hear detailed
stories and the personal accounts of participants (Morgan & Scanned, 1998).
Furthermore, feminist research has highlighted the importance of a high level of rapport
between interviewers and participants, and a high degree of reciprocity on the
interviewers part (Bryman, 2008); it was felt that such elements would be better
achieved in smaller, more intimate groups. Wdiile this sample may be considered
relatively small in number, “it should be stressed that the sample size is not dependent
on the population as there is a point at which further sampling will not increase
relativity of the findings” (Stevens et al, 1993, p. 95). As with any study, time and cost
were factors that needed to be considered, and obviously had an impact on sample size;
often “striving for smaller and smaller increments of precision becomes an increasingly
uneconomical proposition” (Bryman, 2008, p. 180).
A further 10 mothers and grandmothers were approached, however they refused
to participate for various reasons, e.g. they did not have the time. Overall, 109
questionnaires were returned; the first 100 were utilised for the sample. As the response
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rate to the questionnaire was 60%, 170 questionnaires were distributed (a total of 109
were returned; this represented a return rate of 64.12%).

3.3 Instruments
3.3.1 Part A: QuestionnaireThe survey method, using a questionnaire as a quantitative research instrument, was
chosen as it is “concerned with measuring naturally occurring relationships between
variables” (Haslam & McGarty, 1998, p. 93). Also, it allows for the collection of
information regarding one’s behaviour (ibid), feelings, motivations and beliefs (Fink &
Kosecoff, 1985); therefore usellil in exploring mothering values.
Two four-page questionnaires were created and developed (see Appendix F and
G), one for mothers and one for grandmothers, following an initial literature review and
the setting of the research questions and relevant concepts, measures and indicators. The
questionnaires were identical bar two items; mothers were additionally asked if they
would prefer to be a ‘stay at home mother’, while grandmothers were also asked how
many grandchildren they had. Each questionnaire consisted of a mixture of closed
questions including Likert and ranking scales, and open ended questions. These
questions explored the themes of discipline (which had a focus on Baumrind’s (1991)
parenting style categories), image/identity, leisure activities, and the values respondents
held regarding religion, sport, the involvement of children in the decision making
process, etc.
The second section looked at conflict and where participants felt they and their
mother/daughter, had the most difference of opinion with regard to child rearing.
Participants were asked to rate each item from 1 -5, with an ‘other’ item which allowed
participants to add a further category if they wished. The category’s listed related to
aspects of discipline and spoiling (which Ochiltree (2006) found to create most
difference), activities and manners, which were referred to in the final section for
triangulation purposes. The next item asked participants to rate their relationship with
their mother/daughter on a scale of 1-5; followed by how they felt their mother/daughter
would rate the relationship. These items could then be compared between mothers and
grandmothers, highlighting their perceptions of each other.
Section three addressed discipline as a parenting aspect of the research
questions. It consisted of two tables. The use of tables for this item (one addressing the
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participants own approach and one for the approach they believe their mother/daughter
would generally use) allowed comparisons to be made between both generations, and
their perception of the other to be identified. With the use of a Likert scale, participants
were asked to identify if each approach was used “all of the time”, “frequently”, “hardly
ever” or “never”. The items were intended to address the numerous disciplinary
approaches and the styles of parenting outlined in the parenting styles section of the
previous chapter, e.g. if it was indicated that the participant talked to the child about
their behaviour and used time outs ‘all of the time’ it would suggest an authoritative
style of parenting. Again, this section emphasised how mothers and grandmothers
perceive each other in their approach to parenting.
The fourth section of the questionnaire addressed the child’s identity aspect of
the research questions and the values participants hold in relation to this. An open ended
approach was adopted with participants given five would/ would not statements that
were then left open ended in order to gain partieipants’ views. The items related to
views on designer labels, physical appearance, influence over peer interaction and
gender identity. These were ehosen in order to identify participants’ values, and if these
contrast or concur.
Section five related to activities that participants engage in with their
children/grandchildren, developed from sections of Baxter and Hayes’ (2007)
classification. This was measured by using a table that listed 16 activities, and had an
‘other’ item which allowed participants to name an additional activity if they so wished.
Again, a Likert scale was utilised. Participants were asked to indieate the frequency
these activities were engaged in with children/grandchildren, varying from ‘daily’ to
‘never’; these could reflect the values participants hold in relation to these. Aetivities
listed related to the categories described in the previous chapter (i.e. aehievementoriented activities, e.g. reading and homework; exercise sueh as swimming and
walking; and social and organised activities like going to a friend’s house or attending a
toddler group).
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The final section was partly influenced by the statement and Likert approach of
Schaefer and Edgerton’s Parental Modernity Scale (1985) . It consisted of two tables of
statements, one for participants to indicate their views and one for how they thought
their mother/daughter would answer (see Appendix F and G). The Likert Scale applied
here took the form of strongly agree, agree, neither/nor, disagree or strongly disagree.
This allowed for ease of answering; and comparisons, between mothers and
grandmothers values/beliefs and their perception of each other, could be made. Topics
in this section related to values with regard to religion, discipline, image/personal
appearance, and activities.
3.3.2 Part B: Focus Groups-

FGD were chosen to build on the quantitative data gathered. As noted by Krueger
(1994), conducting focus groups enable a larger sample to be accessed without great
expense. “The topic of inquiry is complex” (ibid, p. viii); and so FGD allowed for more
in depth responses and probing. Therefore this increased the validity of the research.
Furthermore, “inhibitions often are relaxed in group situations, and the more natural
environment prompts increased candor” (ibid, p.34); therefore it was felt that this would
again add to the validity of the data.
Two topic schedules were developed in accordance with the study’s research
questions, relevant literature, and in order to build on information gathered in Part A.
The instruments (see Appendix H) included questions on topics such as: child rearing in
today’s society; the mother/grandmother role; the mother-adult daughter relationship
and the influence of difference of opinion on child rearing. Furthermore, topics such as
being a stay at home mother, influences on parenting and pressures encountered, were
also addressed with the mothers (see Table 2); while topics in the grandmother focus
groups included the most and least enjoyable aspects of grandparenting (in order to
highlight areas of support needed).

“The Parental Modernity Scale was designed to determine mothers’ traditional and progressive beliefs
regarding child rearing and education. The scale contains 30 Likert-type questions that yield two
subscores: traditional-authoritarian and progressive-democratic” (Scheffrier Hammer, Rodriguez,
Lawrence, & Miccio, 2007, p. 219).
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The following table indicates the link between Part A and B, and the research
questions each aim to address. The topics are generally outlined in relation to both
mother and grandmother topic schedules, however, topics specific to each group are
indicated (see Appendix H for tull focus group topic schedules). The manner in which
the three key areas the study were investigated, i.e. activities, image and discipline, are
also illustrated.
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Table 2: Links between research questions and quantitative and qualitative instruments
Research

Questionnaire Section

Focus Group Topic

Mother/grandmother

Section 3: Discipline-

Who’s more/less strict

roles

who plays the role of

in their disciplinary

disciplinarian; who

approach.

General Topic
Questions
Questions 1, 2, 3

engages in most
activities.
Values/Beliefs

Referred to in sections
3(Discipline),
4(Image),
5(Activities), and 6
(Values/Beliefs)

Grandmother:
Most/least enjoyable
aspects of the role.
Styling of children
today; Discipline;
Activities.

Question 4

Perception of each role

Section 3 (Discipline)

The others role
(including perception of
who is more/less strict).
Mothers: influence on
parenting.

Perceived

Section 3 (Table B);

Values/Beliefs

Section 6 (Table B)

Activities-past/present;
Styling today; Role of
the other; Others

Relationship

Section 2

discipline approach.
Difference of opinion.

Questions 5, 6

Pressures and perceived

Pressures today;

pressures

Childrearing easier/more
difficult. Mothers:
Net mu ms survey
highlighting pressures;
Expected styling of kids
today. Grandmother:
Mothers too easy
going/rigid.
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3.4 Procedure
Literature, research questions and ensuing concepts, measures and indicators informed
the quantitative research instrument, namely the questionnaire. It was first piloted by a
group of mothers and their grandmothers (n=10) that work in the same organisation.
Bell (2005) felt piloting was important to test “how long it takes recipients to
complete”, to ensure “all questions and instruments are clear and to enable you to
remove any items which do not yield usable data” (p. 147). Six of the distributed pilot
questionnaires were returned. From the feedback received a few changes were made,
items asking participants profession and if the mother participants would prefer to be
‘stay at home mothers’ were added. A suggestion was made to add the expected length
of time for completion to the title of the questionnaire; this was already mentioned in
the cover letter so the font was bolded in order to make it more apparent. A ‘loaded’
question was also identified in section thi'ee, which was amended.
After piloting the questionnaire it was distributed to a number of mothers and
grandmothers. They were then asked to distribute the corresponding questionnaire to
their mother or daughter, and both were returned together via a stamped self-addressed
envelope.
Participants were offered assistance in completing the questionnaire if they so
wished in order to facilitate individuals with literacy difficulties, vision impairments
and the many demands associated with child rearing. A number of participants did seek
assistance (approximately 30), it was explained to these participants that while they
would not be anonymous, information gathered would be done so in confidence. If their
mother or daughter did not wish for the questionnaire to be filled out for them, the
questionnaire was left with the participant to be returned with their mother/daughter’s
corresponding questionnaire. Snowball sampling was also used, participants that had
already been recruited forwarded the questionnaires to other mothers and grandmothers;
again these were returned together via mail. This sampling approach was used in order
to adhere to ethical consideration regarding possible harm of participants. The
questionnaires were then analysed and open ended questions transcribed. This process
also contributed to the development of the topic schedules for Part B.
Prior to beginning the study, a group of grandmothers, who were part of an
organised national women’s network, were contacted and had agreed to participate in
Part B of the study. This group was divided in two for conducting the focus groups
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(group 1 and 2). The daughters of these participants (group 5 and 6) were then contacted
via telephone in order to develop the rapport considered to be of great importance in
feminist research (Bryman, 2008). Each participant was informed of the nature of the
call and study; how information would be collected and recorded; the voluntary basis of
participation and the choice to withdraw from the study at any point. Participants were
asked for their availability and once all had been contacted, suitable dates, times and
locations were forwarded to participants via telephone. Due to various responsibilities
of participants, a forther two groups of mothers and their adult daughters were not
feasible. Further contact was made with 5 mothers (group 4) and a group of 5
grandmothers (group 3) through direct contact and snowball sampling. These two
groups were not related. Prior to beginning each group participants were asked for their
name and the number of children/grandchildren they had, in order to familiarise
participants with each other.
Groups one and two were part of an organisation that meet on a monthly basis,
therefore it was considered most convenient for all participants to conduct the focus
groups during this time, in a participants home. Group one lasted approximately 40
minutes and group two lasted approximately 45 minutes; both were recorded on a
Dictaphone.
The participants of group three were a group of grandmothers that work
together; it was possible, and most convenient for participants, to conduct the focus
group in their work place, during their lunch hour. The group lasted approximately one
hour and was recorded on a Dictaphone.
Group four was conducted in a location which was of convenience to all
participants; however, due to child rearing responsibilities one participant had to
withdraw on the morning of the focus group. The group lasted approximately one hour
and was recorded on a Dictaphone.
The participants of group five all attend a mother and toddler group in a local
community hall, therefore this was felt to be the most convenient time and location for
the group to be conducted. The participants of this group requested not to be recorded,
therefore the group was noted. It lasted approximately one hour.
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Group six was also held in a location that was convenient to all participants.
These participants had agreed to be recorded, however once the Dictaphone was turned
on conversation within the group did not flow as it previously had; thus it was decided
to simply note the group instead. The group lasted approximately 50 minutes.

3.5 Analysis
Following data collection, the quantitative data was analysed using SPSSvl9. The data
was input into the programme and the Mann Whitney non-parametric test was used to
test a number of hypothesis regarding differences between mothers and grandmothers.
Since opinions, perceptions and values/beliefs are all ordinal levels of measurement, a
parametric test such as the t-test could not be used (Field, 2009). Respondents were
asked to indicate difference of opinion by ranking from 1 (least difference) to 5 (most
difference); disciplinary approach was measured from 1 (never) to 4 (all of the time);
activities were indicated from 1 (never) to 7 (daily); and values were measured by
participants indicating if they strongly agreed (5) or strongly disagreed (1).
For clarity and concision, the results of the tests have been presented in tables in
the subsequent chapter. The tables report the variable being tested, the median and mean
score of the two groups of respondents, namely mothers and grandmothers, the MannWhitney test score (U), Z is the associated z approximation and p is the significant
value of the test. The difference between the means indicates the direction of the
difference and the probability show the level of significance.
For the open ended section of the questionnaire, responses were transcribed and
thematic analysis used. Thorough and repeated reading of the data ensured an overall
sense of key findings. A total of eight themes emerged and were identified. These
included:
1. Peers: this theme related to responses regarding the bad influence or inappropriate
behaviour of peers, fitting in, popularity, bullying and equality.
2. Age: respondents referred to the child’s age in relation to being “too young”,
styles not being age appropriate, children growing up too fast, and the innocence
related with youth.
3. Money: many referred to the topic of money in relation to the price/expense of
clothing, value for money, children appreciating its values and whether or not
participants could afford high fashion labels.
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4. Disapproval: some styles were felt to be inappropriate, not look nice or not give
the right impression; while others answered that they ‘personally don’t like it’.
5. Development: the majority of responses related to this theme with regard to the
child’s level of independence, exploration/experimentation; ‘guiding’ children was
also mentioned as well as the opportunity to choose or decide for themselves. A
link to values was also identified under this theme, with participants referring to
‘trust’ in their grand/children; materialism; appreciation of value; and knowing
right from wrong.
6. Protection/safety: growing in a safe environment, being safe from bullying/harm,
highlighting dangers to children and ‘hanging with the wrong crowd’ were the
types of responses participants gave.
7. Not Important: this theme emerged from respondents giving such answers as
‘doesn’t matter/make a difference’, ‘wouldn’t bother me’, ‘no harm in it’, ‘didn’t
do me any harm’ and nothing wrong with boys playing with dolls.
8. Other: this theme refers to other themes that emerged but were less common, e.g.
‘keeps them quiet’; toys being unisex or ‘general’; not turning a boy ‘gay’; the
child would grow tired/out of the habit; changing trends/styles; imitating the
parent and treating or rewarding (grand)children.
Six of the respondents that indicated a ‘would’ or ‘would not’ response to this section
did not complete the sentences.
Once all focus groups were conducted, they were transcribed and again,
thematically analysed. Thematic analysis was chosen in both cases as it is a means for
organising a group of ideas that are repeated (Auerbach & Silverstein, 2003). A total of
nine common themes emerged from Part B of the study, which will be elaborated on in
the following chapters. These were:
1. Child Safety and Protection: this included bullying, drugs and other worries or
fears participants expressed regarding the child’s safety.
2. Motherhood: this referred to the mothering role and the pressures associated with
it; both past and present, and the difference between the two.
3. Grandmotherhood: this referred to the role, and the child’s paternal grandmother.
4. Fathers and their role.
5. Strictness/Discipline: this highlighted both past and present perspectives, and the
difference between the two.
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6. Leisure: the various aetivities mentioned, and also included TV viewing
7. Child Development: this referred to topics such as materialism, spoiling children,
image, sexuality, and interactions with peers.
8. Time: this was referred to in relation to quality time with children, time for
oneself, time for responsibilities or duties, and time to give to other roles.
9. Shifting Expectations: this included aspects such as social, economic,
technological change, as well as a shift in values.

3.6 Ethical Considerations
Many ethical considerations were taken into account when undertaking this study. The
primary ethical issues considered were, informed consent (see Appendix E); anonymity
and confidentiality; possible harm of participants; the voluntary basis of participation;
and the choice to withdraw at any point.
Participants were fully informed as to the nature of the study, i.e. voluntary
participation and what participation would involve. While confidentiality was
guaranteed at all times with the survey, it was explained to participants that sought
assistance with questionnaires and focus group participants that they would not be
anonymous. Full confidentiality could not be guaranteed with focus groups; however
participants were encouraged to respect confidentiality and participants were made
aware that they would be assigned pseudonyms for quotation purposes. Furthermore,
data protection measures were adhered to in keeping with the Data Protection
(Amendment) Act (2003).
In order to best protect participants tfom possible harm, a snowball sampling
method was adopted to avoid any family issues that exist, i.e. unhealthy mother-adult
daughter relationships. Also, contact details for support groups accompanied
questionnaires should any issues arise from participation; due to the anonymous nature
of the survey participants could not be debriefed following participation. Following
each focus group, participants were asked about the experience of involvement in the
study and if there was anything they would like to discuss. In the case of one participant
who had to leave the focus group early due to child rearing responsibilities, the list of
support groups and agencies was given (see final page of Appendix F).

3.7 Conclusion
This chapter has outlined the general research perspectives that underpinned the
research process, and described the participants, instruments and procedures used in
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active research. Ethical considerations that informed practice were also outlined. From
analysing the data, a number of findings became apparent; these will be addressed in the
chapter that follows.
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4. Results
The following chapter highlights the main findings of the research. Both statistical and
thematic analysis shall be addressed in tandem to further illustrate the key findings.
These were apparent in relation to the difference between mothers and grandmothers on
a number of topics; and various key themes were identified from the FGD (these were
identified in the previous chapter).
Firstly, the sample will be compared with respect to the mean, mode, median,
standard deviation and the ranges in relation to the respondent’s age, number of
offspring, etc. The descriptive data of the sample was outlined in the method chapter.
From analysing the categorisation questions regarding number of offspring, an
interesting shift in values regarding family size became evident; this is illustrated in
Table 3 that follows.
Table 3: Generational difference regarding family size

Number of Offspring
Cumulative
Maternal Status
Mother

Valid

Grandmother

Percent

Frequency

Valid

Valid Percent

Percent

1.00

16

32.0

32.0

32.0

2.00

20

40.0

40.0

72.0

3.00

8

16.0

16.0

88.0

4.00

5

10.0

10.0

98.0

5.00

1

2.0

2.0

100.0

Total

50

100.0

100.0

1.00

4

8.0

8.0

8.0

2.00

7

14.0

14.0

22.0

3.00

11

22.0

22.0

44.0

4.00

11

22.0

22.0

66.0

5.00

10

20.0

20.0

86.0

6.00

5

10.0

10.0

96.0

7.00

1

2.0

2.0

98.0

12.00

1

2.0

2.0

100.0

50

100.0

100.0

Total

This table emphasises a generational shift in values regarding family size, the
largest family of a mother participant had five children; this is significantly smaller than
the largest family of the previous generation, i.e. one grandmother had twelve children.
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The averages also differed, with the average family today consisting of 2.1 children (this
was further emphasised with 24 of the 50 grandmother participants indicating that they
had two grandchildren), in comparison with 3.88 of the previous generation.
In order to explore the difference between mothers and grandmothers, MannWhitney tests (unrelated) were carried out where the median scores were compared and
the mean score indicates the direction of the difference. The following paragraphs
contain the results of the Mann-Whitney non-parametric tests carried out using SPSS
vl9.
4.1 Difference of Opinion
'■} 1

Mann-Whitney“ tests were carried out in order to explore whether there was a
statistically significant difference between the two groups. The topics of discipline and
the child’s diet were found to highlight significant differences of opinion between
mothers and grandmothers (see table 4). The difference of opinion regarding the child’s
diet was referred to in focus groups by mothers indicating that grandmothers sometimes
spoiled children with sweets or chocolate when they had asked grandmothers not to do
so.
Table 4: Topics over which mothers and grandmothers have a difference of opinion
Difference of Opinion
Discipline
Child's Diet

Grandmother

Mother

U

Z

Median
3

Mean
3.08

Median
3

Mean
2.383

841

-2.476

2

2.46

1

1.9375

938

-1.985

4.2 Discipline as an aspect of parenting
Difference of opinion regarding discipline was further expressed in the
difference between the two in the disciplinary approaches they adopt, and the
approaches they are perceived to use. These are illustrated in table 5. The significant
difference illustrated in the Participant Approach section of the table emphasises that
mothers were more likely than grandmothers to adopt the types of disciplinary

' U=the Mann-Whitney test score; Z=the associated z approximation; p=the significant value of the test. The
difference between means indicates the direction of the difference and the probability show the level of
significance.
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approaches listed. The Participant Perception section on the other hand highlights the
significant difference that exists in the perception of who is more likely to adopt the
approaches listed. Mothers were perceived more likely to use removing privileges, time
outs, speaking to their children about misbehaviour and giving warnings when
disciplining; whereas grandmothers were felt to have higher tendencies to take no
notice or ignore misbehaviour.
This was ftirther illustrated in the FGD under the themes of strictness/discipline
and grandmotherhood in that mothers were seen to be the disciplinarian, whereas
grandmothers seemed to leave that aspect to the child’s parents, rather grandparents
were seen to get “all the best bits” (Moira, grandmother)', therefore grandmothers
indicated that they were likely to let grandchildren “away with murder” (Nuala,
grandmother).
While it is statistically apparent that mothers and grandmothers differ in their
approaches; from analysing the open ended questions, 11 of the 50 grandmothers
indicated that influencing who the child plays with was either ‘not their place’, or ‘up to
their parents’; perhaps this is why so many differences were found in relation to
disciplinary approaches.
No significant difference was identified in the participants recording of their
own approach in relation to slapping/spanking, ignoring behaviour or not taking notice
of misbehaviour. There was also no significant difference in the perception of mothers
and grandmothers likelihood of each other giving out or slapping/spanking when
disciplining.
These would suggest that grandmothers and mothers differ in their approach to
discipline, with grandmothers playing more of a passive role, perhaps in order to
maintain the ‘fim’ aspect of their role. These differences also indicate an understanding
that the mother is the disciplinarian. The role of the father was also referred to in
discussing his role in discipline in the previous generation, being identified as the
disciplinarian or “the big bad wolf” (June, grandmother).
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Table 5: Difference in Disciplinary Approaches between mothers and grandmothers

Participant
Approach

Median

Mean

2.51

2

2.1429

3

2.6

2

2.02

774

-3.483 0.000

Give Time Out

3

2.7

2

1.86

638

-4.448 0.000

Slap/Spank the child

2

1.6327

1

1.38

919

-2.453

Talk about Misbehaviour

3

3.3469

3

2.98

939.5 -2.242 0.025

Give Warnings

3

3.2245

2

2.18

514.5 -5.330 0.000

Median

Mean

Median

Mean

Give out

2

Remove Privileges

Participant
Perception
Median
Mean

847.5 -2.764 0.006

0.014

Remove Privileges

2

2.0

3

2.4898

828.5 -2.933 0.003

Give Time Out

2

1.8

3

2.6122

623.5 -4.439 0.000

ignore Misbehaviour

3

2.3878

2

1.8

805.5 -3.08 0.002

Take No Notice

3

2.3265

1

1.6327

Talk About Misbehaviour

3

2.6875

3

3.08

915.5 -2.285 0.022

Give Warnings

2

2.3673

3

2.92

842.5 -2.828 0.005

702

-3.744 0.000

Key Findings: Mothers and grandmothers differ in their approach to discipline.
Grandmothers were perceived to use a more permissive/indulgent approach; while
mothers appeared to adopt an authoritative style of parenting when discussing their own
approach to discipline.

4.2 Activities
A number of significant differences were identified in the theme of leisure between
mothers and grandmothers in the activities they engage in with their children or
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grandchildren. There was a greater likelihood for mothers to engage than grandmothers
in a number of activities, this is illustrated in the following table.
The questionnaire highlighted that grandmothers were more likely than mothers
to bring the child to church to pray or light candles; however a significant difference
was not evident. No significant difference was found between mothers and
grandmothers in relation to engaging in baking/arts and crafts, or in bringing the child to
recreational classes, e.g. music or dance lessons. The significant differences are
illustrated in the following table, with mothers more likely to engage in each of the
activities listed.
Table 6: Difference in Activities between mothers and grandmothers

Mother

Activity Engaged in
With The Child

Grandmother

U

Z

P
i

Median
6

Mean
5.9388

Median
5

Mean
5.0408

784.5 -3.142 0.002

Swimming

4

3.5918

1

2.0612

714

-3.716 0.000

Go to the Library

5

3.96

3

3.0851

895

-2.138 0.033

Watching TV/DVD

7

6.52

6

5.7447

644

-4.303 0.000

Playing Computer

4.5

3.52

1

1.9167

815

-3.149 0.002

Imaginary Play

6.5

6.0625

6

5.2128

674

-3.652

0.000

Go to the Playground

5

5.2245

5

4.0408

684

-3.937

0.000

Go to a Friend's House

5

4.7959

1

2.2653

402

-5.895

0.000

Go to Toddler Group

1

3.1250

1

1.7333

783.5 -2.854 0.004

Homework

7

6.1224

5

4.1702

411.5 -5.724 0.000

Reading with the Child

7

6.8571

6

5.52

297.5 -7.125 0.000

Go to Church Services

5

4.66

3

3.0

647.5 -4.142 0.000

Bring to Sports Training

6

4.2041

1

2.8776

Walking

826

-2.927 0.003

A possible reason for the difference in leisure engagement was that
grandmothers felt that while they had the time to engage in activities such as homework
completion for example, they did not feel educated enough to do so91

Kate: Grandparents would teach ‘em alright but they ’re not up on the maths and the
Irish and...
Josephine: That’s it.
Kate: They’d want to go back to college again.
Nuala: Grandparents have more time maybe with children, but you wouldn’t have... we
wouldn ’t be as educated then to help ‘em out in anything like that sure.
The analysis indicated that those who were likely to read with their
grand/children were also likely to bring their grand/children to the library (see Appendix
1). Focus groups discussed the theme of motherhood in relation to the pressure to keep
children ‘entertained’. However, this was not as a result of social pressure to be seen as
the perfect mother by others. Rather, participants felt that children needed to be
‘entertained’/kept occupied to prevent them getting involved with the ‘wrong crowd’,
which may impact the child’s development or physical safety“ ‘Cause once they ’re around the table in front of me I know what they ’re doin ’ ”
(Laura, mother)
Some factors mentioned in influencing children’s activities today included the
feeling that children today are “wrapped in cotton wool”, or “too pampered”, therefore
their development is impacted and they are less likely to engage in rough and tumble
play. One grandmother for instance, expressed that her grandson is “not meant to get
dirt}’ ’’; so in order for him to be able to go outside and play when in her care she has her
own set of clothes for him so that “he still goes home clean ’’ (Caroline, grandmother).
The mothers ‘form’ was also illustrated as a factor; mothers admitted that while
they didn’t want their children to watch too much television, when tired, or in need of a
sleep in in the mornings, they would allow their child watch television, “just more so
for laziness purposes’’ (Louise, mother). Television was found to be of great use when
mothers needed to complete or catch up on home making responsibilities; to some
extent it was felt to be a convenience that made parenting easier in today’s society“The telly! Thank Godfor that! Plonk ‘em in front of it for a bit and get your bits and
pieces done ’’ (mother, group 6).
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Grandmothers also perceived this to be the case; however from a different perspective
in relation to technological change, there was a sense of negativity expressed in that
television was used as an informal babysitterNuala: A lot of ‘em are sitting down now, I suppose a lot ofparents haven't the time
and
when they come home in the evening they ’re busy. They ’re putting the child in
front of the television aren’t they?
Kate: A nd computers...
Nuala: Or computers or whatever, they ’re left on it because they ’re staying quiet I
suppose.

The topic of fatherhood was discussed in focus groups but the topic of the
fathers influence on activities was also illustrated. His influence on play was referred to
when discussing a boy’s choice of toy, e.g. playing with a doll. Mothers generally felt
that there was nothing wrong with a boy playing with a doll (the majority of mothers
indicated on the questionnaire that they would not stop this sort of behaviour); however
participants expressed that the father may influence the mothers reaction to choice of
toy, e.g.Aine:

I said it to Michael (partner) before, I was workin ' in a creche and I was say in ’
some of the boys do be playing wdth the kitchen sets and all that and he ’d be like
“Oh no, no, no

he’d be havin ’ none of it like.

Laura: they (fathers) have it in the moms' heads and that’s when they have to say no.

Therefore, the findings suggest that while mothers are working, they still take
responsibility for engaging in activities with children, particularly for monitoring
purposes, with less focus on the enjoyment aspect of engaging in activities with
children. Also, that fatherhood appears to be influential not only on the leisure activities
of children, but also on the values of the mother.
Key Findings: Mothers are more likely than grandmothers to engage in activities with
children; however, more so in an attempt to ensure children are safe. Factors such as the
mother’s ‘form’ and the father’s gender values were underlined as impacts on the types
of activities in which children engage.
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4.3 V^alues
A number of value differences between mothers and grandmothers became apparent
from both the quantitative and qualitative data; for instance, the theme of value change
arose in focus groups, highlighting that materialistic values in particular have changedMiriam: They never wantedfor anything up along... (now) “I want, I want” and “you
can have
Hillary: People had different values back then; to what they have now.
Some felt that this was due to being "Celtic Tiger babies” (Marie, grandmother),
growing up in a time when disposable income was more plentiful.
Grandmothers were found to place greater importance than mothers in
encouraging the child to pray and attend church regularly; and miothers perceived this to
be the case. Mothers were found to place more importance on inductive disciplinary
approaches in that they felt that children should be made aware of why they are being
disciplined This may be linked to the previous discipline section in that mothers were
more likely to speak to children about behaviour. Mothers also felt stronger regarding
the importance of including children in making decisions that concern them.
Interestingly this was also correctly perceived by grandmothers. However, following the
analysis of how mothers and grandmothers perceive each other, table 7 indicates that
grandmothers perceive mothers to encourage children more to engage in recreational
activities and to play sport. The findings of the activities section of the questionnaire
indicate this to be true with mothers engaging in more activities than grandmothers.
A strong correlation (Spearman Correlation Coefficient) was found between
values; those who were likely to believe children should be encouraged to engage in
recreational activities were also likely to believe that children should be involved in
making decisions that concern them. This would imply the importance given to choice
and autonomy in aspects of the child’s life, including recreational activities. Further
correlations were evident between those who indicated that children should be aware of
the reason as to why they are being disciplined and those who were more likely to talk
to children about misbehaviour (see Appendix I). This indicates that communication
regarding behaviour is central to a reasoned discipline approach.
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When discussing motherhood, the greater likelihood of being a stay-at-home
mother was generally highlighted to have been true in the past, with financial necessity
being a large factor for some.
“I could’ve worked and you know the extra money wouldn 't have gone astray. But it
was my choice and I was lucky to be in a position where I could make that choice,
whereas my children won’t have those choices anymore ....the way things are today that
you have to he out there working” (Mary, grandmother).

However, almost three of every four mothers indicated that given the choice, they
would not prefer to be a stay-at-home mother. The need for a break from child rearing
was expressed as a reason for this in the FGD”But sometimes I’ll joke about that like, that I’m comin ’ into work for a break....you
know the child’s constant like, isn ’t it like” (Aine, mother).
Table 7: Value Difference between mothers and grandmothers
Values/Views Encouraged1
in Children

Church Attendance

Mother

Grandmother

Participant Values
Median
Mean
4
3.46

U

Z

P

Median
4

Mean
4.38

583.5 -4.996 0.000

Pray Regularly

4

3.68

4

4.32

753.5 -3.721 0.000

Reasoned Discipline

5

4.72

4

4.4

876

Inclusion in Decisions

4

3.7143

3

3.25

862.5 -2.371 0.018

4

3.7143

Church Attendance

Perception of Values
5
4.58

556

-2.998 0.003

-5.007 0.000

Dressing Similar to Peers

3

2.74

3.5

3.22

898.5 -2.519 0.012

Pray Regularly

5

4.44

4

3.5918

553.5 -5.015 0.000

Pride in Appearance

4

3.6939

4

4.14

846

-2.860 0.004

Inclusion in Decisions

3

2.9

4

3.5714

815

-2.981 0.003

Participation in Sport

4

4.58

4

4.26

748.5 -3.736 0.000

Recreational Activities

4

3.58

4

4.22

735

95

-3.840 0.000

A further change in values was emphasised in relation to the previous
generations’ use of physical punishmentMiriam: We ’d have been arrested!

(GROUP LAUGHTER)
Caroline: We would, yeah.
Hillary: You gave ‘em a scelp.
Miriam: We would; or a toe up the backside.

The subtheme of child independence arose in a number of focus groups, and the
level mothers give to children today was perceived differently by different groups; some
felt that mothers in the 21 ^ century do not give their children enough independenceMiriam; But sure we only halffed 'em with bottles and left 'em drink it away
themselves!
Pauline: 'Tis true for ya....you’d put the towel under the bottle and walk away.
Miriam: But you would! Put the towel under the bottle, and left them drink it away.
Pauline: They keep 'em up til they’re nine or twelve months now feedin ’ 'em.

Another group of grandmothers however, felt that mothers today give too much
freedom to their children and that they "expect 'em to grow up too fast” (Nuala,
grandmother).

While it would appear that mothers and grandmothers differ in their values
regarding discipline and religion, both mothers and grandmothers recognised that often,
mothers unknowingly carry on the parenting values of the previous generation. It was
illustrated by mothers that they often copy the parenting practice they observed from
their own mother, due to their lack of experience in the mothering role"You always kind of do what your mother does because you don't have a clue so they
influence how you parent as well; it’s kind of intergenerational; passed down kind of”
(Marion, mother)
"I’d do a lot of things she’d (own mother) do ” (mother, group 6).

This section, along with the established trend of a smaller family size, would
suggest that there has been a shift in values, specifically with regard to religion.
Mothers and grandmothers seem to perceive the others values correctly in that
grandmothers’ were perceived to place more value in religious practice (indicating that
the previous generation have stronger religious values), and mothers were sensed to
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place more emphasis in children’s involvement in recreational activities; this links to
the earlier finding that mothers engaged in more activities than grandmothers.
Key Findings: Mothers and grandmothers had a difference of opinion regarding values.
Values of materialism were felt to have increased in recent years, along with maternal
values regarding reasoned discipline and the inclusion of children in the decision
making process; while grandmothers place greater value in religion than mothers. There
appears to have been a shift in values, with grandmothers highlighting that when their
children were young, they encountered a greater level of independence fi'om parents and
the use of physical punishment was more likely. Furthermore, there was greater
emphasis placed on the value of being a stay at home mother in the previous generation.

4.4 Image
As indicated in the previous table, mothers were observed to have stronger values in
relation to image, i.e. dressing children similarly to their peers in order to fit in, and
encouraging them to have pride in their appearance. This could be linked to the open
ended section of the questionnaire, with 37 grandmothers compared to 23 mothers
indicating that they would not buy high fashion labels for the child. 15 mothers indicated
money or finance (e.g. being too expensive or not being able to afford them) as a factor in
purchasing high fashion labels for their children. While the majority of mothers and
grandmothers indicated that they would not approve of the child experimenting with hair
styles, 18 mothers indicated that they would approve in comparison to 11 grandmothers.
As well as highlighting a link to maternal values relating to pride in appearance, this also
indicates that mothers are more open to self-expression and experimentation; thus
drawing a further link to mother’s beliefs that children should be involved in decision
making processes. Furthermore, some mothers mentioned the theme of protection/safety
in that they wished for their children to be up-to-date with current trends so as not to be
bullied or picked on by peers.
A number of other themes emerged from coding the open ended questions.
Many of these themes were referred to fi'om two different perspectives, e.g. peer
influence was referred to in the context of (predominantly) mothers feeling concerned
over children being bullied or picked on fi'om not fitting in/not having the same things
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as their peers; when diseussing peer influence, it was also discussed from the point of
view that children like to experiment with current trends like their peers. These indicate
that peer influence; finance (e.g. cost; value for money); the child’s age and
development (e.g. experimentation as part of development; styles not being age
appropriate); along with elements of disapproval (e.g. disapproving styles as they were
not ‘age appropriate’) affected the mothers and grandmothers view of, and influence
over, aspects of the child’s image. These were felt to influence a child’s image/identity
in that mothers had very strong feelings in relation to how they wanted their child/ren to
be styled. While some mothers were more supportive of experimenting with styles,
there was a sense that they would ‘guide’ the child/ren in choosing.
Image was also discussed in the focus groups and a common topic was the shift
that has occurred in that image is rather advanced in today’s society, it was felt that
children ‘grow up too fast’, "they're not children anymore" (Kathleen, grandmother).
Groups four and six discussed the theme of change in relation to styling; as young girls
they were more likely to be “tomboys” and wear ‘"tracksuits” or “jeans”, whereas now
the style of young children is far more advanced, e.g. "hair straightening" (Noreen,
grandmother); "sure they 're going to school now with make-up and eye shadow”
(Kathleen, grandmother); "you’ve padded bras for ten or tw’clve year olds!" (Aine,
mother).
The topic of gender identity was discussed in one group of mothers, with a level
of unfairness being expressed as to how they had been treated in comparison to their
brothers, e.g. brothers would not be punished for staying at a friend’s house without
contacting parents regarding their whereabouts. However, it was interesting to see that
when speaking about children’s image and styling these mothers also differentiated
based on gender. A certain amount of fear was evident regarding the way girls are
styled; the possibility of rape was mentioned; boys on the other hand were seen to be
"fairly safe

This reflected the point that values are sometimes unknowingly passed

from one generation to the next.
In sum, the findings regarding this theme indicate that mothers are greatly
influential in relation to one’s identity, they appear to some extent more open minded
than grandmothers, however, this could also be linked to the fact that many
grandmothers felt it was not their place to influence. Mothers were felt to place greater
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value in pride in appearance than grandmothers; which was evident in the open ended
section of the questionnaire. This was perhaps due to many mothers fearing that
children would be bullied or picked on by not experimenting or keeping up-to-date with
current trends. The fact that mothers themselves indicated the shift Ifom a ‘tomboyish’
approach to styling further implies that placing pride in appearance has encouraged
children to mature at a faster rate and place more value in appearance.

Key Finding: Mothers were felt to place more emphasis on image, which also
became apparent in the open ended section of the questionnaire; however, the main
reason for this appeared to be in order to protect children Ifom bullying.

4.5 Pressures
The theme of finance again emerged in relation to the stressors mothers face today; this
was both expressed by mothers and grandmothers. Stressors exists in providing high
fashion styles for instance in order to ‘fit in’, these were expressed both past and
present“When it came to going to school, you know the trainers; like “so and so got a pair for
€100”, “oh did he? Well you 're getting yours from Dunnes” ...then I'd see his friend,
they 'd have a lot less than us; they 'd he kitted out in all the designer names ” (June,
grandmother).
This then linked to the stress for mothers to work, and the added stress of balancing
what was referred to as “two tough jobs ” (Laura, mother). Maintaining the image of a
‘perfect mother’ and the associated stress was highlighted by two groups of mothers.
The theme of time expressed by both mothers and grandmothers in relation to how past
stressors such as the time spent on home making responsibilities have been lessened by
the introduction of technology i.e. dishwashers, automatic washing machines. However,
time constraints still exist, but in the form of having to find the time to incorporate child
rearing responsibilities (feeding, bringing children to and from activities, etc.), work
responsibilities, time for one’s partner, while still finding the time for oneself
Developing “routines” with children was felt essential in helping to negotiate a number
of roles/responsibilities.
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The theme of protection or safety also emerged strongly from the focus groups,
with four of the six groups discussing the topic in relation to protecting the child from
bullying, the dangers that are associated with allowing children engage in activities (e.g.
“paedophiles” and “rape ”) as well as the safety and trust concerns regarding childcare.
Grandmothers expressed their perceptions on how difficult parenting is today, the
stressors mothers face, and how difficult it must be for them to parent the issues with
wfoich young children are coming in contact todayMoira: “I would hate to be having children now. There are so many pressures on them
you know, there's so much coming at them from every angle, there’s the media,
there’s all the little gadgets they have that our children didn ’1 have. ”
Marie: And the peer pressure...
Moira: the peer pressure! There's so much facing a childfrom the minute it's born
now...that must he very tough to parent...

Key Findings: The mothering role is subject to many pressures, which is evident to
those around them (e.g. grandmother). Financial pressures were expressed by both
mothers and grandmothers; however, social pressures appear to be the most evident.

4.6 Mothering Role
A number of factors appear to influence the mother role in today’s society. Both
grandmothers and mothers discussed the influence of society, one’s own mother, the
child’s father, and technological advances on the mothering role. Integrating a number
of roles may also impact the role and the amount of time allocated to it; this was
expressed by mothers and grandmothers; while mothers expressed their wish to have
‘more’ of a role than their own mother had had in parenting them, i.e. not simply a
disciplinarian.
Td like him (son) to be open and honest ‘cause I coiddn ’t be open and honest with my
mother” (Louise, mother)
“(It’s) hard to explain, you want to he a mother but like a friend at the same time ”
(mother, group 6).
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This development was further expressed by one group of mothers who felt that mothers
today are more sentimental in their role than in previous years. Mothers spoke about
keeping a lock of hair from the child’s first hair cut for instance, and the shift towards
more sentimentality in the roleMahon: My mother never would’ve done anything like that; so I think we kinda look at
it different to they did.
Aine: If there’s a photo of me even when I'm younger even...
Laura: yeah there’s none of my sister ....she just kinda came along at five!

An appreciation for the mothering role was expressed in that on becoming a mother, the
role was better understood; the sacrifices that pai'ents make in order to have children
was truly appreciated when adult daughters became mothers themselves.
“You don’t know until you have your own ” (Marion, mother).
“Since I had Linda, the amount ofre.spect I have for my mother now; sometimes I wish I
had my child younger so andjust to .see that side of my mother” (Aine, mother).

Grandmothers also expressed an appreciation or level of admiration for the mothering
role today in comparison to how they had negotiated the role themselves“I actually think that my two daughters ...are doing a much better job as parents than I
ever did... I just admire the way they parent; the energy^ they put into it, the thought they
put into it, the time they put into it ” (Mary, grandmother).

Similar feelings were expressed when discussing other topics. For instance, time is
recognised to be scarce now in that mothers must balance a number of roles; it was felt
that implementing routines with children was essential for mothers to allocate time to
various areas of her life. Today’s society was underlined by both mothers and
grandmothers as very tense in comparison to the more relaxed environment in which the
grandmother participants had raised their own children, and thus an added pressure in
negotiating the role.
“It was more relaxed...today it's all tension ” (Noreen, grandmother)

A number of different challenges were expressed by grandmothers such as financial
worries, juggling work and child rearing responsibilities and transporting children from
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one activity to another. Mixed feelings were evident however in relation to transporting
children between activities, with some grandmothers seeing it as overwhelming and an
added pressure on the mothering role which they did not experience as parents.
“Parents are running everywhere. You’ve one in something and one in something else,
and they’re all night on the road” (Nuala, grandmother)
Again, this implies that society is greatly influential to the mothering role, with
today’s society appearing to place more demands on the mothering role than it
previously had, e.g. incorporating a number of roles such as finding a home-work
balance. Furthermore, there was the apparent pressure of incorporating these roles while
maintaining the ‘perfect mother image’; all three groups of mothers expressed the
pressure to portray such an image“Oh God when you ’re rushing in the morning to get 'em out to school and to still look
someway decent!” (mother, group 6)
“In the mornings I’m like “get up, get up!” Brush your teeth!” (spoken in a raised
voice) Do this, do that and the other; and then you walk out the door and you see the
neighbour and you go “hi!” (waves and smiles). (Laura, group 4)
While another mother described that while she would not admit it to many, she gives
her children chocolate biscuits in the evening time to keep them going until bedtime.
These findings indicate that motherhood is subject to much change, with an evident
increase in social pressure as to how one should negotiate the role. Participants voiced
an appreciation for the time, effort and sacrifices associated with the role; and perhaps
this could be seen as a mutual respect in the mother-daughter relationship.
Key Findings: Society, one’s own mother, the child’s father and technological advances
were found to be the greatest influences on the mothering role. Mothers felt that they
have ‘more’ of a role in comparison to how the role was negotiated by their own
mother. In an attempt to achieve the ‘perfect mother’ image that society portrays to
women, mothers felt that they needed to juggle a number of roles.

4.7 Grandmother Role
From the study it appears that the grandmother participants were very involved in the
lives of their daughters and grandchildren; while the role was considered to be tiring at
times, there appeared to be a great sense of joy when discussing it. Some expressed in
jest that they felt they got ‘the best bits’ in that they “enjoy them (grandchildren) more ”
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(Marie, grandmother) than they had their children as there was less responsibility

associated with grandchildrenMary; Oh yeah, I’m sorry 1 didn Y skip the kids, go straight to the...
Marie: You get to play with them; I don 7 remember playin ’ with my own children;
singing or dancin ’ around with them... we were too busy all the time.

Both grandmothers and mothers expressed some level of‘spoiling’ of
grandchildren involved in the role. A difference in the dynamic with paternal
grandmothers was also expressed by both; an element of frustration was evident here.
While mothers also expressed some level of frustration toward their own mother, the
recognised level of support they (the grandmothers) gave to the parenting role seemed
to overshadow this. Overall, they felt somewhat comfortable in expressing their view to
their own mother; however, an entirely different dynamic was expressed in relation to
the child’s paternal grandmother.
Marion; I’d say it to my o\\>n mother like, but I find it harder to say it to amm...
Louise: The in-laws kind of thing.

This topic was also stressed by a group of grandmothersMary: I actually think it’d he a different dynamic if it was our son’s children
June: Oh definitely, definitely!
Mary: That ’d be another hurdle to overcome; you know what I mean... they think that
you’re making judgements...
June: I notice that too, talking to the girls that their mother-in-law irritates the...out of
them! However much they take from me, they will not take it from them (paternal
grandmother) at all. Like it gets their back up, they get really angry.

Grandmothers appeared content with their roles; but there were also negative aspects,
i.e. tiredness; particularly by one grandmother in relation to living in a
multigenerational household“That ’s not to say I don 7 like saying bye, you know; it’s tiring, and I can 7 have that
with Lisa ‘cause she’s there ” (Marie, grandmother).
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Further negativity was expressed when grandchildren cry or are ‘grumpy’. There
appeared to be a general consensus that they would not wish to take on more of a role in
childcare- “we need a break too ” (Noreen, grandmother); “we ’re happy doing it just
now and then ” (Josephine, grandmother).
This suggests that grandmotherhood can be tiring, but great enjoyment is also
associated with the role. The level of ifustration expressed by mothers regarding how
grandmothers gave their input on child rearing matters was also overshadowed by the
level of appreciation they had for the grandmother’s role in childcare.
Two mothers shared experiences of where their child’s grandmother had
overstepped the boundaries of her role; e.g. cutting the child’s hair; going about putting
the child into a creche without consulting its mother.
One mother spoke about how her mother had changed in her approach to the
role when the child was bom. During the pregnancy there was some reluctance in the
transition to grandmotherhood“ When 1 was pregnant she’s like “I won't be havin ’ anything to do with this
child... "been there, done that, worn the t-shirt...I can 7 he hahysittin’, don’t he askin'
me “...but then when Linda (daughter) came along she’s so soft towards her!’’ (Aine,
mother).
Overall, grandmothers seem to be satisfied with the role they play in relation to
childcare, it was found to be somewhat tiring, particularly if living in a
multigenerational household, and therefore they were happy with engaging in childcare
now and again. The lesser level of responsibility also seemed to add to the joy
associated with the role in that they were able to enjoy their grandchildren more.
However, some grandmothers were found to have overstepped the remit of their role,
and therefore impacting the mother-daughter relationship; which was felt to be more
complicated where the paternal grandmother was concerned.
Key Findings: Grandmothers seemed to associate a sense of joy with their role, and
admittedly ‘spoiled’ grandchildren. Grandmothers seemed content in the level of
involvement they had; they did not wish to take on more of a role. Sometimes
grandmothers were perceived by mothers to overstep their role boundaries; which
underlined a level of frustration. The dynamic that exists between mother and
grandmother appeared to differ between maternal and paternal grandmothers.
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4.8 Mother-Adult Daughter Relationship
The mother-adult daughter relationship that exists was indicated as positive by the vast
majority of participants, and this was perceived by both groups to be the case. It was felt
that difference of opinion on child rearing matters did not greatly affect this
relationship, rather the support grandmothers gave their children, and the joy
grandmother’s associate with their role was of greater importance.
The positive relationship was perhaps due to many grandmothers not wishing to
interfere, unless mothers needed advice
“

“/

’tis their (parents) decision” (Nnala, grandmother)

wouldn ’t like to interfere ...we didn ’t want our mother to interfere, telling us what to do
so...I wouldn’t want to interfere; unless they need advice ” (June, grandmother)

However, it was evident from discussions with mothers that this was not
perceived to be the case, with many participants indicating that their mother had given
her input regarding child rearing when it had not been sought“She ’s always sayin ’ would you not do this, or would you not do this? "(mother, group
6).
"Mam would say the most obvious things, like "Oh, have you got a stair gate up
now? ”...yeah I mind her (daughter) the whole time!” (Aine, mother)

The theme of grandmotherhood was specifically mentioned during focus gi'oups in
relation to the mother-daughter relationship as an influence on one’s own parenting.
Grandmothers were felt by mothers to be most likely to give their opinion on
childrearing practices.
R: What other influences would influence yer parenting with the kids?
Marion: 1 think the grandparents; ‘cause you always, always have to listen to the...
Louise: not grandparents, grandmothers!

This then appeared to give rise to a level of frustration in mothers105

“

He ’ll eat it’...no he won’t; he’s my child, I know what he’s like!” (mother, group 5).
Furthermore, when discussing the different approaches to discipline with

mothers there appeared to be an air of mother versus grandmother, or ‘good cop’, ‘bad
cop’. Mothers gave the impression that they felt they were viewed negatively by the
child seeing as they were the ones placing restrictions on them‘'Or if the kids ask ya for something and she’s (grandmother) like ‘’Ah go on sure he's
only small” ...ya have to or you’re the had guy!” (mother, group 6)
However, the support grandmothers gave was so great that there was a sense that
mothers could not verbalise this frustration, you had to ’’pickyour battles” (mother,
group 6), particularly when grandmothers are needed for childcare‘‘The only reason I got to go to college was 'cause she minds her (child) every day for
me you know, and so then there 's then that sense that I can’t really” (Marion, mother)
” 'cause mam is really good to me kind of and that’s why ffeel I don’t say much to her
when she .starts (Louise, mother)
”

From the accounts given by mothers it would suggest that grandmothers still
guided them in child rearing practice when advice may not have been sought and this gave
rise to a certain level of frustration within the mother-daughter relationship. However, the
level of gratitude mothers had for the support their own mothers gave them seemed to
influence their decision not to verbalise these frustrations. Grandmothers too felt that they
often remained silent in order for a more harmonious mother-daughter relationship.
In general, a lack of support for grandmothers was evident from discussion, with
no support group solely for grandmothers or grandparents available locally to
participants. Mothers felt they had enough support, particularly when they had the
support of their mothers; rather the supports they felt there was a need to develop were
in relation to providing more leisure activities for their children.
Key Findings: In general, participants viewed the mother-daughter relationship
positively. However, mothers often seemed frustrated with grandmothers. Due to the
level of support grandmothers gave to the mothering role, mothers felt that they could
not verbalise this fimstration. There seemed to be some level of competition between
mothers and grandmothers in that they both wished to be viewed positively by children.
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Key findings were identified in the difference between mothers and
grandmothers regarding discipline, religious values and the level of engagement in
activities with grand/children. Key themes such as pressures on motherhood; the roles
of mothers and grandmothers; and image were also identified. Overall, a level of
frustration was expressed in relation to the mother-daughter relationship; however, a
mutual appreciation of their roles was also evident. These will be discussed further in
the following chapter.
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5. Discussion, Conclusions and Recommendations
The primary aim of this study was to explore the views, values, beliefs, perceptions and
conduct of mothers and grandmothers with regard to the child rearing relationship.
Maternal employment has increased in recent years (almost half of those who had
children and were cohabiting or married were in employment in June-August 2001)
(Coakley, 2004). With the current economic downturn and 60% of parents indicating
that “high quality, affordable childcare” was often not accessible in their community
(CSO, 2009, P. 1), cheaper (or no cost) alternatives often need to be considered. Family
members often step in to help; grandmothers in particular often volunteer (or are
perhaps volunteered) for the task in order to ease the burden; or are put in a position
where they are unable to refuse, possibly because of a sense of duty, guilt, or social
expectations.
With 33% of grandparents being involved in some form of childcare on a
weekly basis (Jones, 2011), they are an essential resource for many families.
Particularly, when many families feel that they cannot access affordable, quality
childcare. However, what does this level of involvement mean for the family dynamic?
This implies that grandmothers are being involved/have close involvement in the
rearing of the second generation; invariably it is likely that this will affect the
relationship between mothers and grandmothers. This may be due to a number of
factors, namely, generational differences, different social expectations, rapid social
change, financial and differing psychological demands.
This chapter aims to bring together the reoccurring issues that have been
highlighted in the literature review section, which were further developed into research
questions; which led to the development of a mixed method approach with the aim of
exploring main concepts and themes. These themes and concepts of values, beliefs and
roles that mothers and grandmothers subscribe to in the

Century, need to be

critically reviewed as to how they are perceived by mothers and grandmothers. Is there
a deviation of opinion? Furthermore, do the perceptions of these concepts and diverse
roles differ between mothers and grandmothers? Finally, do mothers experience social
demands and stressors; and are grandmothers aware of these?
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These questions focused on particular parenting related topics, namely
discipline, activities and image/identity. These concepts were explored as a child’s daily
routine may change when in maternal and grandmatemal care. Activities may differ
when in the care of one’s grandmother, depending on the grandmother’s age and
physical health; more senior grandmothers may be unable to engage in energetic
activities with grandchildren (Lundstrom, 2001). The disciplinary approach
grandmothers and mothers adopt may also differ; such elements may then influence
one’s identity/image, i.e. the values that are transmitted through these concepts may
influence one’s self-image.
The first research question addressed the parenting values, beliefs and roles held
by mothers and grandmothers in the 21^‘ Century, and the second research question
queried how these variables contrast/compare. A clear contrast was evident, with
mothers indicating that they felt that they had ‘more’ of a role than the previous
generation, which was linked to an authoritative parenting style, and a focus on values
of autonomy and reasoned discipline. Mothers also engaged in a greater number of
activities in comparison to grandmothers. Grandmothers on the other hand emphasised
the ‘fun’ aspect of their role, linked to a permissive/indulgent style; and grandmothers
placed greater emphasis on religion.
The third research question investigated if differences in the variables previously
listed do exist, how is the mother-daughter relationship impacted? While mothers and
grandmothers indicated, and perceived, a positive relationship, trustrations were
apparent between the two. Mothers and grandmothers perceptions of each other’s
values, beliefs and roles were addressed in the fourth research question. Mothers were
perceived by grandmothers as inputting great effort and time into the mothering role;
more than they had when their children were young. Pride in appearance, and image
conscious values were perceived to be encouraged more by mothers. Mothers perceived
grandmothers as placing greater emphasis on religious values, as was also indicated by
grandmothers themselves.
Apparent and perceived pressures associated with the mothering role were also
addressed in the fifth and sixth research questions. Mothers highlighted financial
pressures, the social pressure of portraying a ‘perfect mother’ image, and the pressure of
protecting children as the greatest pressures associated with their role. Grandmothers
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however, perceived juggling a number of roles, balancing work and home
responsibilities, the time expected to be allocated to each of these roles and the difficult
childhood issues mothers have to parent in today’s society as the pressures mothers’
experience, as well as financial pressures.
This chapter will discuss each of these themes in greater detail and offer possible
explanations of their link to theories, empirical research and the findings of this study.
The strengths and limitations of the research will also be discussed, with a view to
future research. Finally, conclusions and recommendations shall be developed in order
to highlight the implications of such findings for the social care sector.

5.1 Discipline
Similar to the findings of Ochiltree (2006), the theme of discipline seemed to cause
most difference of opinion between mothers and grandmothers. The survey indicated
that mothers were most likely to give out; they were also more likely to and recognised
more likely to remove privileges; talk to their children about their misbehaviour; give
time outs and warnings when disciplining their children. Grandmothers on the other
hand were identified by mothers to take a more passive role, e.g. more likely to ignore
or take no notice of the child’s misbehaviour. Perhaps grandmothers did not openly
identify with this style as they are in denial; they do not wish to admit to adopting such
a style with their grandchild/ren. This style was also evident in the image/identity
section of the questionnaire, with 22% of grandmothers highlighting that influencing the
child’s peer relations was either ‘not my place’ or ‘up to their parents’. There appears to
be a tacit understanding that the role of disciplinarian is one of the many duties and
prerogatives of the perceived role of the mother (Halpenny et al, 2010)“

'tis their (parents) decision ” (Nuala, grandmother)

“1 wouldn ’t like to interfere ...we didn ’t want our mother to interfere, telling us what to
do so...I wouldn’t want to interfere; unless they need advice” (June, grandmother).
While Grandmothers expressed that they did not wish to interfere as it was not their
place, perhaps this was so as not to irritate their daughter; who may feel it is beyond the
remit of the grandmothering role. Baker and colleagues (2010) highlight in
grandmother-mother relationships where the mother has been incarcerated,
grandmothers may limit the mothers “active contribution to the parenting role” (p. 177).
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This may also apply to this study where mothers may wish to limit grandmatemal input
regarding child rearing practices in order to be recognised as the primary care giver and
instil in her children the values she wishes them to have, when in fact a level of coparenting is present.
Grandmothers may however be content in leaving the responsibility of discipline
and subsequent duties to their daughters. Those who are placing restrictions or limits,
i.e. mothers, are more likely to be viewed in a negative light by children. Therefore, the
theme of‘good cop, bad cop’ emerges. Mothers seemed to highlight a sense of
frustration by this, that they were subsequently viewed as “the had guy” by disciplining
their children. Grandmothers may wish to take a less involved role as they have already
fulfilled their role as a mother to young children in the past.
This could be linked to the apparent difference in parenting style adopted by
mothers and grandmothers, which was indicated in the questionnaire. It appears that an
authoritative parenting style (Baumrind, 1991) was common among mothers, e.g.
preferring to use time outs, talk to children about misbehaviour and encourage the
inclusion of children in decisions concerning them. Halpenny and colleagues (2010)
also found that Irish parents were most commonly characterised by an authoritative
style (Baumrind, 1991). On the other hand, the perception of grandmothers’ disciplinary
approaches indicates a more permissive/indulgent parenting style (ibid), i.e. ignoring
misbehaviour or admittedly letting them “aw’ay with murder” (Nuala, grandmother).
Perhaps this is consistent with Johnson (1985) who identified that grandmothers wished
to focus on having fun and developing a friendship with grandchildren (cited in
Lundstrom, 2001).
With grandmatemal involvement in frequent childcare, the effects of a child
coming in contact with two very different parenting styles needs further consideration.
The themes of strictness/discipline and development need to be explored; for instance,
authoritarian discipline in the form of some sort of sanction in conjunction with an
effectively indulgent grandmatemal approach may give rise to conflicting messages to
the child and potential conflict between mother and grandmother. Therefore there is no
level of follow through or consistency, elements considered vital for effective discipline
(Nixon & Halpenny, 2010); turning to another party for comfort may become a learned
behaviour, rather than learning to respect authority and accept consequences for their
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actions. Fergusson, Maughan and Golding (2008) found that children frequently cared
for by grandparents were more likely to exhibit hyperactivity and problems in peer
relations, highlighting a possible consequence for encountering different styles and
approaches to parenting.
Furthermore, this may lead to a divide in the mother-daughter relationship, with
mothers placing blame on grandmothers for contradicting her approach to parenting;
increasing the level of conflict in the mother-daughter relationship. “More positive
mother-grandmother co-parenting relationships are associated with fewer child
problems related to attention, defiance, and aggression” (Baker et al, 2010, p. 178);
therefore there may be a cyclical pattern occurring here-mothers and grandmothers
differ, which impacts the child’s behaviour, which in turn influences the motherdaughter relationship and so on. More open communication of role expectations
between mother and grandmother could be beneficial for the child, and mother and
grandmother.

5.2 Mother-daughter Relationship
While grandmothers felt that they would not like to interfere in their daughters
parenting of their grandchild/ren, it was interesting to note that all three focus groups of
mothers appeared to refer to how their own mother gave her input on childrearing at
some point, even if advice had not been sought. This could be because while
grandmothers have a duty to their grandchildren, they also have a responsibility as a
parent to their daughter. Therefore they may have meant well by ‘advising’ the mother;
that is they feel they are looking out for their own child; but this may not be recognised
similarly by mothers. Miller-Day (2004) felt that grandmothers often anticipate
grandmotherhood as “another chance” (p. 3); wanting their children to negotiate the
mothering role in a more perfect manner than they had themselves. Perhaps uncovering
where the ‘perfect mother’ image stems from; the phenomenon that seems to
overshadow the mothering role in the 21 Century.
It is also possible that mothers are fimstrated with the manner by which
grandmothers (seem to) ‘spoil’ grandchildren. FGD and the open ended section of the
questionnaire expressed a level of perceived and self-admitted spoiling was associated
with the grandmother role. With the current economic climate, family finances may be
limited due to demanding financial commitments; and so grandmothers may be in a
better position to provide gifts and treats, creating the image of a ‘loving and giving’
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grandmother cum carer. Therefore, it is possible that mothers can be wishful of
grandmothers and the things they can provide for children; creating a level of
resentment toward the grandmothering role.
In the FGD, mother participants indicated that they were frustrated by
grandmothers ‘intruding’ on their parenting. On exploring the relationship between
mothers and adolescent daughters, Voight and colleagues (1996) found that while
mothers and grandmothers share some caregiving responsibilities, some adolescent
mothers felt that this was an intrusion on their parenting resulting in conflict (cited in
Buckingham-Howes et al., 2011). This therefore indicates similarities to the motheradult daughter relationship; possibly because mothers wished to be recognised as
mothers in their own right, rather than extensions of their own mother. This reiterates
the point that grandmothers may wish to ‘right the wrongs’ they encountered in their
role as mother (ibid). This may be linked to the theme of values discussed in the
previous chapter, that mothers often unwittingly carry the values of the previous
generation forw'ard into their own parenting. Mothers may not communicate this
frustration to grandmothers as they recognise that this ‘intrusion’ is a price they have to
pay which allows them to pursue roles other than motherhood. Therefore mothers may
relinquish some of their independence regarding parenting in order to have greater
independence regarding other aspects of life, e.g. socially and economically.
Some mothers on the other hand did recognise their own mother as greatly
influential in how they developed in their roles as mothers, often because of lack of
experience when becoming a mother for the first time. Though it appears grandmothers
were influential in that they were identified by mothers to more frequently give their
opinion on aspects of child rearing. A conflict of perceptions became evident; mothers
felt that grandmothers are often very forthcoming with their opinions; grandmothers felt
that they preferred not to intrude unless their daughter needed advice, this raises the
question how does a grandmother differentiate when a mother needs advice or when an
opinion is simply offered?
Frustration was often expressed in focus groups by mothers when discussing
grandmother input. Some mothers felt this thistration could not be communicated to the
child’s grandmother as it was felt that you needed to '‘pickyour battles”, particularly
when grandmothers are needed for childcare. Again, indicating that mothers are willing
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to ‘surrender’ to a degree for fear of conflict with the grandmother, and risk the
grandmothers’ withdrawal of childcare. It ought to be noted that mothers were also very
grateful for the support their mothers gave them in the mothering role. Some mothers
did feel that they could speak to their own mother, but an entirely different dynamic was
expressed in relation to the child’s paternal grandmother, which was also emphasised by
a group of grandmothers. Perhaps this is why Somary and Strieker (1998) identified that
“maternal grandparents, especially maternal grandmothers have stronger bonds with
their grandchildren than do paternal grandparents” (cited in Lundstrom, 2001, p. 11).
This may also have roots in the concept of genetic certainty, i.e. maternal grandmothers
are more certain of their genetic link to grandchildren (Bishop et al, 2009).
It must be reiterated that focus groups indicated that there appears to be a level of
conflict associated with the mother-daughter relationship as a result of differences
regarding child rearing practices (as mothers and maternal grandmothers are felt to be
more involved in childcare as they are more certain of their genetic connection to the
child (ibid), i.e. they share a common bond, e.g. child rearing responsibilities). Perhaps
this is why Birditt and colleagues (2009) felt that mother-daughter relationships were
generally more emotionally intense than father-son relationships. This was evident from
one mother wishing she had become a mother earlier in life so as to benefit from such a
bond (i.e. the common bond of‘being a mother’), and the appreciation of the mothering
role that was apparent on becoming a mother for the first time. Thus highlighting the
research of Washington and colleagues (2009) relating to the similar experiences shared
as women and as mothers, who are a central part of the family.
Overall, it would appear that while a certain level of difference in opinion, and
level of frustration exist in the mother-daughter dynamic; it is reluctantly expressed by
both parties. This underlines the need for a more open culture of communication
between mother and daughter in relation to parenting, to ensure fimstrations do not build
and go unrecognised; specifically when grandmothers are greatly involved in the lives
of their grandchildren. The social care practitioner may be able to aid mothers and
grandmothers in this respect, through working with them in family resource centres, or
as a family support worker, e.g. clarifying roles and values with each other, therefore
recognising the important role of the grandmother.
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Interestingly, mothers and grandmothers understand that they need to avoid open
conflict with each other, as both have much to lose from upsetting the other. For
instance, the grandmother does not wish to comment on the mothers parenting for fear
that angering the mother may result in the grandmother being disconnected from her
grandchild. Whereas mothers appear to keep their frustrations silent in order to benefit
from grandmatemal support in the form of childcare. Again, the social care practitioner
may play a role in enhancing the mother-daughter relationship tlirough family mediation
for instance, creating a space for them to communicate childrearing issues such as
defining the boundaries of mother and grandmother roles.

5.3 Grandmother Role
From the focus groups, it was evident that grandmothers associated a great deal of
enjoyment with their role regarding the grandmother-grandchild relationship. They felt
that they got “all the best hits” (Moira, grandmother), e.g. being able to play with their
grandchildren; take them to the library, or bring them to a cafe for ice cream, without
the level of responsibility associated with parenting. It was felt that grandmothers
“enjoy them (grandchildren) more” (Marie, grandmother), with a preference to “parent
them (grandchildren) when they’re at home ” (Marie, grandmother). It would seem that
the lesser level of responsibility that lies with the grandparenting role gave the
grandmothers more time to enjoy their grandchildren, in comparison to when they were
parenting their own children; that is grandmothers can indulge grandchildren. Apple
(1956) similarly found that once family authority is removed from the grandparenting
role, a warm, indulgent relationship with grandchildren ensues (cited in Woods, 1996).
This highlights the difference in parenting styles between the generations, and
difference in values; giving rise to the possibility for conflict in the relationship.
Perhaps this difference in parenting style arises due to situational difference, as
indicated by Apple (1956); with grandmothers having more time to engage with
grandchildren. As a result mothers may be wishful of this opportunity, which may give
rise to conflict.
During FGD, grandmothers expressed satisfaction in their roles; but there were
also negative aspects. Like Fahey and Murray (1994), tiredness was expressed as a
negative aspect; particularly by one grandmother in relation to living in a
multigenerational household. Further negativity was expressed when grandchildren
were not contented while in the care of grandmothers. There appeared to be a general
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consensus that they would not wish to take on more of a role in childcare- “we need a
break too (Noreen, grandmother); “we 're happy doing it just now and then ”
”

(Josephine, grandmother). This implies that a grandmother can feel overwhelmed by
their level of involvement in childcare.
There appears to be a level of lack of choice, that grandmothers are involved in
childcare out of‘obligation’ as a mother to their child. Therefore continuing the values
that were associated with mothering in the previous generation, the image of the
‘mammy martyr’; the needs of the family are paramount, even if this comes at an
expense to the mother. Clear communication as to one’s ability, i.e. what is physically
and mentally feasible could overcome this, and lead to greater role satisfaction.
The level of involvement mentioned would illustrate a link to Lundstrom’s
(2001) ‘Supergrans’ category, i.e. grandmothers appear to emphasise the fiin activities
they engage in with grandchildren. With many mothers juggling a number of roles in
order to aehieve the socially constructed perfect mother status, grandmothers may need
to be ‘Supergrans’ in order to support ‘Supermums’. From discussing the
grandmothering role with mothers, a link to Lundstrom’s ‘conscientious’
grandparenting category could also apply in that two mothers shared experiences of
where their child’s grandmother had been ‘over-conscientious’ in their role; e.g. cutting
the child’s hair or going about putting the child into a creche without consulting its
mother. There is an obvious need for role boundaries to be defined, in doing so much
conflict in the mother-daughter relationship could be avoided. This again indicates the
key role the social care practitioner can play in facilitating the roles of mothers and
grandmothers, and enhaneing the mother-daughter relationship.
In sum, grandmotherhood appears to be a source of some fulfilment; there are
some negative aspects to the role, such as the feeling of obligation to the role, but in
general the role seems most rewarding. There is a lack of clarity and delineation
regarding the boundaries of mother and grandmother roles when grandmothers are
involved in frequent childcare; this may lead to role confusion, not only for
grandmothers, but perhaps for grandchildren. Co-parenting, the new reality that appears
to face mothers and grandmothers in the 21 Century is one which must be identified,
defined, understood, and voluntarily subscribed to with clarity about the ‘terms and
conditions’ for a more harmonious relationship. This may need third party intervention,
i.e. the social care practitioner. This stresses the need for future research into the topic.
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with specific focus on the perspective of the child; and the need for open
communication as to how one’s role is perceived.

5.4 Shifting Expectations
Shifting expectations were so frequently discussed by mothers and
grandmothers they need to be explored. The most obvious value shift related to
discipline, and how mothers and grandmothers differ in their approach. The shift from a
more authoritarian parenting style was also highlighted, which Greene and colleagues
(1995) identified as most common in Ireland at the time. This also linked to the use of
physical punishment by the previous generation when disciplining one’s own children.
The data outlined in the questionnaire relating to discipline and parenting style
tended to show that the grandmothers, when raising their own children, were more
likely to fall into the category of an authoritarian parenting style (Baumrind, 1991).
However in their role as a grandmother it would appear that they adopt a more indulgent
style (ibid). While it was evident that many grandmothers felt discipline was beyond the
remit of their role, this suggests that values change as one transitions from motherhood
to grandmotherhood. The “softening” of one participant’s mother during her transition
to grandmotherhood illustrated this, and so perhaps a topic for further research.
Religious values would also appear to have shifted. As this research has
identified, mothers and grandmothers have divergent religious values; grandmothers
were more likely to feel that children should be encouraged to pray and attend church
services regularly, and mothers felt this to be true. While no significant difference could
be recorded for bringing children to church to light candles, grandmothers were most
likely to do so. Interestingly, mothers were still more likely to bring children to church
services. Perhaps this is due to mothers working Monday-Friday; grandmothers may
encourage religious practice on such days, but mothers do so on weekends when they
are not working. This again implies that grandmothers are co-parenting; highlighting
that both parties must communicate regarding parenting practices in order to avoid
conflict, specifically as mothers and grandmothers have differing values in relation to
religion. This may be due to rapid social change, shifting value systems that manifest
themselves at an intergenerational level.
It was also interesting to see that rather than focussing on the religious aspect of
First Holy Communion, mothers and grandmothers discussed the topic in relation to the
image and fashion aspects associated with it in today’s society, which appears to have
overshadowed the religious aspect. These discussions revolved around the amount of
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time and money spent on finding an outfit for the occasion, the method of transport used
in getting to the Church, e.g. hiring a limousine. Again, this highlights how values have
changed, from what was previously seen to be one of our nations defining
characteristics, i.e. Catholic devotion, to the materialism and the “I want” culture that
grandmothers in this study associated with today’s society. This stresses that identity in
today’s society is created through consumption rather than religiosity, as Irish
religiosity has “fallen in tandem from one birth cohort to the next” (Voas, 2010, p. 688);
perhaps due to the “general liberalization of values” (ibid), encouraged by economic
development, i.e. The Celtic Tiger.
Change w'as also expressed in relation to technology; grandmothers discussed
how technological advances have given this generation a level of convenience that they
did not have; rather they were kept busy at home with home making duties, while they
felt mothers today benefit from automatic washing machines, dishwashers, etc. In this
sense, motherhood is recognised as being somewhat easier in that mothers are not ‘tied’
to their homemaking duties. However, it would appear that technological advances have
also made mothering more difficult in that a level of stress and fear exists that
grandmothers did not encounter as parents; this is the fear around bullying. With so
much social media available to children in today’s society such as mobile phones and
the internet, mothers felt children were more vulnerable to bullying. Grandmothers in
particular underlined the level of materialism associated with parenting in today’s
society, e.g. purchasing items so that children from lower socioeconomic backgrounds
in particular are not further disadvantaged, i.e. bullied for not possessing a mobile
phone. Williams and colleagues (2009) had previously indicated that children whose
mothers were of lower socioeconomic and educational backgrounds were more likely to
have TV’s, DVD’s or games consoles in their bedroom than those considered to be in a
higher socioeconomic bracket. This reinforces materialism in children, and typically,
‘Ihe stronger the tendency among mothers to conform to the social norms concerning
appearance (“what I should be and look like”), the stronger the similar tendency among
their daughters” (Izydorczyk, 2010, p. 66).
These studies and present findings suggest that parenting in the previous
generation may have been simpler in this respect; child rearing responsibilities remain
constant, however the level of‘obligation’ to provide computers, etc. for children in
order to keep up to date with common culture, and the expression of fear surrounding
this appears to weigh heavily on motherhood today. Therefore it is indicative that a
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large portion of mothers are involved in the labour force. There appears to have been a
shift in values regarding maternal employment also. Grandmothers in the study spoke
about the level of appreciation they had for the ‘luxury’ to be stay-at-home mothers;
while mothers today would not tend to have a similar choice. This implies that values
have changed, also that maternal demands have changed; previously a mothers principle
obligation was her family and their needs, nowadays mothers appear to have greater
obligations to a number of roles as well as mothering, i.e. social and employment
obligations. Furthermore, there seems to be a level of guilt overshadowing mothers in
employment. While “young mothers who feel emotionally supported by their own
mothers are more likely to be psychologically available to their children” (Wakschlag,
Chase-Lansdale, Brooks-Gunn, 1996, p. 2132), mothers in employment experience the
dilemma of not being physically available to their children.
It would appear though that many mothers are content in working outside of the
home, YouGov (2009) found that only 19% of mothers would not work if it were not a
necessity; similarly, only 26.7% of mothers in this study would prefer to be stay-athome mothers if given the choice. This implies that the belief that mothers need to be
gainfully employed is in some cases a myth. This also emphasises that mothers
recognise it is possible to negotiate a number of roles at once, from which selffulfilment can be achieved. Feminist literature has indicated maternal employment as
being a positive experience for mother and child; intensive mothering can impact
negatively on a woman’s equality, and influence stereotypical gender identities to
children (Pollitt, 2012). Involvement in the labour force however, allows a mother to
encounter “normal adult modes of pleasure and accomplishment” (ibid, p. 9), as well as
greater self-respect independence economically. Furthermore, maternal employment is
felt to be associated with social and psychological benefits for the family unit (Markus,
1990). However, mothers appear to be caught in the bind of trying to achieve selffulfilment, while encountering the guilt of not being available to their children. While a
mother’s time may be spread among a number of roles, this does not stop her from
wishing to achieve the socially constructed ‘perfect mother’ image. The pressure to
achieve such status was clearly evident throughout this study.

5.5 Mothering Role
The socially constructed image of‘motherhood’ appears to strongly influence the role
and perception of the ‘mother’. This thesis has been propounded by Netmums (2010) in
that mothers felt they needed to lie about the level of interaction they had with their
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children and the amount of television their children watched in order to be portrayed
well as a mother. All mother focus groups expressed the pressure to portray such an
image.
It appears that today’s society does not accept Winnicott’s term, the ‘good
enough’ mother (1965). However, the manner in which the mothers spoke about their
parenting behind closed doors so to speak, in comparison to how they appear to the rest
of the world would suggest that mothers do believe it’s acceptable to be ‘good enough’
in order to cope with the challenges of motherhood, however there’s a sense that it’s not
acceptable for this to be seen socially. This also tends to highlight Goffman’s theory of
Presentation of Self in Everyday Life (1959) and the front and back regions he
described. This could link to the statement made earlier about the ‘obligation’ to protect
children from* further disadvantage in that mothers may wish to provide expensive
things for their children, not only to keep their children up to date with social trends, but
in order to achieve the ‘perfect mother’ image that society imposes on them.
Mothers felt that they have “more ” of a role in comparison to the previous
generation’s role definition of motherhood. Some felt their mother had merely been a
disciplinarian; whereas they wished to be considered as more; perhaps similar to the
findings of Nixon and Halpenny (2010), which documented children’s views on
parenting. Authority was but one of eight themes that they identified, others included
protection, guidance, emotional support and the facilitation of autonomy. Mothers in
this study expressed views similar to these in relation to their own role; while socially,
feminism has indicated that mothers are expected to “care for the home, taxi children to
school and extracurricular activities, have careers, and also manage to look and behave
sexually enticing” (Guendouzi, 2005 cited in Black & Foster, 2011, p. 95). But, when
commenting on the mothering role and how it was previously negotiated, discipline
appeared to be the main focus at the time. Furthermore, motherhood today was felt to be
more ‘sentimental’ than it previously had been. It was interesting that mothers
expressed this view, as this suggests a link to family values, a key value in the previous
generation; while grandmothers spoke more about the materialism and social pressure
evident in today’s society that appears to consume mothers in their role. This highlights
conflicting role perceptions, and perhaps this needs further research, as perceptions may
impact the mother-daughter relationship should perception and reality differ.
Much of the FGD regarding the mothering role referred to the pressures
associated with motherhood, particularly on the part of grandmother participants. They
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identified that child rearing today was very difficult in comparison to when they were
rearing their own children. While technological advances were felt to lessen the burden
of domestic duties for mothers, a number of different challenges were expressed by
grandmothers such as financial worries, juggling work and child rearing responsibilities
and transporting children from one activity to another. In general, the most popular
theme seemed to be ‘time’. Grandmothers felt that developing “routines” with children
were vital to mothers being able to balance all of their responsibilities while still having
time for a relationship, and time for themselves. However, with recent research by
Procter and Gamble (2011) finding that 40% of mothers had less than one hour to
themselves a day due to work and home responsibilities (Irish Examiner, 2011), this is
likely to have an impact on the mother’s ability to parent. During focus groups mothers
indicated that they worked in order to get a break from mothering; perhaps this was so
as they did not wish to ‘lose’ themselves to motherhood, but to retain some of her
independence as a woman and reap the social and psychological rewards (Markus,
1990).
Grandmothers remarked that the challenges children are faced with today must
be quite difficult to parent, therefore there was a level of admiration and appreciation
for the way in which mother’s negotiate their role in today’s society. Similarly, an
appreciation for the mothering role was shown by mothers in that they felt they did not
truly appreciate what parents sacrifice until having their own children, which impacted
the mother-daughter relationship in a positive manner. Perhaps if more open
communication were encouraged then both parties would feel more appreciated in their
roles, which may encourage lesser frustration in the mother-daughter relationship.
Mothers frequently discussed the theme of protection and safety, e.g. bullying or
children becoming involved with the ‘wrong crowd’; and the pressure to parent
successfully to prevent such an occurrence in the future. Overall, mothers today appear
to be “stuck between a rock and a heard place”; while they understand they must
embrace the ‘typical’ parenting duties such as being a disciplinarian, they do not wish to
be viewed negatively by their children in comparison to grandmothers. Therefore there
seems to be a moral dilemma as to how to combine the tasks associated with the
mothering role, e.g. discipline, and still remain in a positive light to the child. Mothers
wish to spend positive time with children when not working, but mothering obligations
mean that mothers should set limits/discipline; therefore there is inner conflict regarding
values; mothers wish to indulge rather than adopt an authoritative style in order to spend
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positive ‘quality time’ with children. Again, indicating that mixed messages in
parenting may lead to confusion for the child regarding values and appropriate
behaviour.
Mothers gave the impression that they were somewhat envious of the position
and role grandmothers could play in spoiling the child and the level of enjoyment and
‘fun’ which seem to be associated with the grandmother role. Grandmothers seemed to
embrace the stereotypical spoiling aspect of their role; highlighting discipline was not in
their role description. However, do they avoid discipline as it’s not their place, or
because they enjoy the positive alliance formation with their grandchild which
overshadows the old age status that is often socially associated with grandmotherhood?
There was an obvious fear of the dangers in today’s society, e.g. drugs,
kidnapping, paedophilia, etc. which mirrors the findings of Halpenny and colleagues
(2010); with 60% of participants highlighting that the worry of the child’s physical
safety impacted “a lot” on their parenting (p.45). This is possibly due to the fact that
social media is widely available to mothers today, more so than in previous generations
and perhaps this is why the theme of protection and safety of the child was paramount
for mothers. Furthermore, during focus groups grandmothers discussed the lack of
safety awareness they had when their children were young, highlighting their
‘innocence’ in relation to this. As Miller-Day (2004) stressed, grandmotherhood is
Ifequently viewed as a second chance to ‘right the wrongs’ of the previous generation;
perhaps grandmothers have unknowingly transmitted this increased awareness to
mothers, heightening their consciousness of the theme.
Motherhood appears to have undergone significant shifts in expectations from
that of the previous generation. With mothers negotiating a number of roles, not simply
being a housewife or mother, the value of routine appears to be great; particularly with
mothers wishing to take on ‘more’ of a role nowadays. One must wonder when do
mothers give in to being ‘good enough’, or do they feel this is possible without being
made feel insignificant in their role? If mothers are constantly feeling pressured by
society to be ‘perfect’, then they may only be exhibiting the “I” that was outlined in
Mead’s theory earlier. Therefore, there would be possible “social chaos and
disorganisation” (Turner, 2002, p. 154), and with mothers playing a central role in
family life this could have greater impact on the family unit, as well as her own mental
health. Future research into the topic of pressures experienced in motherhood and the
impact on the family unit would be beneficial.
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5.6 Social Expectations
It is not only the mother image that is socially influenced. Grandmothers felt that
children today seem to be “growing up too fast”, so much so that “they’re not children
anymore”. Mothers showed concern from a safety and protection point of view that
young girls today are more fashion conscious. Surprisingly it is mothers themselves that
have created this occurrence, as a daughter’s beliefs regarding image are generally
predicted by those of her mother (Liechty, Freeman, Zabriskie, 2006). Though mothers
were recognised by grandmothers to place greater emphasis on pride in appearance,
responses to the open ended section of the questionnaire would tend to highlight this
also. With various forms of social media being widely available to young people today
it is not startling that children are becoming more mature in thefr view of their image,
wishing to compare themselves to the celebrities they see in magazines, on television
and the internet.
The content of TV programmes appear to be pushing boundaries with
controversial storylines, while such programmes should not be shown until after the
‘watershed’, they are often repeated as daytime viewing. This may be difficult for
parents to monitor; particularly with Williams and colleagues (2009) identifying that
many young children have TV’s in their bedrooms, leaving children vulnerable to what
might be considered more mature content. Therefore children may feel mature beyond
their years and wish to demonstrate this to peers by creating an image to signify this
(Eckert, 1994 cited in Ding & Littleton, 2005). Indulgent grandmothering may also be
cause for concern; should a grandmother indulge the child while in her care, who is
monitoring the content of television viewing?
One particular difference underlined by the survey was that mothers were more
likely than grandmothers to indicate that they would buy high fashion labels for
children. This was consistent with the perception that mothers place more emphasis on
children taking pride in their appearance, thus it is not surprising that mothers spoke
about young girls being more fashion conscious; mothers unwittingly transmit these
values to their daughters (Izydorczyk, 2010). With 15 out of 50 mothers mentioning
finance as a factor in buying high fashion labels, it poses the question, if finance was
not a factor, would more mothers buy high fashion labels for their children? Again, this
relates to the pressure placed on motherhood to present a ‘preferred’ social image. It
may also be linked to the role mothers wish to play; and envy they have for the
grandmother-grandchild relationship that exists.
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The topic of gender identity was highlighted earlier in that one group of mothers
expressed a level of unfairness as to how they had been treated in comparison to their
brothers. However, it was interesting to see that when speaking about children’s image
and styling these mothers also differentiated based on gender; again, illustrating that
values are often transmitted from one generation to the next (Jodi et al, 2001). A certain
amount of fear was evident regarding the way girls are styled; the possibility of rape
was mentioned; boys on the other hand were seen to be “fairly safe ”. This links to
findings by Netmums (2010) that mothers view sons and daughters differently, and
therefore possibly impacting how they view themselves. The topic of fear and control
continued on to the discussion of activities, perhaps as mothers fear is increased due to a
lack of monitoring and physical presence; they therefore attempt to control what they
can, i.e. the child’s image, how they are socialised, the activities in which they engage.

5.7 Activities
Findings of this study identified that mothers are significantly more likely than
grandmothers to engage in a number of activities, i.e. swimming, going to the library,
homework, imaginary play, but to name a few (see table 6, presented in the results
chapter). Perhaps mothers wished to engage in a number of activities as a result of guilt
over their absence from the home. In the FGD, grandmothers expressed a possible
reason why mothers are more likely to do homework with children; for instance, not
being familiar with the cun'ent curricula. While it was felt that they had the time to
engage in this activity with grandchildren, they did not feel educated enough to do so.
However, it must be considered that perhaps this is also due to grandmothers wanting to
be associated with more ‘fun’ aspects of their role and enjoying the lesser level of
responsibility associated with the grandmothering role.
The difference between the level of engagement in activities was also apparent
in a number of focus groups, with grandmothers discussing the large amount of time
mothers spend transporting children from one activity to another. However, while child
development did appear as a factor in this, the dominant feeling was that mothers
needed to keep children active in order for their own peace of mind, knowing that they
were not in danger“once they’re around the table in front of me I know what they’re doin’” (Laura,
mother).
As a result this indicates that mothers are quite focused on the safety/protection aspect
of their role, rather than the fun element of engaging in activities with children; which
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Kelly (1995) found important in creating a “social space for parenting” (cited in
Harrington, 2006, p. 168). With the reoccurring theme of safety and protection
throughout focus groups perhaps mothers, and children, would benefit from engaging in
activities together with the focus being on having fun and developing a relationship with
each other, specifically as time together is somewhat limited as mothers negotiate a
number of roles. The ftm aspect would help mothers release some of the many stresses
related to their role; and it would allow them to parent without being viewed simply as a
disciplinarian.
Mothers were found more likely to encourage children to pursue
sporting/recreational activities, while this may appear to be in relation to positive child
development, it is possible that mothers may have another agenda. Earlier it was stated
that some mothers wished to be employed in an effort to get a break from the stressftil
task of parenting, perhaps child involvement in these types of activities is encouraged
similarly for a break from parenting, or as a social outing for mothers as well as
children, i.e. meet other mothers when bringing children to activities. It is also possible
that mothers wish their children to engage in outdoor activities as these are associated
with specific values such as sharing and taking turns (Guiney and Regan, 2005),
therefore relieving the mother of the duty of teaching the child such values. The child
learns these values in a ftm environment, one which mothers may not have time to
create should they be negotiating and juggling a number of roles.
A number of factors were discussed as influences over children’s leisure
activities, such as a degree of overprotection; also the mother’s form. Television was
often used as an informal babysitter, "more so for laziness purposes" (Louise, mother)',
for instance when mothers were tired or wanted to remain in bed in the mornings. With
mothers being so concerned with monitoring their children, it was surprising that they
were willing to allow their children go unsupervised in order to rest. It was felt to be a
convenience in today’s society that made parenting easier. Perhaps this is why
grandmothers spoke more negatively about using television in this way, as they did not
have that convenience when they were rearing their children. However, would they be
of the same opinion if they had their grandchildren on a full-time basis?
These points suggest that values and the level of time mothers have due to
juggling an array of roles and responsibilities have changed the types of activities they
engage in with children. On the other hand, as Lundstrom (2001) pointed out, the
grandparent’s age will obviously impact the types of activities they engage in with
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children; the level of enjoyment and role satisfaetion that grandmothers attain from the
activity may also have an influence. The father’s values and role in influencing the
mother’s view was also discussed earlier; a topic that is in need of further research.
Lynch and Lyons (2008) previously emphasised that the task of caring for
children is often deemed to be “women’s work” (cited in Share & Kerrins, 2009, p. 34).
However, the manner in which the fathering role was spoken about during focus groups
would suggest that fathers are having greater input in childrearing. Perhaps social
expectations are changing; with the introduction of legislation regarding maternal
employment and the current economic downturn, there is greater equality in parenting
and the likelihood of stay-at-home fathers is increasing. Though, it appears that mothers
in employment still take much of the childrearing responsibilities on themselves, e.g.
having the child’s changing bag fully organised before going to work should the father
be child minding. It is as though there is a feeling that the father will not complete
childcare duties in the ‘correct’ manner, when in fact he may merely have a different
approach to the mother. Guilt may be consuming the mother here again, due to her
regular absence she may feel responsible for the child’s welfare; however, similar to the
co-parenting relationship that exists between mother and grandmother, she must learn to
share parenting responsibilities with the child’s father.
It appears that there are a number of factors influencing the mothering role, i.e.
the previous generation, peer groups, current social trends, social expectation, and the
father. The pressures on motherhood impact the manner in which children are parented.
However, the grandmothering role does not appear to be influenced in the same way,
rather social policy and familial relations appear to be the most common influences;
with the grandmothers sense of‘obligation’ to her family appearing to be the most
evident influence. Perhaps due to the social views they grew up with, that mothers are
dedicated to their family and put the needs of their family first, above their own.
Highlighting the differences in values that exist between mother and grandmother.

5.8 Strengths and Limitations of the Research
Like all research, this study acknowledges both its expected limitations and relevant and
valuable strengths. Firstly there is a dearth of relevant research on the phenomenon of
grandparenthood and childeare in Ireland. The majority of previous research was carried
out in America, Australia, and the U.K.; highlighting the need for further relevant
research in Ireland.
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Time constraints for completion of the study were also, albeit a foreseeable
limitation, therefore the mother-adult daughter dynamic was the chosen topic of
research. While the lack of investigation into the role of fathers and grandfathers in the
family dynamic may be considered a limitation, the role of the father did emerge
however during FGD highlighting his influence on parenting; therefore highlighting an
area for future research. Time constraints also impacted the sample size in that it was
not possible to entertain a larger sample. A larger sample may have offered the
opportunity for greater representativeness, however, the study did not purport to present
generalizable conclusions, and this was further reflected by the choice of conservative
statistical tests.
Using a snowball sampling method with a relatively small sample may be
viewed as a limitation in generalizability due to the possible risk of only studying those
that are like-minded or have similar backgrounds, and therefore similar values (Green &
Browne, 2005). However generalizability was not the intention of the research, rather
focusing on exploring the particular topics of the research. While this limitation was
considered, in order to reduce or avoid possible harm of participants, it was felt to be
the most suitable method for ethical reasons (this was previously addressed in the
methodology chapter). The family structure has previously been stated as influencing
various aspects of family life. While it is likely that this may influence one’s values and
beliefs, and therefore possibly considered a limitation in not enquiring as to
participants’ family context; due to ethical reasons it was felt inappropriate to enquire
about one’s family structure.
The use of a questionnaire allowed for the possibility of a ‘social desirability
effect’ (Bryman, 2008) in participants answers; however triangulation between sections
increased its internal validity; as a result a number of correlations were possible (see
Appendix I). There was also the possibility of non-response; however, in an attempt to
overcome this, contact details were given to participants should they have any
difficulties in filling out questionnaires. The researcher also offered to fill out
questionnaires with participants, taking into account child rearing demands, along with
literacy difficulties, vision impairments, etc. While this could be seen to result in biased
responses, it ensured a higher completion rate, and unclear answers could be clarified
(Christensen, 1994). The research tool itself (the questionnaire) could be viewed as
limited due to the number of closed ended questions; however in an attempt to
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overcome this, where possible closed ended questions contained a category named
‘other’ in which participants could input a further category if they felt it was important
to that question, and an open ended section was incorporated.
The activities section of the questionnaire may have been somewhat limited in
that participants may have interpreted the “all of the time”, “frequently”, “hardly ever”
or “never” headings differently. On the other hand, the use of closed ended questions
could be identified as a strength, i.e. greater reliability as participants are responding in
terms of the same options, and it is felt to be the least threatening of question types
(Fink & Kosecoff, 1985). Closed ended questions are also felt to be more reliable (ibid)
in that ail participants choose responses from the same options. Furthermore, they are
useful for testing specific hypotheses (Oppenheim, 1992). The questionnaire also
remained ‘user friendly’ and less time consuming for those balancing childcare with
other responsibilities as a result of including a number of closed ended questions.
Internal reliability was addressed as answers within the questionnaire could be crosstabulated with others of a similar nature. Also, the Likert Scale used is a popular and
reliable scaling procedure for measuring the intensity of feelings on certain topics
(Bryman, 2008). Validity was increased due to the combination of a variety of question
types and triangulation increased the questionnaires internal validity. The fact that
questions were based in theory further increased the content validity of questions.
The use of focus groups made it possible to further explore participants’ values,
etc. by observing reactions to other participants’ answers, i.e. the strength of their
values, beliefs should they disagree with the values, beliefs of other group members. It
also made it possible to probe answers and get further insight into answers given in the
questionnaires. Furthermore, feminist research has stressed the importance of a high
level of rapport between interviewers and interviewees, and a high degree of reciprocity
on the interviewers part (Bryman, 2008); it was felt that such elements would be better
achieved in smaller, more intimate groups. However, a mixed method ensured that the
study was data-rich; validity was also increased as triangulation could be used to cross
check findings (Punch, 2007).
Thematic analysis may involve difficulties around mutual exclusivity when
categorising responses (Bryman, 2008); for instance, some categories were quite
similar, e.g. protection/safety and development, and therefore difficult to categorise as
they are not completely mutually exclusive. Also, the theme of discipline could have
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been incorporated as a subtheme of motherhood, the father and his role and
grandmotherhood; however, it was considered important enough to be a separate theme.
The use of a reliable and widely used analysis programme such as SPSSvl9 in
calculating the statistical data strengthens the research because human error is excluded
from calculations.
The fact that the viewpoint of children was not included in this study underlines
a topic for future research. The child’s input would be greatly beneficial in developing
parenting programmes as the question exists, what does the co-parenting relationship
that exists between mother and daughter (or denial of such a relationship) mean for the
child? This is particularly true when mothers and grandmothers were identified as
adopting two different parenting styles; with consistency being identified as a key
element of effective discipline. Without the child’s input the outcome of inconsistency
is open to interpretation. Furthermore, the topic of the paternal grandmother and her
influence on the family dynamic, which arose from this research, stresses an area that
greatly impacts the mothering role.

5.9 Conclusions
In general, the research explored a number of key concepts, measures and
indicators of theoretical and empirical factors that constitute motherhood and
grandmotherhood in the context of parenting and child minding. For instance, mothers
viewed their role as demanding; they felt they had ‘more’ of a role than the previous
generation, particularly due to the responsibility of balancing a number of roles, e.g.
finding a work-home balance. They were found to engage in a number of activities with
their children. Mothers appeared to identify with an authoritative parenting style in that
they indicated they were likely to believe children should be included in the decision
making process; and placed importance in reasoned discipline. Mothers also seemed
most likely to encourage self-expression and experimentation through one’s image.
They felt that their role was highly influenced by society, one’s own mother, and the
child’s father.
Grandmothers emphasised the great enjoyment they associated with their role as
they felt they got the ‘best bits’; the lesser level of responsibility placed on them
allowed greater enjoyment of grandchildren, more so than they had their own children.
Perhaps this was why they were found to adopt an indulgent role, allowing
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grandchildren “get away with murder”; or, possibly this was due to their preference not
to interfere in their own child’s parenting approach. Grandmother engagement in
activities was less than mothers, but grandmothers were found to have stronger religious
values.
These differences were not reported as influential to the mother-adult daughter
relationship as the vast majority of respondents indicated that they felt, and perceived, that
a positive relationship existed between the two. However, FGD highlighted some
existential angst due to value differences regarding one’s childrearing approach, but this
was not openly voiced to one’s mother/daughter. Mothers felt it impossible to voice their
frustrations due to the level of support grandmothers gave them; grandmothers, perhaps
because they did not wish to interfere, were more likely to ‘hint’ at issues rather than
openly address them.
Grandmothers felt mothering today to be very stressful as mothers were balancing
a number of roles, i.e. childcare, work and bringing children from one activity to another;
therefore less time to dedicate to each. Grandmothers indicated a level of admiration for
the way in which mothers put a lot of effort into their role. The role was felt to be greatly
influenced by society; and mothers were recognised as placing much importance in
image/pride in appearance and child involvement in recreational activities.
Grandmothers were felt to provide great support to the mothering role. The level
of‘spoiling’ associated with the role emerged a number of times throughout the
qualitative research, and grandmothers were felt to take a passive role in discipline. The
perceptions of their approach to discipline highlight a permissive/indulgent style of
parenting.
Both mothers and grandmothers discussed financial pressure for mothers in
relation to keeping up with social trends; the pressure of balancing a number of roles and
the lack of time in doing so was also emphasised. Grandmothers perceived the pressure to
transport children from one activity to another as greatly impacting on the amount of time
mothers had to allocate to roles. Mothers seemed pressured to portray the image of being
a ‘perfect mother’, which seems to be socially expected. The pressure of children being
bullied was mentioned a number of times by mothers, and grandmothers felt that such
issues and the peer pressure placed on children today must be extremely difficult to
parent.
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The Irish State has placed great emphasis on parenting in recent years with the
introduction of the Commission on the Family in 1995, the Investing in Parenthood
(2002) support strategy, the Family Support Agency in 2003 and the introduction of a
free year of childcare for preschool children; which highlights the recognition given to
the parenting role. The ‘Investing in Parenthood’ strategy has outlined a vision for “a
society in which children have the right to be cared to by people who are supported in
the role of parenthood” (Department of Health and Children, 2002); what about
grandmotherhood? With grandparents being a virtually necessary resource to parents in
today’s society, a similar level of role recognition is not apparent. There is a glaring
lack of a specific support services for grandparents involved in frequent childcare,
particularly a support network for grandmothers as they are most likely to be involved
in such an arrangement. The current support for grandparents were identified in chapter
two, i.e. support for those raising grandchildren and those who do not have access to
their grandchildren. However, the State appears to overlook this vital support for Irish
parents. Previous research has identified the need for recognition of this resource
(Lundstrom, 2005), however it still goes unrecognised.

5.10 Recommendations
The first key recommendation of this study is to develop an appropriate support
network for grandmothers who are involved in frequent childcare. There is much
support for mothers in their parenting role (including the support of their own mothers).
However, considering the demanding nature of the grandmother role in childcare, which
can be physically and mentally tiring, one must question, who is supporting these
grandmothers? The case of Australia was discussed earlier in chapter two, as
grandparents there are also one of the greatest sources of childcare for parents.
Recognition for the role of grandparental childcare exists in Australia in the form of
support groups, forums and organisations dedicated to researching the needs of these
grandparents (including publishing tips for grandparents involved in frequent childcare
(Parenting SA, 2010) an approach which needs to be adopted nationwide in Ireland.
Secondly, due to the level of involvement grandmothers have in childcare today
all factors that impact on parenting must be looked at including grandmother influence
(it was outlined earlier that mothers in this study copied their own mother’s parenting
practice), when developing parenting programmes. The creation of a culture of open
communication between mothers and grandmothers must also be encouraged in such
programmes as the focus groups expressed a level of frustration between the two due to
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an inability to communicate role boundaries and issues. The social care practitioner can
play an important role in encouraging such open communication, possibly through
family mediation; or family support workers may find this a useful tool in enhancing the
mother-daughter relationship, therefore creating a more positive environment in the
home. Should mothers feel comfortable in expressing their needs, and grandmothers in
expressing what is feasible, there is greater likelihood of role satisfaction for both, and
greater likelihood of the child encountering consistency in childrearing practices, which
was stressed as vital for effective discipline (Nixon & Halpenny, 2010).
Finally, when discussing activities and pressures associated with motherhood,
worries of safety and keeping children active appeared to go hand in hand. Mothers also
indicated that an increase in activities would be of great support to them. Not only could
this help in healthy child development, it would also give mothers a break from child
rearing duties, giving them more time for themselves seeing as it has been identified
that 40% of mothers felt they had less than one hour for themselves per day. While
funding may be scarce at present, the possibility of linking such programmes in with the
FAS CE scheme/JobBridge Scheme would be dually beneficial; not only would mothers
and children benefit, but so too would those who are seeking employment in a number
of areas. Furthermore, the development of activity programmes in which mothers and
children engage together may benefit the mother-child relationship, allowing that ‘space
for parenting’ in order for them to bond.
A clear recommendation for further research would be to undertake a similar
study exploring the same questions from the perspective of grandfathers and their sons
(who are fathers as well) and/or between grandmothers and their sons who are fathers. It
was beyond the remit of this study but it would be interesting and worthwhile to explore
the parenting values, beliefs and roles held by fathers and grandfathers in the 21 ^
Century, and the father-grand father dynamic (and father-grandmother dynamic), similar
to the research of Ferguson and Hogan (2004).
Further implications for the social care sector relate to the need to examine the
child’s background, the parenting/co-parenting arrangement they encountered. This may
be useful in a number of areas, e.g. in respite or home support services, after-school
clubs and children who have been taken into care; should the child be acting out, social
care practitioners may need to explore the child’s previous parenting encounters. This
may also have implications for mental health services; with evident conflict present in
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the mother-daughter relationship and both acting out of‘obligation’, it is likely that
stress levels will be increased, and a greater likelihood of them experiencing burnout.

133

References
Aavik, A., Aavik, T., & Korgesaar, J. (2006). Parenting Practices and Personal Values:
Comparison Between Parents of Instiutionalized and Non-Institutionalised
Adolescents, frames, 10 (6()/55){\), AA-56.
Adoption Authority of Ireland. (2012, January 19). Frequently Asked Questions.
Retrieved February 20, 2012, from The Adoption Authority of Ireland:
www.aai.gov.ie
An Bord Uchtala. (2010). Report ofAn Bord Uchtala (The Adoption Board) for 2008,
Dublin: The Stationary Office.
Applegate, J., Burleson, B., Burke, J., Delia, J., & Kline, S. (1985). Reflection-Enliancing
Parental Communication. In I. Sigel, Parental Belief Systems: the Psychological
Consequences for Children. London: Lawrence Lrlbaum Asociates Publishers.
Auerbach, C., & Silverstein, L. (2003). Qualitative Data: an Introduction to Coding and
Analysis. New York: New York University Press.
Baker, J., McHale, J., Strozier, A., & Cecil, D. (2010). Mother-Grandmother Coparenting
Relationships in Families with Incarcerated Mothers: A Pilot Investigation, family
Process, 49 (2), 165-184.
Barclay, L., Everitt, L., Rogan, F., Schmied, V., & Wyllie, A. (1997). Becoming a
Mother: an Analysis of Women's Experience of Early Motherhood. Journal of
Advanced Nursing, 25, 719-728.
Barry, U., & Sherlock, L. (2008). Provision of Childcare Services in Ireland. UCD School
of Social Justice Working Papers Series, ^( 1), 1-31.
Baumrind, D. (1991). The Influence of Parenting Style on Adolescent Competence and
Substance Use. Journal of Early Adolescence, 7/(1), 56-95.
Baxter, J., & Hayes, A. (2007). How Four Year-Olds Spend their Days: Insights into the
Caring Context of Young Children. Family Matters{16), pp. 34-43.
Berzonsky, M. (2008). Identity Formation: the Role of Identity Processing Style and
Cognitive Processes. Personality and Individual Differences, 44{3), 645-655.
Birditt, K., Miller, L., Fingerman, K., & Lefkowitz, E. (2009). Tensions in the Parent and
Adult Child Relationship: Links to Solidarity and Ambivalence. Psychology and
Aging, 24(2), 287-295.
Bishop, D.I., Meyer, B.C., Schmidt, T.M., & Gray, B.R. (2009). Differential Investment
Behavior Between Grandparents and Grandchildren: The Role of Paternity
Uncertainty. Evolutionary Psychology, 7 (I), 66-11.
134

Bois, J., Sarrazin, P., Brustard, R., Chanel, J., & Trouilloud, D. (2005). Parents'
Appraisals, Reflected Appraisals, and Children's Self Appraisals of Sport
Competence: a Yearlong Study. Journal ofApplied Sport Psychology, 17, 381397.
Boulton, M. (1983). On Being a Mother: a Study of Women with Pre-school Children.
London: Tavistock Publications.
Bowen, N., & Bowen, G. (1998). The Mediating Role of Educational Meaning in the
Relationship Between Home Academic Culture and Academic Performance.
Family Relations, 47{\), 45-51.
Bowlby, J. (1952). Maternal Care and Mental Health. Geneva: World Health
Organisation.
Bresnihan, V. (2004). Mind-Maps: Motherhood and Political Symbolism in the Irish ProLife Movement. In P. Kennedy, Motherhood in Ireland: Creation and Context
(pp. 117-126). Cork: Mercier Press.
Briner, M. (1990). Mother and Daughter Relationships. In H. A. Wilmer, Mother Father
(pp. 107-128). Wilmette, Illinois: Chiron Publications.
Bryman, A. (2008). Social Research Methods (3rd ed.). New York: Oxford University
Press.
Buckingham-Howes, S., Oberlander, S.E., Hurley, K.M., Fitzmaurice, S., & Black, M.M.
(2011). Trajectories of Adolescent Mother-Grandmother Psychological Conflict
During Early Parenting and Children's Problem Behaviors at Age 7. Journal of
Clinical Child and Adolescent Psychology, 40 (3), 445-455.
Burke-Kennedy, E. (2012, March 2). Irish Women Earn 77% Less Than Men. Irish Times.
Burton, L.M. (1992). Black Grandparents Rearing Children of Drug-Addicted Parents:
Stressors, Outcomes, and Social Service Needs. The Gerontologist, 32(6), 744751.
Carpendale, J., & Racine, T. (2011). Intersubjectivity and Egocentrism: Insights from the
Relational Perspectives of Piaget, Mead, and Wittgenstein. New Ideas in
Psychology, 346-354.
Carr, A. (2006). Family Therapy: Concepts, Process and Practice (Second Edition ed.).
Chichester: John Wiley and Sons, Ltd.
Central Statistics Office. (2004, December). Retrieved October 13, 2011, from Central
Statistics Office: www.cso.ie

135

Central Statistics Office. (2009, July 29). Quarterly National Household Survey.
Retrieved February 11, 2011, from Central Statistics Office Web site: www.cso.ie
Central Statistics Office. (2011, June 30). Census of Population 2011: Preliminary
Results. Dublin: Central Statistics Office.
Central Statistics Office. (2011). Vital Statistics: First Quarter 2011. Health and Children.
Dublin: Stationary Office.
Cherlin, A., & Furstenberg, F. F. (1985). Styles and Strategies of Grandparenting. In V.L.
Bengtson & J.F. Robertson (Eds.). Grandparenthood (pp. 97-116). Beverly Hills,
CA: SAGE.
Christensen, L. (1994). Experimental Methodology (6th ed.). Boston: Allyn & Bacon.
Citywide Family Support Network. (2004). Supporting Grandparents...Supporting
Children. Dublin: Printwell Co-operative.
Coakley, A. (2004). Mothers and Poverty. In P. Kennedy, Motherhood in Ireland:
Creation and Context (pp. 207-217). Cork: Mercier Press.
Conroy, P. (2004). Maternity Confined:the Struggle for Fertility Control. In P. Kennedy,
Motherhood in Ireland: Creation and Context (pp. 127-138). Cork: Mercier Press.
Conway, E. (2004). Motherhood Interrupted: Adoption in Ireland. In P. Kennedy,
Motherhood in Ireland: Creation and Context (pp. 181-193). Cork: Mercier Press.
Coughlan, S. (2011, January 17). Education and Family: BBC News. Retrieved February
28, 2011, from BBC Web site: www.bbc.co.uk/news
Cox, F. (2009). Human Intimacy: Marriage, the Family, and its Meaning (10th ed.).
California: Wadsworth Cengage Learning.
Craig, G., & Dunn, W. (2006). Understanding Human Development. Upper Saddle River,
N.J.: Pearson/Prentice Hall.
Creswell, J. W. (2009). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches (3rd ed.). Thousand Oaks, CA: SAGE.
Dagkas, S., & Stathi, A. (2007). Exploring Social Determinants to Adolescents'
Participation in Physical Activity. European Physical Education Review, 23, 369384.
Darling, N. (1999, March). Parenting Style and its Correlates. Champaign, Illinois: ERIC
Clearinghouse on Elementary and Early Childhood Education.
Darling, N., & Steinberg, L. (1993). Parenting Styles as Context: an Integrative Model.
Psychological Bulletin, 113{3), 487-496.

136

de Roiste, A. (2005). Attachment. In P. Share, & N. McElwee, Applied Social Care: an
Introduction for Irish Students (pp. 63-79). Dublin: Gill & Macmillan,
de Roiste, A. (2009). Psychological Theories of Child Development. In P. Share, & K.
Lalor (Eds.), Applied Social Care: an Introduction for Students in Ireland (2nd
ed., pp. 77-98). Dublin: Gill and MacMillan.
Demick, J. (2000). Stages of Parenthood. In L. Balter, Parenthood in America: an
Encyclopedia, Volume 1. Santa Barbara: ABC-CLIO, Inc.
Department of Health and Children. (2002). Best Health for Children-Investing in
Parenthood to Achieve Best Health for Children; the Supporting Parents Strategy.
Dublin: Department of Health and Children.
Department of Justice, Equality and Law Reform. (2004). Developing Childcare in
Ireland. Equal Opportunities Childcare Programme 2000-2006.
Desjardins, J., Zelensk, J., & Coplan, R. (2008). An Investigation of Maternal Personality,
Parenting Styles, and Subjective Well-being. Personality and Individual
Differences, 44(3), 587-597.
Dickerson, J., & Stiefer, T. (2006). Nontraditional Students. In L. Gohn, & G. Albin,
Understanding College Student Subpopulations: a Guide for Student Affairs
Professionals. National Association of Student Personnel Administrators, Inc.
Ding, S., & Littleton, K. (2005). Children's Personal and Social Development. Milton
Keynes: Blackwell Publishing.
Duncan, S., Edwards, R., Reynolds, T., & Alldred, P. (2004). Mothers and Child Care:
Policies, Values and Theories. Children and Society, 18(4), 254-265.
Eunice Kennedy Shriver National Institute of Child Health and Human Development.
(2001). Adventures in Parenting. Washington: U.S Government Printing Office.
Fahey, T., & Murray, P. (1994). Health and Autonomy Among Over-65's in Ireland.
Dublin: National Council for the Elderly.
Fergusson, E., Maughan, B., & Golding, J. (2008). Which Children Receive
Grandparental Care and What Effect Does it Have? The Journal of Child
Psychology and Psychiatry, 49 (2), 161-169.
Ferguson, H., & Hogan, F. (2004). Strengthening Families Through Fathers: Developing
Policy and Practice in Relation to Vulnerable Fathers and Their Families. Dublin:
Family Support Agency.
Field, A. (2009). Discovering Statistics Using SPSS (3rd ed.). London: SAGE
Publications.
137

Fink, A., & Kosecoff, J. (1985). How to Conduct Surveys: a Step-by-Step Guide.
Newbury Park, California: SAGE Publications.
Fischer, C., Harvey, E., & Driscoll, P. (2009). Parent-Centered Parenting Values Among
Latino Immigrant Mothers. Journal of Family Studies, 15, 296-308.
Fishbein, M., & Ajzen, 1. (1972). Attitudes and Opinions. Annual Review of Psychology,
23, 487-544.
Forehand, R., & Long, N. (2002). Parenting the Strong-Willed Child: the Clinically
Proven Five-Week Program for Parents of Two-to-Six-Year-Olds. New York:
McGraw-Hill Companies.
Fredricks, J., & Eccles, J. (2002). Children's Competence and Value Beliefs From
Childhood Through Adolescence: Growth Trajectories in Two Male-Sex-Typed
Domains. Developmental Psychology, 35(4), 519-533.
Fulton, E., & Turner, L. (2008). Students' Academic Motivation: Relations with Parental
Warmth, Autonomy Granting, and Supervision. Educational Psychology, 25(5),
521-534.
Gair, S. (1999). Distress and Depression in New Motherhood: Research with Adoptive
Mothers Highlights Important Contributing Factors. Child and Family Social
Work, 4(1), 55-66.
Gockley, G., & Gockley, T. (1997). Loving is Natural, Parenting is Not: Creating a
Value-Centered Family. Rochester: Coleman Press.
Goffman, E. (1959). The Presentation of Self in Everday Life. New York: Doubleday
Anchor Books.
Goldberg, A., & Smith, J. (2008). The Social Context of Lesbian Mothers' Anxiety
During Early Parenthood. Parenting: Science and Practice, 5(3), 213-239.
Goldenberg, H., & Goldenberg, 1. (2008). Family Therapy: an Overview {li\\ ed.).
California: Thomson Brooks/Cole.
Goodfellow, J., & Laverty, J. (2003). Grandparents Supporting Working Families. Family
Matters{66), 14-19.
Goodman, J., Schlossberg, N., & Anderson, M. (2006). Counseling Adults in Transition:
Linking Practice with Theory. New York: Springer Publishing Company, Inc.
Goodnow, J. (1985). Change and Variation in Ideas About Childhood and Parenting. In 1.
Sigel, Parental Belief Systems: the Psychological Consequences for Children.
London: Lawrence Erlbaum Associates Publishers.

138

Green, C. (2000). Beyond Toddlerdom: Keeping Five-to-Twelve-Year-Olds on the Rails.
London: Vermilion.
Green, J., & Browne, J. (2005). Principals of Social Research. Maidenhead: Open
University Press.
Guilbride, A. (2004). Infanticide: the Crime of Motherhood. In P. Kennedy, Motherhood
in Ireland: Creation and Context (pp. 170-180). Cork: Mercier Press.
Guiney, E., & Regan, A. (2005). Guide to Games and Activities for 0-5 Year-Olds.
Dublin: The National Children's Resource Centre.
Halpenny, A.M., Nixon, E., & Watson, D. (2010). Parents' Perspectives on Parenting
Styles and Disciplining Children. Dublin: Office of the Minister for Children and
Youth Affairs.
Harrington, M. (2006). Sport and Leisure as Contexts for Fathering in Australian
Families. Leisure Studies, 25(2), 165-183.
Harris, A. (2010, October 11). Meet the Parents. The Irish Examiner.
Harvey, L., & McDonald, M. (1993). Doing Sociology. London: MacMillan.
Haslam, S., & McGarty, C. (1998). Doing Psychology: An Introduction to Research
Methodology and Statistics. London: SAGE Publications.
Heath, FI. (1999). Using Your Values to Raise Your Child to be an Adult you Admire.
Washington: Parenting Press, Inc.
Heaven, P., Ciarrochi, J., & Leeson, P. (2010). Parental Styles and Religious Values
Among I'eenagers: a 3-Year Prospective Analysis. The Journal of Genetic
Psychology, 777(1), 93-99.
Hill, J. (2010). A New Histojy of Ireland Volume 7: Ireland 1921-1984. New York:
Oxford University Press.
Hilliard, B. (2004). Motherhood, Sexuality and the Catholic Church. In P. Kennedy,
Motherhood in Ireland: Creation and Context (pp. 139-159). Cork: Mercier Press.
Hirshom, B. (1998). Grandparents as Caregivers. In M. Szinovacz, Handbook on
Grandparenthood (pp. 200-216). Westport, Connecticut: Greenwood Press.
Hoftfnan, M. L. (2000). Empathy and Moral Development: Implications for Caring and
Justice. Cambridge: Cambridge University Press.
Hogg, M., Terry, D., & White, K. (1995). A Tale of two Theories: A Critical Comparison
of Identity Theory with Social Identity Theory. Social Psychology Quarterly,
5^(4), 255-269.
Horgan, D. (2001). Childcare in Ireland: Themes and Issues. Irish Journal ofApplied
Social Studies, 2(3), 104-117.
139

Morgan, G. (2004). Mothering in a Disabling Society. In P. Kennedy, Motherhood in
Ireland: Creation and Context (pp. 194-206). Cork: Mercier Press.
Howard, D., & Madrigal, R. (1990). Who Makes the Decision: the Parent or the Child? an
Analysis of the Perceived Influence of Parents and Children on the Purchase of
Recreation Services. Journal of Leisure Research, 22(3), 244-258.
HSE Crisis Pregnany Programme. (2010). HSE Crisis Pregnancy Programme Annual
Report. Dublin: HSE.
Hupp, J., Smith, J., Colemand, J., & Brunell, A. (2010). That's a Boy's Toy: GenderTyped Knowledge in Toddlers as a Function of Mother's Marital Status. The
Journal of Genetic Psychology, 777(4), 389-401.
Idema, H., & Phalet, K. (2007). Transmission of Gender-Role Values in Turkish-German
Migrant Families: the Role of Gender, Intergenerational and Intercultural
Relations. Zeitschriftfur Familienforschung, 79(1), 71-105.
Ikels, C. (1998). Grandparenthood in Cross-Cultural Perspective. In M. Szinovacz,
Handbook on Grandparenthood (pp. 40-52). Westport, Connecticut: Greenwood
Press.
Inglis, T. (1987). Moral Monopoly: the rise andfall of the Catholic Church in Modern
Ireland. Dublin: University College Dublin Press.
Irish Examiner. (2011, March 23). Study: Career Takes 75% of Mothers Away from
Home. The Irish Examiner.
Irish Statute Book. (n.d.). Acts: Irish Statute Book. Retrieved April 10, 2011, from Irish
Statute Book Web Site: http://www.irishstatutebook.ie
Izydorczyk, B. (2010). Body Image Among Young Females with Anorexia Nervosa and
the Structure of Body Image Among Their Mothers. Archives of Psychiatry and
Psychotherapy, 4, 61-67.
Jemmer, P. (2006). Beliefs, Values and the Vacuum of Choice. European Journal of
Clinical Hypmosis, 6(4), 16-21.
Jodi, K., Michael, A., Malanchuk, O., Eccles, J., & Sameroff, A. (2001). Parents' Roles in
Shaping Early Adolescents' Occupational Aspirations. Child Development, 72(4),
1247-1265.
Jones, J. (2011, February 1). Childminding Grandparents Must Learn to Say No. The Irish
Times.

140

Kakihara, F., & Tilton-Weaver, L. (2009). Adolescents' Interpretations of Parental
Control: Differentiated by Domain and Types of Control. Child Development,
80{6), 1722-1738.
Karner, C. (2007). Ethnicity and Everyday Life. Oxon: Routledge.
Kennedy, P. (2004). Childbirth in Ireland. In P. Kennedy, Motherhood in Ireland:
Creation and Context (pp. 77-88). Cork: Mercier Press.
Kennedy, P. (2004). Creation and Context. In P. Kennedy, Motherhood in Ireland:
Creation and Context (pp. 11-36). Cork: Mercier Press.
Kerr, M., & Bowen, M. (1988). Family Evaluation: an Approach Based on Bowen
Theory. New York: Norton.
Kerr, M., & Stattin, H. (2003). Parenting Asolescents: Action or Reaction? In A.C.
Crouter & A. Booth (Eds.). Children's Irifluence on Family Dynamics (pp. 121151). Mahwah, NJ: Erlbaum.
Kim, E. (2008). Psychological Adjustment in Young Korean American Adolescents and
Parental Warmth. Journal of Child and Adolescent Psychiatric Nursing, 2/(4),
195-201.
Kimiecik, J., & Horn, T. (2011). Examining the Relationship Between Family Context
and Children's Physical Activity Beliefs: the Role of Parenting Style. Psychology
of Sport and Exercise, /3( 1), 10-18.
King, V., Russell, S., & Elder, G. J. (1998). Grandparenting in Family Systems: an
Ecological Perspective. In M. Szinovancz, Handbook on Grandparenthood (pp.
53-69). Westport, Connecticut: Greenwood Press.
Kingston, A. (2007). Mothering Special Needs: A Different Maternal Journey. London:
Jessica Kingsley Publishers.
Kitamura, T., Shikai, N., Uji, M., Hiramura, H., Tanaka, N., & Shono, M. (2009).
Intergenerational Transmission of Parenting Style and Personality: Direct
Influence or Mediation? Journal of Child and Family Studies, 18, 541-556.
Kivett, V. (1998). Transitions to Grandparents' Lives: Effects on the Grandparent Role. In
M. Szinovacz, Handbook on Grandparenthood (pp. 131-143). Westport,
Connecticut: Greenwood Press.
Krueger, R. A. (1994). Focus Groups: A Practical Guide for Applied Research (2nd ed.).
Thousand Oaks, CA: SAGE.
Kruger, L. (2003). Narrating Motherhood: the Transformative Potential of Individual
Stories. South African Journal of Psychology, 33(4), 198-204.
141

Lago, C. (2006). Race, Culture and Counselling: The Ongoing Challenge (2nd ed.).
Maidenhead: Open University Press.
Letoumeau, N., Stewart, M., & Bamfather, A. (2004). Adolescent Mothers: Support
Needs, Resources, and Support-Education Interventions. Journal ofAdolescent
Health, 35{6), 509-525.
Liechty, T., Freeman, P. A., & Zabriskie, R.B. (2006). Body Image and Beliefs About
Appearance: Constraints on the Leisure of College-Age and Middle-Age Women.
Leisure Sciences, 28, 311-330.
Luddy, M. (1995). Women in Ireland, 1800-1918: a Documentary History. Cork: Cork
University Press.
Lundstrom, F. (2001). Grandparenthood in Modern Ireland. Age Action Ireland.
Lundstrom, F. (2005). Supporting Grandparents Caring for Their Grandchildren. Dublin:
Comhairle.
Mahoney, A., & Tarakeshwar, N. (2005). Religion's Role in Marriage and Parenting in
Daily Life and During Family Crises. In R. Paloutzian, & C. Park, Handbook of
the Psychology of Religion and Spirituality (pp. 177-198). New York: The
Guilford Press.
Marcia, J. (1966). Development and Validation of Ego-Identity Status. Journal of
Personality and Social Psychology, 5(5), 551-558.
Marcia, J. (1980). Identity in Adolscence. In J. Adelsen, Handbook of Adolescent
Psychology (pp. 109-137). New York: Wiley and Sons.
Markus, E.J. (1990). Does it Pay for a Woman to Work Outside Her Home? Journal of
Comparative Family Studies, XXI (3), 397-411.
McCarthy, A. (2004). 'Oh Mother Where Art Thou?' Irish Mothers and Irish Fiction in the
Twentieth Century. In P. Kennedy, Motherhood in Ireland: Creation and Context
(pp. 95-107). Cork: Mercier Press.
McGillicuddy-De Lisi, A. V. (1985). The Relationship Between Parental Beliefs and
Children's Cognitive Level. In I. Sigel, Parental Belief Systems: The Psychological
Consequences for Children. London: Lawrence Erlbaum Associates Publishers.
McGreevy, R. (2012, March 6). Health: Irish Times. Retrieved March 10, 2012, from The
Irish Times Website: www.irishtimes.com
McKenzie, K., & Harpham, T. (2006). Meanings and Uses of Social Capital in the Mental
Health Field. In K. McKenzie, & T. Harpham, Social Capital and Mental Health
(pp. 11-23). London: Jessica Kingsley Publishers.
142

Miller-Day, M.A. (2004), Communication Among Grandmothers, Mothers and Adult
Daughters. New Jersey: Lawrence Erlbaum Associates, Inc.
Morgan, D., & Scannell, A. (1998). Planning Focus Groups: Focus Group Kit 2.
Thousand Oaks, California: SAGE Publications.
Mussen, P. (1990). Child Development and Personality. New York: Harper and Row.
Netmums News Team. (2010, October 6). Coffee House: Netmums. Retrieved Eebruary
28, 2011, from Netmums Web site: www.netmums.com
Nixon, E., & Halpenny, A. (2010). Children's Perspectives on Parenting Styles and
Discipline. Office of the Minister for Children and Youth Affairs.
Nystrom, K., & Olirling, K. (2004). Parenthood Experiences During the Child's Eirst
Year: Literature Review. Journal ofAdvanced Nursing, 46{3), 319-330.
O' Connor, S. (2011, November 23). Surrogacy in Ireland: Irish Medical Times.
Retrieved December 20, 2011, from Irish Medical Times Web site: www.imt.ie
O' Doherty, C. (2010, November 29). Suffer Little Children. The Irish Examiner.
O' Hara, M. (2009). Exploring Childcare: A North West of Ireland Study. Irish Journal of
Applied Social Studies, 9{ 1), 48-64.
Oberlander, S., Shebl, E., Magder, L., & Black, M. (2009). Adolescent Mothers Leaving
Multigenerational Households. Journal of Clinical Child and Adolescent
Psychology, 3^(1), 62-74.
Ochiltree, G. (2006). The Changing Role of Grandparents. Australian Family
Relationships Clearinghouse Briefing(Briefing No. 2). Australian Institute of
Eamily Studies.
Oppenheim, A. (1992). Questionnaire Design, Interviewing and Attitude Measurement.
London: Pinter.
O'Reilly, A. (2010). Encyclopedia of Motherhood, Volume 2. Thousand Oaks: SAGE
Publications.
O'Sullivan, C. (2011, May 5). Department Handed Report on Numbers Sent to Laundries.
Retrieved 12 5, 2011, from Search: The Irish Examiner Web site:
www.irishexaminer.com
Padilla-Walker, L., & Thompson, R. (2005). Combating Conflicting Messages of Values:
a Closer Look at Parental Strategies. Social Development, I4{2), 305-323.
Parankimalil, J. (2008). Progressive Parenting: the Definitive Resource Book. New Delhi:
Unicom Books Pvt Ltd.

143

Parenting SA (2010). Grandparenting Parent Easy Guide 12. Retrieved October, 10,
2012
from Parenting SA website: www.parenting.sa.gov.au
Pavee Point Primary Health Care for Travellers Project & Kennedy, P. (2004). Traveller
Mothers. In P. Kennedy, Motherhood in Ireland: Creation and Context (pp. 255269). Cork: Mercier Press.
Pinquart, M., & Silbereisen, R. (2004). Transmission of Values from Adolescents to thefr
Parents: the Role of Values Content and Authoritative Parenting. Adolescence,
59(153), 83-100.
PND Ireland, (n.d.). Causes: PND Ireland. Retrieved March 13, 2011, from PND Ireland
Web site: www.pnd.ie
Pollitt, K. (2012). Attachment Parenting: More Guilt for Mother. The Nation, 9.
Postel, N. (2011). From the Search for Natural laws to the Discovery of Contingent Rules
in Economics, the Journal of Philosophical Economics, 5(1), 35-61.
Punch, K. (2007). Introduction to Social Research: Quantitative and Qualitative

Approaches (2nd ed.). Thousand Oaks: SAGE Publications.
Quarmby, T., & Dagkas, S. (2010). Children's Engagement in Leisure Time Physical
Activity: Exploring Family Structure as a Determinant. Leisure Studies, 29(1), 5366.
RTE (2011, February 21). What We Leave in Our Wake.
Reschke, K., Manoogian, M., Richards, L., Walker, S., Selling, S. (2006). Maternal
Grandmothers as Child Care Providers for Rural, Low Income Mothers: a Unique
Child Care Arrangement. Journal of Children and Poverty, 12(2), 159-174.
Richardson, V. (2004). Young Mothers. In P. Kennedy, Motherhood in Ireland: Creation

and Context (pp. 241-254). Cork: Mercier Press.
Richins, M. (1994). Special Possessions and the Expression of Material Values. Journal

of Consumer Research, 21{3), 522-533.
Riesch, S., Coleman, R., Glowacki, J., & Konings, K. (1997). Understanding Mothers'
Perceptions of What is Important About Themselves and Parenting. Journal of

Community Health Nursing, I4{\), 49-66.
Robinson, E. (2009). Sole Parent Families: Different Needs or a Need for Different
Perceptions? Family Matters, 47-51.
Rokeach, M. (1973). The Nature of Human Values. New York: Free Press.
Schlossberg, N. (1984). Counseling Adults in Transition. New York: Springer-Verlag.
144

Schaffer, H. R. (1996). Social Development. Oxford: Blackwell Publishers. Scheffiner
Hammer, C., Rodiiguez, B., Lawrence, F., & Miccio, A. (2007, July). Puerto
Rican Mothers' Beliefs and Home Literacy Practices. Language, Speech and
Hearing Services in Schools, 216-224.
Schwartz, S. (1999). Universals in the Content and Structure of Values: Theoretical
Advances and Empirical Tests in 20 Countries. Advances in Experimental Social
Psychology, 25.
Schwartz, S.H., & Bilsky, W. (1987). Toward a Universal Psychological Structure of
Human Values. Journal of Personality and Social Psychology, 53, 550-562.
Schwartz, S., Mullis, R., Waterman, A., & Dunham, R. (2000). Ego Identity Status,
Identity Style, and Personal Expressiveness: an Empirical Investigation of Three
Convergent Constructs. Journal ofAdolescent Research, I5{4), 504-521.
Seamark, C., & Lings, P. (2004). Positive Experiences of Teenage Motherhood: A
Qualitative Study. British Journal of General Practice, 54(508), 813-818.
Shafto, P., Kemp, C., Mansinghka, V., & Tenenbaum, J. (2011). A Probabilistic Model of
Cross-Categorization. Cognition, 120{\), 1-25.
Share, M., & Kerrins, L. (2009). The Role of Grandparents in Childcare in Ireland:
Towards a Research Agenda. Irish Journal ofApplied Social Studies, 9(1), 33-48.
Sharma, R. (2008). Concise Textbook of Forensic Medicine and Toxicology (Second
Edition ed.). New Delhi: Elsevier.
Sieber, C. (2006). I'm Moving Again!!! An Examination of the Placements Children in
Residential Care have had from the Perspective of Attachment Theory.
Unpublished M.A; Cork Institute of Technology.
Sigel, 1. (1985). A Conceptual Analysis of Beliefs. In 1. Sigel, Parental Belief Systems:
the Psychological Consequences for Children. London: Lawrence Erlbaum
Associates Publishers.
Silverstein, M., Giarrusso, R., & Bengtson, V. (1998). Intergenerational Solidarity and the
Grandparent Role. In M. Szinovacz, Handbook on Grandparenthood (pp. 144158). Westport, Connecticut: Greenwood Press.
Skinner, E. (1985). Determinants of Mother Sensitive and Contingent-Responsive
Behavior: the Role of Childrearing Beliefs and Socioeconomic Status. In 1. Sigel,
Parental Belief Systems: the Psychological Consequences for Children. London:
Lawrence Erlbaum Associates Publishers.
Spitze, G., & Ward, R. (1998). Gender Variations. In M. Szinovacz, Handbook on
Grandparenthood (pp. 113-130). Westport, Connecticut: Greenwood Press.
145

State, P. (2009). A Brief History ofIreland. New York: Facts on File, Inc.
Szinovacz, M. (1998). Grandparent Research: Past, Present, and Future. In M. Szinovacz,
Handbook on Grandparenthood (pp. 1-22). Westport, Connecticut: Greenwood
Press.
Szinovacz, M., & Roberts, A. (1998). Programs for Grandparents. In M. Szinovacz,
Handbook on Grandparenthood (pp. 247-256). Westport, Connecticut:
Greenwood Press.
Tomlin, A. (1998). Grandparent' Influences on Grandchildren. In M. Szinovacz,
Handbook on Grandparenthood (pp. 159-170). Westport, Connecticut:
Greenwood Press.
Tovey, H., & Share, P. (2003). A Sociology of Ireland. Dublin: Gill & Macmillan.
Treoir. (2011). Being Therefor Them: a Bookletfor Grandparents of Children Whose
Parents are not Married to Each Other. Dublin: The National Federation of
Services for Unmarried Parents and their Children.
Turner, J. (2002). Families in America: a Reference Handbook, Contemporary World
Issues. Santa Barbara: ABC-CLIO.
Uhlenberg, P., & Hammill, B.G. (1998). Frequency of Grandparent Contact with
Grandchild Sets: Six Factors that Make a Difference. The Gerontologist, 38(3),
276-285.
Voas, D. (2010). Value Liberalization or Consumption: Comment on Hirschle's Analysis
of Ireland's Economic Boom and the Decline in Church Attendance. Journal for
the Scientific Study of Religion, 49 (4), 688-690.
Wakschlag, L.S., Chase-Lansdale, P.L., & Brooks-Gunn, J. (1996). Not Just "Ghosts in
the Nursery": Contemporaneous Intergenerational Relationships and Parenting in
Young African-American Families. Child Development, 67, 2131-2147.
Washington, P., Burke, N., Joseph, G., Guerra, C., & Pasick, R. (2009). Adult Daughters'
Influence on Mothers' Health-Related Decision Making: an Expansion of the
Subjective Norms Construct. Health, Education and Behaviour, 36(5), 129-144.
Weisner, T. (2002). Ecocultural Pathways, Family Values, and Parenting. Parenting:
Science and Practice, 2(3), 325-334.
Williams, J., Greene, S., Doyle, E., Harris, E., Layte, R., McCoy, S., McCrory, C.,
Murray, A., Nixon, E., O'Dowd, T., O'Moore, M., Quail, A., Smyth, E., Swords,
L., & Thornton, M. (2009). Growing up in Ireland: National Longitudinal Study of
Children. The Lives of 9-Year-Olds: Report 1. Dublin: Stationery Office.
146

Retrieved from:
http://www.growingup.ie/fileadmin/user_upload/documents/lst_Report/Barcode_
Growing_Up_in_Ireland_-_The_Lives_of_9-Year-01ds_Main_Report.pdf
Wilson-Outley, C., & Floyd, M. (2002). The Home They Live in: Inner City Children's
Views on the Influence of Parenting Strategies on their Leisure Behavior. Leisure
Sciences, 24{2), 161-179.
Winnicott, D.W. (1965). The Maturational Processes and the Facilitating Environment.
London: Karnac Books.
Woods, R.D. (1996). Grandmother Roles: A Cross Cultural View. Journal of
Instructional Psychology, 23(4), 286-292.

147

Bibliography
Abram, J. (2007). The Language of Winnicott: A Dictionary ofWinnicott's Use of Words.
London: Karnac.
Aldort, N. (2005). Raising Our Children, Raising Ourselves. Book Publishers Network.
Appelrouth, S., & Desfbr Edles, L. (2011). Sociological Theory in the Contemporary Era:
Text and Readings (2nd ed.). Thousand Oaks: Pine Forge Press.
Aries, E., & Seider, M. (2007). The Role of Social Class in the Formation of Identity: A
Study of Public and Elite Private College Students. The Journal of Social
Psychology, 147(2), 137-157.
Axinn, W. G., Young-DeMarco, L., & Ro, M. C. (2011). Gender Double Standards in
Parenting Attitudes. Social Science Research, 40, 417-432.
Baker, J. (2009, June). Young Mothers in Late Modernity: Sacrifice, Respectability, and
the Transformative Neo-Liberal Subject. Journal of Youth Studies, 12(3), 275-288.
Baker, N. (2011, August 31). Sw'vey: 37% of 8 Year Olds Have a Mobile. The Irish
Examiner.
Barnett, M.A. (2008). Mother and Grandmother Parenting in Low-Income ThreeGeneration Rural Households. Journal of Marriage and Family, 70, 1241-1257.
Barnett, M. A., Quackenbush, S. W., & Sinisi, C. S. (1996). Factors Affecting Children's,
Adolescents', and Young Adults' Perceptions of Parental Discipline. The Journal
of Genetic Psychology, 757(4), 411-424.
Baumrind, D., Larzelere, R. E., & Owens, E. B. (2010). Effects of Preschool Parents'
Power Assertive Patterns and Practices on Adolescent Development. Parenting:
Science and Practice, 10, 157-201.
Belk, R. (1988). Possessions and the Extended Self Journal of Consumer Research, 15,
139-168.
Bell, J. (2005). Doing Your Research Project: a Guide for First-Time Researchers in
Education, Health and Social Science (4th ed.). Maidenhead: Open University
Press.
Benton, D. (2008). the Influence of Children's Diet on their Cognition and Behavior.
European Journal of Nutrition, 47(3), 25-37.
Berman, A. M., Schwartz, S. J., Kurtines, W. M., & Berman, S. L. (2001). The Process of
Exploration in Identity Formation: the Role of Style and Competence. Journal of
Adolescence, 24, 513-528.

148

Brady, B., Dolan, P., & Canavan, J. (2003). Working for Children and Families:
Exploring Good Practice. Dublin: Department of Health and Children.
Breheny, M., & Stephens, C. (2010, April). Youth or Disadvantage? The Construction of
Teenage Mothers in Medical Journals. Culture, Health and Sexuality, 72(3), 307322.
Brenner, V., & Fox, R. A. (1998). Parental Discipline and Behavior Problems in Young
Children. The Journal of Genetic Psychology, 159{2), 251-256.
Brewer, M. (n.d.). Abortion on the Island of Ireland-Crisis, Contradiction and
Colonization. Canadian Woman Studies, 17{3), 57-63.
Brown, J. (1999). Bowen Family Systems Theory and Practice: Illustration and Critique.
Australian and New Zealan Journal of Family Therapy, 26(2), 94-103.
Charles, V. E., Polls, C. B., Sridhara, S. K., & Blum, R. (2008). Abortion and Lont-Term
Mental Health Outcomes: a Systemic Review of the Evidence. Contraception, 78,
436-450.
Chaudhuri, J. H., Easterbrooks, M. A., & Davis, C. R. (2009). The Relation Between
Emotional Availability and Parenting Style: Cultural and Economic Factors in a
Diverse Sample of Young Mothers. Parenting Science and Practice, 9, 277-299.
Chryssochoou, X. (2003). Studying Identity in Social Psychology: Some Thoughts on the
Definition of Identity and its Relation to Action. Journal ofLanguage and
Polotics, 2(2), 225-241.
Cormier, E., & Harrison Elder, J. (2007). Diet and Child Behavior Problems: Fact or
V'xcixonl Pediatric Nursing, 33(2), 138-143.
Cote, J. E., & Schwartz, S. J. (2002). Comparing Psychological and Sociological
Approaches to Identity: Identity Status, Identity Capital, and the Individualization
Process. Journal ofAdolescence, 25, 571-586.
Daniel, B., Wassell, S., & Gilligan, R. (1999). Child Development for Child Care and
Protection Workers. London: Jessica Kingsley Publishers.
Danielsbacka, M., Tanskanen, A.O., Jokela, M., Rotkirch, A. (2011). Grandparental Child
Care in Europe: Evidence for Preferential Investment in More Certain Kin.
Evolutionary Psychology, 9(1), 3-24.
Deater-Deckard, K., & Dodge, K. A. (1997). Externalizing Behavior Problems and
Discipline Revisited: Nonlinear Effects and Variation by Culture, Context, and
Gender. Psychological Inquiry, ^(3), 161-175.

149

Department of Justice, Equality and Law Reform. (2004). Developing Childcare in
Ireland. Equal Opportunities Childcare Programme 2000-2006.
Diaz-Andreu, M., Lucy, S., Babic, S., & Edwards, D. (2005). the Archaeology ofIdentity:
Approaches to Gender, Age, Status, Ethnicity, and Religion. Wiltshire: the
Cromwell Press.
Dix, T., Ruble, D. N., & Zambarano, R. J. (1989). Mothers' Implicit Theories of
Discipline: Child Effects, Parent Effects, and the Attribution Process. Child
Development, 60, 1373-1391.
Dolan, M. M., Casanueva, C. S., & Bradley, R. H. (2009). Parenting and the Mome
Environment Provided by Grandmothers of Children in the Child Welfare System.
Children and Youth Services Review, 31, 784-796.
Dunning, D. (2007). Self-Image Motives and Consumer Behavior: How Sacrosanct SelfBeliefs Sway Preferences in the Marketplace. Journal of Consumer Psychology,
77(4), 237-249.
Edwards, E. (2011, February 1). Search: Irish Times. Retrieved October 25, 2011, from
Irish Times Website: http://www.irishtimes.com
Fadem, B. (2003). Behavioural Science and Medicine. Baltimore: Lippincott Williams &
Wilkins.
Families Australia. (2007, January). Grandparenting: Present and Future.
Families Australia. (2008, July). Better Support for Grandparents: Issues and
Reccommendations.
Fenlon, M. (2010, July 8). A Family Affair. The Irish Examiner.
Fletcher, A. C., Nickerson, P., & Wright, K. (2003, November). Structured Leisure
Activities in Middle Childhood: Links to Well-Being. Journal of Community
Psychology, 31(6), 641-659.
Flouri, E. (2004). Exploring the Relationship Between Mothers' and Fathers' Parenting
Practices and Children's Materialistic Values. Journal of Economic Psychology,
25, 743-752.
Gaynor, H. (2012, January 13). Is Lego Sexist? The Irish Examiner.
Glaser, K., Montserrat, E. R., Waginger, U., Price, D., Stuchbury, R., & Tinker, A. (2010,
June). Grandparenting in Europe and the U.S. London: Grandparents Plus.
Goldsmith, Flynn, & Kim. (2001). Age and Gender Differences in Self-Image: a Cross
Cultural Study. Journal of Social Behaviour and Personality, 16{\), 35-52.

150

Greenfield, P., Flores, A., Davis, H., & Salimkhan, G. (2008). What Happens When
Parents and Nannies Come from Different Cultures? Comparing the Caregiving
Belief Systems of Nannies and their Employers. Journal ofApplied
Developmental Psychology, 29(4), 326-336.
Grusec, J. (2002). Parental Socialization and Children's Acquisition of Values. In M.
Bomstein, Handbook of Parenting: Practical Issues in Parenting, Volume 5 (pp.
143-168). New Jersey: Lawrence Erlbaum Associates.
Gurari, I., Hetts, J., & Strube, M. (2006). Beauty in the "I" of the Beholder: Effects of
Idealized Media Portrayals on Implicit Self-Image. Basic and Applied Social
Psychology, 2S(3), 273-282.
Gurbuz, M., & Gurbuz-Kucuksari, G. (2009, September). Between Sacred Codes and
Secular Consumer Society: the Practice of Headscarf Adoption Among American
College Girls. Journal of Muslim Minority Affairs, 29(3), 387-399.
Gursoy, F., & Bicakci, M. Y. (2007). A Comparison of Parental Attitude Perceptions in
Children of Working and Nonworking Mothers. Social Behavior and Personality,
55(5), 693-706.
Harris, A. (2011, May 27). Going Against the Norm. The Irish Examiner.
Hay, E. L., Fingerman, K. L., & Letkowitz, E. S. (2008). The Worries Adult Children and
Their Parents Experience for One Another. International Journal ofAging and
Human Development, 67(2), 101-127.
Hough, J. (2010, July 8). We Raised Her but That Meant Nothing (Case Study). The Irish
Examiner.
Hyde, A. (2000). Single Pregnant Women's Encounters in Public: Changing Norms or
Performing Roles. Irish Journal ofApplied Social Studies, 2(2), 84-105.
Jane, B., & Robbins, J. (2004). Grandparents Supporting Children's Thinking in
Technology. Annual Conference of the Australian Association for Research in
Education. Melbourne.
Juby, C. (2009). Patental Attitude: a Mediating Role in Disciplinary Methods Used by
Parents. Child and Adolescent Social Work Journal, 26, 519-531.
Kataoka-Yahiro, M., Ceria, C., & Caulfield, R. (2004, October). Grandparent Caregiving
Role in Ethnically Diverse Families. Journal of Pediatric Nursing, 79(5), 315-328.
Kennedy, K. (2010, July 7). Grandparents Under Pressure in Childcare Role. The Irish
Examiner.

151

King, G., Law, M., King, S., Hurley, P., Hanna, S., Kertoy, M., et al. (2006). Measuring
Children's Participation in Recreation and Leisure Activities: Construct Validation
of the CAPE and PAC. Child: Care, Health and Development, 35(1), 28-39.
Kircaali-Iftar, G. (2005). How do Turkish Mothers Discipline Children? An Analysis
from a Behavioural Perspective. Child: Care, Health and Development, 57(2),
193-201.
Kirrane, M., & Monks, K. (2008). Attitudes Towards Managing the Work-Family
Interface: the Role of Gender and Social Background. Irish Journal ofApplied
Social Studies, ^(1), 70-89.
Laskey, B. .1., & Cartwright-Hatton, S. (2009). Parental Discipline Behaviours and Beliefs
About Their Child: Associations with Child Internalizing and Mediation
Relationships. Child: Care, Health and Development, 55(5), 717-727.
Major, B. E. (2009). Abortion and Mental Health: Evaluating the Evidence. American
Psychologist, 64{9), 863-890.
Markstrom-Adams, C., Hofstra, G., & Dougher, K. (1994). The Ego-Virtue of Fidelity: a
Case for the Study of Religion and Identity Formation in Adolescence. Journal of
Youth and Adolescence, 25(4), 453-469.
McDonald Culp, A., Culp, R., Noland, D., & Anderson, J. (2006). Stress, Marital
Satisfaction, and Child Care Provision by Mothers of Adolescent Mothers:
Considerations to Make when Providing Services. Children and Youth Set^ices
Review, 28(6), 673-681.
Mulryan, N., Gibbons, P., & O'Connor, A. (2002). Infanticide and Child MurderAdmissions to the Central Mental Hospital 1850-2000. Ir J Psych Med, 79(1), 812.

Murray, A. (2010, 4 4). ESRI Research Bulletin. Cultural Differences in Parenting
Practices. Dublin: Economic and Social Research Institute.
National Children's Nurseries Association. (2008). The State of the Nation's Childcare: an
Analysis of the Findings of the 2008 NCNA Members' Survey. Dublin.
Nesteruk, O., & Marks, L. (2011). Parenting in immigration: Expreiences of Mothers and
Fathers from Eastern Europe Raising Children in the united States. Journal of
Comparative Family Studies, 57(4), 809-825.
Oberlander, S.E., Black, M.M., Starr, Jr., R.H. (2007). African American Adolescent
Mothers and Grandmothers: A Multigenerational Approach to Parenting.
American Journal of Community Psychology, 39, 37-46.
152

O'Doherty, C. (2011, August 8). Women's Work is Never Done. The Irish Examiner.
O'Fatharta, C. (2011, September 23). Baby Boom:Rate at Highest Level Since Records
Began. The Irish Examiner.
Oliver, K. (1997). Family Values: Subjects Between Nature and Culture. London:
Routledge.
Park, Y. S., Kim, B. S., Chiang, J., & Ju, C. M. (2010). Ecculturation, Enculturation,
Parental Adherence to Asian Cultural Values, Parenting Styles, and Family
Conflict Among Asian American College Students. Asian American Journal of
Psychology, 7(1), 67-79.
Pelsser, L., Frankena, K., Toorman, J., Savelkoul, H., Dubois, A., Pereira, R., et al.
(2011). Effects of a Restricted Elimination Diet on the Behaviour of Children with
Attention-Deficit/Hyperactivity Disorder; a Randomised Controlled Diet. The
Lancet, 377(9764), 494-503.
Quinlan, A. (2010, July 5). Yes, Lie's a Cheeky Boy But...Should You Slap Him? The Irish
Examiner.
Quinlan, A. (2012, January 26). Have You a 'Golden' Child? The Irish Examiner.
Rathus, S. (2007). Psychology: Concepts and Connections (9th ed.). Toronto: Wadsworth
Publishing.
Reeves, C. (2005). Singing the Same Tune? Bowlby and Winnicott on Deprivation and
Delinquency. In J. Issroff, C. Reeves, & B. Hauptman, Donald Winnicott and John
Bowlby: Personal and Professional Perspectives (pp. 71-100). London: Kamac.
Ring, E. (2010, June 29). One-In-Four Parents Admit Smacking Their Children. The Irish
Examiner.
Ring, E. (2012, March 6). Two Out of Three First-Time Mums Rely on Their Own
Mothers for Support. The Irish Examiner.
Roche, R. M. (2011, February 19). Born to Buy. The Irish Examiner.
Rothbaum, F., Rosen, K., Ujiie, T., & Uchida, N. (2002). Family Systems Theory,
Attachment Theory, and Culture. Family Process, 4I{3), 328-350.
Schachter, E. P., & Ventura, J. J. (2008). Identity Agents: Parents as Active and Reflexive
Participants in their Children's Identity Formation. Journal of Research on
Adolescence, 18(3), 449-476.
Shaffir, W., & Turowetz, A. (1983). Socialization. In M. Rosenber, W. Shaffir, A.
Turowetz, & M. Weinfield, Introduction to Sociology. Ontario: Methuen
Publications.
153

Shanahan, C. (2011, September 23). Study Reveals the Social Pressures Facing Young
Children. The Irish Examiner.
Shears, J. K., Whiteside-Mansell, L., McKelvey, L., & Selig, J. (2008, September).
Assessing Mothers' and Fathers' Authoritarian Attitudes: The Psychometric
Properties of a Brief Survey. Social Work Research, 32(3), 179-184.
Shiel, L. (2004). On Being a Lone Parent: a Reflexive Story: a Paper to Athlone AntiPoverty Network Seminar, February 2005. Irish Journal ofApplied Social Studies,
5(1), 93-94.
Shulman, L. (2009). The Skills of Helping Individuals, Families, Groups and
Communities (6th ed.). California: Cengage Learning.
Smith, D., Springer, C., & Barrett, S. (2011). Physical Discipline and Socioemotional
Adjustment Among Jamaican Adolescents. Journal of Family Violence, 26(1), 5161.
Socolar, R. R., Savage, E., & Evans, H. (2007, May). A Longitudinal Study of Parental
Discipline of Young Children. Southern Medical Journal, J00{5), All-All.
Solish, A., Perry, A., & Minnes, P. (2010). Participation of Children With and Without
Disabilities in Social, Recreational and Leisure Activities. Journal ofApplied
Research in Intellectual Disabilities, 23, 226-236.
Sorbring, E., Rodholm-Funnemark, M., & Palmerus, K. (2003). Boys' and Girls'
Perceptions of Parental Discipline in Transgression Situations. Infant and Child
Development, 12, 53-69.
Sorkhabi, N. (2005). Applicability of Baumrind's Parent Typology to Collective Cultures:
Analysis of Cultural Explanations of Parent Socialization Effects. International
Journal of Behavioral Development, 29(6), 552-563.
Stacks, A. M., Oshio, T., Gerard, J., & Roe, J. (2009). The Moderating Effect of Parental
Warmth on the Association Between Spanking and Child Aggression: a
Longitudinal Approach. Infant and Child Development, 18, 178-194.
Sultana, A.M., Noor, Z. (2011). Gender Perspective of Working Mothers' Challenges in
Their Family. Australian Journal of Basic and Applied Sciences, 5(12), 727-731.
Taylor, C. (1989). Sources of the Self: the Making of the Modern Identity. Cambridge,
MA: Harvard University Press.
Trice-Black, S., & Foster, V.A. (2011). Sexuality of Women with Young Children: A
Feminist Model of Mental Health Counseling. Journal of Mentla Health
Counseling, 33(2), 95-111.
154

Usmiani, S., Daniluk, J. (1997). Mothers and Their Adolescent Daughters: Relationship
Between Self-Esteem, Gender Role Identity, and Body Image. Journal of Youth
and Adolescence, 26(1), 45-62.
Warner-Schaie, K., & Willis, S. (1991). Adidt Development and Aging (3rd ed.). New
York: HarperCollins Publishers.
Webster-Stratton, C. (1990). Stress: a Potential Disruptor of Parent Perceptions and
Family Interactions. Journal of Clinical Child Psychology, 79(4), 302-312.
Whiteley, P., Haracopos, D., Knivsberg, A., Reichelt, K., Parlar, S., Jacobsen, J., et al.
(2010). The ScanBrit Randomised, Controlled, Single-Blind Study of a Glutenand Casein-Free Dietary Intervention for Children with Autism Spectrum
Disorders. Nutritional Neuroscience, 13(2), 87-100.

155

Appendix A
Activity Classification Table (Baxter & Hayes, 2007, p. 36)

Afithdlycatepry

Activity

Ptrsonal care

Bathe,
hair care, health care. Eating, drkiidhg.
being fed. Held, cuddled, comforted, soothed.
Crying, upset, tantrum. Being reprimanded,
corrected. Destroy things, create mess.

P!sf
Watching television, video, DVD, movie.
Achievement-oriented Colour, look at hook, educational game. Read a
story, talk/sing, tali^ to/sung to. Being taught
to do chores or read.
Walk for travel or fun Ride bike, trike, etc, for travel
Exercise
or fun. Other exercise - swim, dance, run about.
Other pl%
Listening to tapes, CDs, radio, music.
Use computer. Other play/ other activities.
Sooiil ami organised Visiting people, special event, party. Organised
lessons/ activities. Day care centr^playgroup.
activities
Taken places vdth aduh, taken out in a pusher or
Tbvelaadtaicea
bicycle seat, travel in a car or on public transport
places
Sleepini/restiag
Sleeping, napping. Awake in bed. Do nothing,
bored/restless.
TdevisioivwalchioQ
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Appendix B
Legislation that impacts the family:
Offences Against the Person Act, 1861 (this Act illegalised abortion)
Censorship of Publications Act, 1929
Children Act, 1929
Illegitimate Children (Affiliation Orders) Act, 1930
Children Act, 1934
Children Act, 1941
Children's Allowances Act, 1944
Children's Allowances (Amendment) Act, 1946
Children (Amendment) Act, 1949
Adoption Act, 1952
Social Welfare (Children's Allowances) Act, 1952
Social Welfare (Children's Allowances) Act, 1957
Children (Amendment) Act, 1957
Family Law (Maintenance of Spouses and Children) Act, 1976
Family Home Protection Act, 1976
Family Law (Maintenance of Spouses and Children) Act, 1976
Family Law (Protection of Spouses and Children) Act, 1981
Family Law (Protection of Spouses and Children) Act, 1981
Family Law Act, 1981
Status of Children Act, 1987
Family Law Act, 1988
Children Act, 1989
Judicial Separation and Family Law Reform Act, 1989
Family Law Act, 1995
Family Law (Divorce) Act, 1996
Children Act, 1997
Family Law (Miscellaneous Provisions) Act, 1997
Protection of Children (Hague Convention) Act, 2000
Children Act, 2001
Family Support Agency Act, 2001
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•

Ombudsman For Children Act, 2002

•

Adoption Act, 2010
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Appendix C
Types of Discipline
Power Assertion
Power assertion is used by those who expect child behaviour to conform to parental
expectation (Applegate et al, 1985). This is achieved through either the simple threat of,
or actual use of physical punishment, withdrawal of privileges, or getting the child to do
or not so something through force (ibid; Nixon & Halpenny, 2010). For example,
threatening that if the child does not clean their bedroom the parent will take away their
favourite toy.
This approach may see results, however, there is the possibility that children will
comply with parental wishes out of fear of the consequences, i.e. the child does not
engage in misbehaviour out of fear, rather than the knowledge that it is wrong. In
respect to the approaches mentioned above, power assertion may be linked to Gockley
and Gockley’s (1997) category of rewards, praise and punishment due to the high levels
of power parents exert over their children. Those who use this approach would tend to
value respect for authority.
Induction
Induction also seeks children to conform to parental expectations. However, it is done
through reasoning and explaining misbehaviour, rather than using force (Applegate et
al, 1985). The parent points out the consequences of behaviour and how these affect not
only the child but the rights and feelings of others also (ibid; Nixon & Halpenny, 2010),
e.g. if a child does not share with others both encounter consequences; the child may get
what they want initially but due to the lack of sharing, other children may be saddened
and choose not to socialise with them in future.
This approach could be linked to the elements Smith and colleagues (2005)
identified in that children are made aware of their boundaries and the consequences,
should they overstep them. There is an educational element to this approach in that the
parent stresses the reasoning as to why behaviour is not appropriate and may highlight
the transmission of values.
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Love Withdrawal
Grusec and Goodnow (1994), and Hoffman (1970) include a further eategory, love
withdrawal. Here, the parent expresses disappointment/disapproval of a child’s
misbehaviour; through “withholding attention, affection or approval” (Nixon &
Halpenny, 2010, p. 14). Similar to power assertion, the child may conform to the
parents’ ideal of behaviour but in order to gain attention or affection; rather than
actually understanding why they should not misbehave.
Hoffman (1970) considered love withdrawal and power assertion ineffective in
comparison to induction. Induction positively teaches children to have empathy for
others and fosters moral maturity; whereas the other approaches tend to lead to the child
focusing on the punishment itself, and the negative outcomes they will incur as a result
(ibid).

Extinction
Some parents may choose to simply ignore negative behaviour. Also known as
‘extinction’, this method works on the basis that if one ignores rather than reinforces the
behaviour, the lack of reaction may result in the behaviour stopping (Mussen, 1990).
While the child may not receive a reaction from the parent, and in turn appear to cease
the behaviour at the time, there is a possibility that the behaviour may reoccur as the
reason why the behaviour is undesirable has not been outlined to the child.

Attending
The most effective methods, according to Hoffman (1970), are those that teach the child
about acceptable behaviour. ‘Attending’ is when the parent communicates positively
and enthusiastically, exactly what the child is doing. By doing this, parental interest in
the child’s positive behaviour is showTi and it is likely that the child will continue this
behaviour in order to get such a positive reaction (Forehand & Long, 2002). This could
be linked to Gockley and Gockley’s categorisation, as the parent’s enthusiasm and
interest in the child’s activities may lead to internal and self-motivation.

Rewards
Rewards are often used following attending in order to build upon it. Green (2000)
highlights three categories of rewards: soft rewards, hard rewards and cumulative
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rewards. Soft rewards (eye contact, body language, specific praise and enthusiasm) are
very important for ‘attending’ behaviour. Hard rewards are specific rewards which, if
they are to work properly, are of interest/value to the child. For instance, one child may
benefit from time (being taken somewhere or having quality time playing with a
parent); while another might rather receive a privilege (later bedtime, excused from
household jobs), food (treat or dessert), or money, e.g. cost-system for household jobs
or pocket money (Green, 2000). Cumulative rewards are further subdivided into three
areas:
•

Star charts: the desired or target behaviours are initially outlined with the child and
written on the chart, each time a target is achieved the child earns a star under the
relevant heading. Once the chart is full the child chooses a reward from a
“reinforcement menu” (ibid, p. 35-36; Carr, 2006, p. 103). It must be noted that
the child must be of a certain level of understanding/cognition in order to
comprehend the concept.

•

Token systems: useful tor children who do not have a very long attention span; in
order to achieve a behaviour the child is awarded tokens (e.g. beads, buttons,
poker chips) and once the child has reached an agreed amount of tokens, can
exchange them for a reward (Green, 2000; Carr, 2006).

•

Points and money: here certain behaviours earn an agreed amount of points or
money; this can be used for earning pocket money. Once these points or money
have built up to an agreed amount they can be swapped for a reward, or used to
buy a desired object (Green, 2000).
Forehand and Long (2002), and Mussen (1990) describe two further categories

of rewards; social or non-social (material) rewards. Social rewards include engaging in
activities with children; providing physical contact such as a pat on the back; or verbal
praise and affection (Forehand & Long, 2002). Mussen (1990) highlight that praise will
generally be more effective if delivered by a warm, accepting parent. On the other hand,
if expressed by a usually cold, rejecting parent; praise can have greater significance in
that the child is not used to receiving praise.
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Appendix D

The National Institute of Child Health and Human Development felt that an
effective approach addresses the child’s behaviour, and uses a more holistic approach,
i.e. looking at what is happening in the child’s life at the time, which may be
influencing their misbehaviour. The Institute developed a programme to guide parents
in being effective, consistent, active and attentive when disciplining (EKSNICHHD,
2001). The programme is known as RPM3. RPM3 stands for:
•

Responding: ensure that one responds, not reacts, to a child’s behaviour; and the
response is appropriate to the behaviour.

•

Preventing: spotting possible problems before they arise. In order to do this a
parent should be actively involved in their child’s life; rules should be realistic and
enforced consistently; and children should be encouraged to express emotions in a
positive manner.

•

Monitoring: carelldly paying attention to what is going on in the child’s life, i.e.
knowing what the child is watching, reading, listening to; who the child is
spending time with; and encouraging them to openly communicate with parents.

•

Mentoring: providing support, guidance, friendship and respect to the child in
order to encourage desired behaviours. Children who have mentors are less likely
to become involved in risky behaviour.

•

Modelling: based on providing a consistent, positive example for children. This
includes showing respect to others and the child themselves, as children imitate
much of what they see; so parents must be aware of their own behaviour.
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Appendix E
Dear Participant,
May I first thank you for taking the time to read and hopefully complete this questionnaire. My
name is Marguerite Walsh and I am currently reading for a Masters in Social Care at the Cork
Institute of Technology (CIT). It is a course requirement that I conduct a research project in the
area of Social Care and write a thesis based on the same research. The study is an exploration
of the parenting values of mothers and grandmothers regarding child rearing.
The attached questionnaire is being utilized, in order to collect data relevant to the research
topic. Your acceptance, cooperation and time are much appreciated as I am only too aware
that your time is precious especially with the so many demands of child minding, parenting
and 'grandparenting'.
Participation in this study is voluntary and you may withdraw at any time should you wish to
do so. The questionnaire will take approximately 15-20 minutes to complete and all
responses will remain anonymous and completely confidential.
It is my aim to use the findings from the collected data to identify the strengths and challenges
that mothers and grandmothers like you experience and I shall endeavour to share insights
with you and other women in your situation in the hope that this may confirm and support the
caring and nurturing roles.
Should you have any questions with regard to the research or in completing the questionnaire
please do not hesitate to contact me on the phone number or email address given below. If
you are interested in the findings of the study, you may also contact me to request a copy of
the findings. Thank you for your time, it is greatly appreciated, and essential to the success of
this study.

Yours Sincerely,

Marguerite Walsh
Phone No.: 087-7710753
E-mail: magsiesw@gmail.com
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Appendix F

PARENTING VALUES:
(MOTHER'S QUESTIONNAIRE)
Please follow the instructions that accompany each question, your co-operation and time are
much appreciated.

Ql. What age are you?____
Q2. How many children do you have? ___
Q3. Are you working outside of the home?

Yes Q

No Q (Please V)

If Yes, please circle the relevant type of employment, and answer Q3a and Q3b.
Full-Time

Part-Time

Job Share

Self Employed

Q3a- What is your profession?___________________________________
Q3b- If you had the choice, would you rather be a stay at home mother? Yes [ZH No CZI
(Please V)
Q4. People have many different opinions on child rearing practices. Considering the areas of child
rearing listed below, where would you and your mother have or have had the most difference of
opinion?
Please score each from 1 to 5; 1 = least difference, 5 = most difference.
Number of household jobs given to the child

I

Money given to the child

[

Discipline

I

I
I
I

I

Giving the child what he/she wants

I
I

Activities done with the child
Teaching the child manners
The child's diet

I
I
I

□

Other (please specify)_____________________ ___________________________

□

Q5. How would you rate your relationship with your mother on a scale of 1 to 5; please indicate
with an 'X' on the line below. 1 = very poor, 3 = O.K., 5 = very good.

Very Good

Very Poor

Q6. How do you think your mother would rate your relationship with her? (On a scale of 1 to 5)

Very Poor

Very Good

164

Q7. There are various strategies used for discipliuhig children; these may vary depending on the situation
and the seriousness of the behaviour. In general, when a child is misbehaving, how would you deal with
their misbehaviour?

Please indicate (with a tick V) how often you would use each approach (if at all) in Table A, and
how you
think your mother would use these approaches in Table B.
TABLE A: My approach
1 would....
Give out to them
Take away something they enjoy
(toy, game, TV, etc.)
Give them a time out

All of the time

Frequently

Hardly ever

Never

All of the time

Frequently

Hardly ever

Never

Slap/spank them
Ignore the behaviour
Take no notice
Talk to them about their
behaviour
Give them warnings
Other (please specify):
TABLE B: My mother's approach
My mother would....
Give out to them
Take away something they enjoy
(toy, game, TV, etc.)
Give them a time out
Slap/spank them
Ignore the behaviour
Take no notice
Talk to them about their
behaviour
Give them warnings
Other (please specify):

Q8. Please complete the following sentences as you see fit, crossing out the word that does not
apply, e.g. would/ would not. (Questions in this section refer to sons/daughters; please answer
both the way you see fit, even if only one applies to you)
•

I would/ would not buy high fashion labels (Nike, Tommy Hilfiger, etc.) for my child
because:

•

I would/ would not want my child to have their hair tattooed, gelled, highlighted,
etc. because:

___
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____

_________________

I would/ would not influence who my child plays with because:

would/ would not stop my son playing with a doll because:

I would/ would not allow my daughter play with a toy truck/tool set because:

Q9. The following is a list of activities you might bring your child to or do with them. Please

indicate (with a tick V) how often {if at all) you take part in these activities with your child.
Activity

Daily

Weekly

Once/ Approx.
Twice a 4 Times
Month a Year

Walking
Swimming
Going to the library
Watching TV/DVD
Baking/Arts & Crafts
Playing computer,
e.g. Nintendo/ PlayStation
Pretend/imaginary play
Going to the playground
Playing at a friend's house
Toddler group
Homework
Reading with them
Going to Church to say a
prayer or light candles
Going to Church services
Bringing them to sports
training sessions
Bringing them to a
recreational class, e.g.
music/dance lessons
Other(please specify):
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Approx.
Twice a
Year

Approx.
Once
a Year

Never

QIO. The following is a list of statements, please indicate (with a tick V) if you strongly agree (S.A);
agree (A); neither agree nor disagree (N.N); disagree (D); strongly disagree (S.D). Please complete
Table 'A' with how you would answer, and Table 'B' with how you think your mother would
answer.
Table A: My views
Statement
Children should be brought to Church regularly.
Children should not talk back; when asked to do something,
they should do it.
Children should be dressed similarly to their peers to help them
fit in.
Children should be encouraged to sit at the table with family at
mealtimes.
Children should be encouraged to say prayers regularly.
Children should be taught manners and encouraged to use them
Children should be made aware of why they are disciplined, and
what they did wrong.
Children should be encouraged to look well and take pride in
their appearance.
Children should be allowed to make a mess.
Children should be involved in decisions that concern them, e.g.
what to have for dinner or how to decorate their bedroom.
Children should be encouraged to play sport.
Children should be given a little slap if the situation
calls for it, e.g. if their misbehaviour puts them in danger
Children should be encouraged to take part in recreational
activities, e.g. dance/music/ art.
Table B; My mother^s views

S.A

A

N.N

D

S.D

Statement
Children should be brought to Church regularly.
Children should not talk back; when asked to do something,
they should do it.
Children should be dressed similarly to their peers to help them
fit in.
Children should be encouraged to sit at the table with family at
mealtimes.
Children should be encouraged to say prayers regularly.
Children should be taught manners and encouraged to use them
Children should be made aware of why they are disciplined, and
what they did wrong.
Children should be encouraged to look well and take pride in
their appearance.
Children should be allowed to make a mess.
Children should be involved in decisions that concern them, e.g.
what to have for dinner or how to decorate their bedroom.
Children should be encouraged to play sport.
Children should be given a little slap if the situation
calls for it, e.g. if their misbehaviour puts them in danger
Children should be encouraged to take part in recreational
activities, e.g. dance/music/ art.

S.A

A

N.N

D

S.D
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The following are services where mothers can seek support and information:
AIM Family Services: provide counselling and information on many family issues, including
parenting
Website: www.aimfamilyservices.ie
Phone: 01-6708363 or 01-6708365
Barnardos: offer parental support; leaflets and information to help with parenting young children
and teenagers (covers topics such as bullying, bereavement, etc.)
Website: www.barnardos.ie
National Office: 01-4530355
Callsave: 1850-222300
Treoir: information for unmarried parents
Website: www.treoir.ie
Phone: 01-6700120
Family Support Agency: information regarding services around the country, e.g. mediation,
counselling for both parents and children dealing with bereavement and separation.
Website: www.fsa.ie
Phone: 01-6114100
Gimzer Bread: support services and information for one parent families
Website: www.gingerbread.ie
Phone: 01-8146618
Teen Parents Support Prouramme: support for teenage parents
Website: www.teenparents.ie
Phone: 021-4222987
Tus Nua: offers support; ante and post-natal classes; community mothers programme; meetings
11/12 Marlboro Street, Cork
Phone: 021-4270187 or 021-4273056
Parentline: information and support for all aspects of parenting
Website: www.parentline.ie
Phone: 1890-927277
Family Resource Centres: information, support and advice for parents.
Website: www.familyresource.ie (contains a list of local resource centres)
Dublin Office: 01-4885808
Citizens Information Board: for general inquiries about entitlements, legal rights, etc.
Website: www.citizensinformationboard.ie
Phone: 1890-777121

I would again like to thank you for taking part in this survey, your time
and opinions are greatly appreciated.
168

Appendix G

PARENTING VALUES:
(GRANDMOTHER QUESTIONNAIRE)
Please follow the instructions that accompany each question, your co-operation and time are
much appreciated.

Ql. What age are you?

______

Q2. How many children do you have? ___
Q3. How many grandchildren do you have?
Q4. Are you working outside of the home?

Yes O

No O (Please V)

If YeS; please circle the relevant type of employment, and answer Q4a.
Full-Time

Part-Time

Job Share

Self Employed

Q4a- What is your profession?_____________________________________
Q5* People have many different opinions on child rearing practices. Considering the areas of child
rearing listed below, where would you and your daughter have or have had the most difference
of opinion?
Please score each from 1 to 5; 1 = least difference, 5 = most difference.
Number of household jobs given to the child

I

I

Money given to the child
Discipline

I

I

|

|

I
I
I
I

I
I
I
I

Giving the child what he/she wants
Activities done with the child
Teaching the child manners
The child's diet

I

Other (please specify)___________________________________________________________
Q6. How would you rate your relationship with your daughter on a scale of 1 to 5; please indicate
with an T on the line below. 1 = very poor, 3 = O.K., 5 = very good.

Very Poor

Very Good

Q7. How do you think your daughter would rate your relationship with her? (On a scale of 1 to 5)

Very Poor

Very Good
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Q8. There are various strategies used for disciplining children; these may vary depending on the situation
and the seriousness of the behaviour. In general, when a child is misbehaving, how would you deal with
their misbehaviour?

Please indicate (with a tick V) how often you would use each approach (if at all) in Table A, and
how you
think your daughter would use these approaches in Table B.
TABLE A: My approach
1 would....
Give out to them
Take away something they enjoy
(toy, game, TV, etc.)
Give them a time out
Slap/spankthem
Ignore the behaviour
Take no notice
Talk to them about their
behaviour
Give them warnings
Other (please specify):

All of the time

Frequently

Hardly ever

Never

Frequently

Hardly ever

Never

TABLE B: My daughter's approach
My daughter would....
Give out to them
Take away something they enjoy
(toy, game, TV, etc.)
Give them a time out
Slap/spank them
Ignore the behaviour
Take no notice
Talk to them about their
behaviour
Give them warnings
Other (please specify):

All of the time

Q9. Please complete the following sentences as you see fit, crossing out the word that does not
apply, e.g. would/ would not (Questions in this section refer to grandsons/gronddoughters;
please answer both the way you see fit, even if only one applies to you)

•

I would/ would not buy high fashion labels (Nike, Tommy Hilfiger, etc.) for my grandchild
because:

•

_____

I would/ would not want my grandchild to have their hair tattooed, gelled, highlighted,
etc. because:_________________________________
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________

would/ would not influence who my grandchild plays with because:

would/ would not stop my grandson playing with a doll because:

I would/ would not allow my granddaughter play with a toy truck/tool set because:

QIO. The following is a list of activities you might bring your grandchild to or do with them.

Please indicate (with a tick V) how often {if at all) you take part in these activities with your
grandchild.
Activity

Daily

Weekly

Once/ Approx.
Twice a 4 Times
Month a Year

Walking
Swimming
Going to the library
Watching TV/DVD
Baking/Arts & Crafts
Playing computer,
e.g. Nintendo/ PlayStation
Pretend/imaginary play
Going to the playground
Playing at a friend's house
Toddler group
Homework
Reading with them
Going to Church to say a
prayer or light candles
Going to Church services
Bringing them to sports
training sessions
Bringing them to a
recreational class, e.g.
music/dance lessons
Other(please specify):
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Approx.
Twice a
Year

Approx.
Once
a Year

Never

Qll. The following is a list of statements, please indicate (with a tick V) if you strongly agree
(S.A); agree (A); neither agree nor disagree (N.N); disagree (D); strongly disagree (S.D). Please
complete Table 'A' with how you would answer, and Table 'B' with how you think your daughter
would answer.
Table A: My views
Statement
Children should be brought to Church regularly.
Children should not talk back; when asked to do something,
they should do it.
Children should be dressed similarly to their peers to help them
fit in.
Children should be encouraged to sit at the table with family at
mealtimes.
Children should be encouraged to say prayers regularly.
Children should be taught manners and encouraged to use them
Children should be made aware of why they are disciplined, and
what they did wrong.
Children should be encouraged to look well and take pride in
their appearance.
Children should be allowed to make a mess.
Children should be involved in decisions that concern them, e.g.
what to have for dinner or how to decorate their bedroom.
Children should be encouraged to play sport.
Children should be given a little slap if the situation
calls for it, e.g. if their misbehaviour puts them in danger
Children should be encouraged to take part in recreational
activities, e.g. dance/music/ art.
Table B: My daughter's views

S.A

A

N.N

D

S.D

Statement
Children should be brought to Church regularly.
Children should not talk back; when asked to do something,
they should do it.
Children should be dressed similarly to their peers to help them
fit in.
Children should be encouraged to sit at the table with family at
mealtimes.
Children should be encouraged to say prayers regularly.
Children should be taught manners and encouraged to use them
Children should be made aware of why they are disciplined, and
what they did wrong.
Children should be encouraged to look well and take pride in
their appearance.
Children should be allowed to make a mess.
Children should be involved in decisions that concern them, e.g.
what to have for dinner or how to decorate their bedroom.
Children should be encouraged to play sport.
Children should be given a little slap if the situation
calls for it, e.g. if their misbehaviour puts them in danger
Children should be encouraged to take part in recreational
activities, e.g. dance/music/ art.

S.A

A

N.N

D

S.D
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The following are services grandmothers may find useful for accessing support
and information:
Treoir: offers a booklet for grandparents providing childcare for their grandchildren; those
supporting lone parents; includes information should you have any concerns for your
grandchildren.
Website: www.treoir.ie
Phone:01-6700120
Irish Premature Babies: information for gi'andparents of premature babies
Website: www.irishprematurebabies.ie
Queries: 087-9459350
‘Buddy’ Helpline: 086-3458931
OWN (Older Women’s Network): provides support and a forum for women 55+ to discuss
various issues
Website: www.ownireland.ie
Phone: 01-8844536
Teen Parents Support Programme: provides support for the parents of teenage parents
Website: www.teenparents.ie
Phone: 021-4222987
Grandparents Obliterated: support group for those denied contact with grandchildren
Phone: 021-4323892
Citizens Information Board: general queries including financial entitlements, legal advice, etc.
Website: www.citizensinformationboard.ie
Phone: 1890-777121
Proud Grandparents: a UK based service that provides information on many aspects of
grandparenting
Website: www.proudgrandparents.co.uk

I would again like to thank you for taking part in this survey, your time
and opinions are greatly appreciated.
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Appendix H
GRANDMOTHER FOCUS GROUP SCHEDULE/TOPiC GUIDE:
What's your view of CHILD REARING today?
a.

Easier/More difficult

b. Discipline

Pressures

Is there anything you would say you're children are too OTT/TOO EASYGOING about with your
grandchildren?

Would you say you're more STRICT/ LENIENT with your grandchildren then you were with your
own children?
What do you think of their PARENTS APPROACH to dealing with them? Are they more STRICT/
LENIENT than you were as a parent?

Would you say DIFFERENCES OF OPINION about child rearing influence your RELATIONSHIP
with your own children?
How would you generally SOLVE these differences about your grandchildren?

How would you describe the ROLE OF MOTHER'S today?
How would you describe YOUR ROLE? Are you happy with the role you play at the moment?

What's MOST ENJOYABLE/LEAST ENJOYABLE about grandmotherhood?

What strikes you about the ACTIVITIES parents do with children today? Compared to when
your children were young?

What about the way young children are STYLED today?
The PRESENTS/ GIFTS parents give young children?
a.

Mobile phones?

SUPPORTS you're aware of? What would you like?
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MOTHER FOCUS GROUP SCHEDULE/TOPIC GUIDE:
What's your view of CHILD REARING today?
a.

Easier/More difficult

b. Discipline

c.

Pressures

What would you say INFLUENCES the way you parent your children?
a.

Discipline?

How do you think DIFFERENCE OF OPINION about child rearing influences your RELATIONSHIP
with your mother?
a.

How do you generally SOLVE these differences?

Are YOU MORE STRICT/ LENIENT with your children than the parenting you experienced
growing up?
What would you say about their GRANDMOTHER'S APPROACH to dealing with them?
a.

If different, how does it make you feel?

How would you describe the ROLE OF GRANDMOTHER'S today?
How would you describe your ROLE AS A MOTHER?

What's your opinion of the way children are being STYLED/ expected to be styled today?

What is your view of the ACTIVITIES parents do with their children compared to when you
were growing up?

A recent survey by NETMUMS highlighted that some parents felt they needed to lie about the
amount of time spent with children/types of activities done with them due to pressure from
other parents.
What PRESSURES do you feel as a mother? a. Mobiles

SUPPORTS you're aware of? What would you like?
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b. Clothes (Labels)

c. Discipline
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